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ABSTRACT
RECRUITMENT AND THE DECISION-MAKING PROCESS OF INTERNATIONAL
STUDENTS: A CASE STUDY OF INTERNATIONAL STUDENTS’ SELECTION OF A
HOST COUNTRY AND ACADEMIC INSTITUTION
Awni Alkarzon, Ed.D.
Department of Counseling, Adult and Higher Education
Northern Illinois University, 2015
Jorge Jeria, Director

The purpose of this qualitative case study was to identify the factors that influenced
international students’ decision to select the U.S. as their host country and Regional University
(RU) as their host institution. The central research question of the study was: How did
international students select the U.S. as their host country and RU as their host institution? The
study used a snowball sampling technique to recruit 18 participants who were post-graduate
students at RU.
To understand the decision-making process of international students in selecting a host
country and a host institution, this research study uses the push-pull factors as a framework to
guide the study. The push factors function within home or sending countries and pull factors
function within the host country and host institution (in this case, the U.S. and RU). This
qualitative case study critically reviews related literature in order to fill the gap in the research by
identifying the factors that influence international students to select a host country and academic
institution.

In this study, the data collection methods include semi-structured interviews, document
analysis, demographic data, and scholar reflections. The participants were asked, in semistructured interviews, to describe how they selected the U.S. as their host country and RU as
their host institution, what challenges they confronted during the recruitment and decisionmaking process, and what factors influenced their final decision. Data analysis reveals the factors
that influenced participants’ decision to select the U.S. as their host country and RU as their host
institution. These factors are: education system in home country; educational agencies and
information centers; women’s dreams vs. social restrictions; higher education in the U.S.;
English language, culture, environment, and economy of the U.S.; visa process; geographic
proximity and location; caring agents; technology (university website and social media);
characteristics of host institution; safety; and faculty members (interaction and attraction).
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CHAPTER 1
INTRODUCTION

The introductory chapter presents the problem that international students face when they
make a decision to choose a host country and an internationalized host institution to pursue their
higher education. Questions are raised. Objectives are enumerated. Terms are defined. The pushpull theory is used to analyze the factors that affect the decision-making process that
international students go through.
Background of the Study
The number of international students travelling abroad seeking degrees in higher
education has risen at a fairly consistent rate for as long as data has been collected; by 2011, they
constituted around 4.3 million people (OECD, 2013). As an essential part of the
internationalization process, competition for the recruitment of international students increases
among host countries in general and U.S. higher education institutions in particular. Higher
education institutions increase their efforts of internationalization by opening branch campuses
in different parts of the world and recruiting international students at U.S. colleges and
universities (Edwards, Hoffa, & Kanach, 2005). The United States is considered the leading
country in recruiting international students. According to the Open Doors Report on International
Educational Exchange, “In 2013/14, about 3,000 U.S. higher education institutions hosted
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almost 900,000 international students from more than 200 countries, the most of any host
country in the world and the largest number in U.S. history” (Institute of International Education
[IIE], 2014, p. 6). Thus, the number of international students seeking international education in
the U.S. higher education institutions “rose by 8 percent to 886,052 students in 2013/14, and
over the past fifteen years has grown by 72 percent” (IIE, 2014, p. 6).
The number of international students who seek to study in foreign countries increases as
different push-pull factors influence their decision making. Here, decision making refers to the
process of applying to programs at particular institutions, entering the U.S. with a student visa,
and being accepted at U.S. colleges and universities. According to Ziguras and McBurnie (2015),
“The growth in student mobility can be seen as a response to market forces, in the sense that
unmet demand for education in one place leads students to study elsewhere where the supply is
greater” (p. 2). In the U.S., international educators consider the recruitment of international
students as an essential element of campus life and their presence adds to the institutions’ efforts
of internationalization (Altbach, 1991). Higher education institutions have taken steps, such as
advertising about their programs and developing international recruitment fairs in the countries
of origin of their prospective students, to increase the enrollment of international students.
However, the tragedy of September 11, 2001, and the consequent U.S. federal government policy
of putting in place stricter travel regulations to the U.S. have led to a decline in the enrollment of
international students. In fact, the years following the September 11 terrorist attacks experienced
the second and largest decline in international students’ applications and enrollments since the
Institute of International Education started tracking the number of international students in 1949
(IIE, 2014).
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Despite tragic world events and bureaucratic barriers, international students have been
enrolling in U.S. colleges and universities. However, many factors influence international
students’ decision making in their attempts to select a final destination for higher learning.
Mazzarol, Kemp, and Savery (1997) recognized six pull factors that influence international
students’ decision to select a particular host country. These factors include cost issues,
knowledge and awareness, environment, recommendations, social links, and geographic
proximity. See Table 1.

Table 1
Six Pull Factors That Influence International Students’ Selection of a Host Country

Factors
1

Pull Factors
Cost Issues

2

Knowledge and
Awareness

3
4

Environment
Recommendations

5

Social Links

6

Geographic
Proximity

Itemized Elements
Fees, living and travel costs, racial discrimination, crime, safety, government
administered institutions, established population of students, entry difficulties,
availability of part time work.
Information on the selected country, knowledge and awareness of the selected
country, quality and reputation of the selected country, recognition of
qualifications from selected country.
Quiet and studious environment, attractive climate, exciting place to live.
The country was recommended by parents or relatives, recommended by
education agents, reputation of the education institutions in the host country.
Family and friends living in the selected country, family and friends studying
there.
Retained as an independent variable.

Mazzarol et al.’s (1997) quantitative and qualitative findings support the argument that
one of the most significant factors influencing the decision of international students to select a
host country is knowledge and awareness of the selected host country. Chen and Zimitat (2006)
stated that the different push-pull elements are interdependent and it is this union of elements
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combined with access to resources and attitudes toward the host country that lead to a decision.
These elements include (1) reputation of the U.S. higher education system, (2) cost, (3) family
and friends, and (4) environment. Identifying these factors that affect international students’
decision-making process will help the U.S. university administrators know how to attract more
international students to the U.S. and it will help international students make the best choice to
select a final destination for their international education in the United States.
In the United States, some higher education institutions use marketing and recruitment
programs to appear more attractive by creating a distinctive image in the eyes of prospective
international students as compared to other higher education institutions. However, “most of the
international students originally came without having to be cajoled, urged, or necessarily
recruited” (Josey, 1991, p. 217). Li and Bray (2007) state that “many students go abroad through
their own channels rather than through government or institutional sponsorship” (p. 792).
Considering international students’ decision-making process to enroll at U.S. colleges and
universities, a further understanding of what contributing factors influence a student’s decision
can benefit colleges and universities who want to increase the enrollment of international
students. Punj and Staelin (1978) argued that little is identified about underlying student buyer
behavior and how students decide on a college. This study describes international students’
decision-making process in their attempts to select a host country and institution.

5

Statement of the Problem
The problem this study addresses is the lack of information for university administrators
regarding how international students make their decisions to select a host country—in this case,
the U.S.—and a higher education institution. The answers to this problem will suggest ideas to
university administrators that enable them to improve recruitment policies and practices and
increase the population of international students. According to DesJardins, Dundar, and Hendel
(1999), “An understanding of student choice of decision-making has become a primary part of
effective strategic enrollment management” (p. 118). There has been very little research into the
decision-making process of international students to enroll in U.S. colleges and universities.
Most research studies in the area of internationalization have been conducted on issues related to
internationalization of the curriculum, faculty exchange programs, study abroad, and relations
between international students and American students, but very few research studies were
conducted regarding the analysis of the decision-making process of prospective international
students in particular (Cubillo, Sanchez, & Cervino, 2006). This research study fills this gap in
the literature.
According to Lee (2008), “The process by which an international student decides to study
outside his or her home country is complex and under investigated” (p. 16). At present, research
studies reveal that international students make decisions regarding which college they plan to
attend based on information that they obtain through their own efforts. The studies also show that
they do not rely on information actively offered by the universities themselves (Josey, 1991; Li
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& Bray, 2007). This may lead to international students making decisions to go to a college that is
not necessarily the best fit for them.
To enable higher education institutions to reach international students appropriately and
allow them easy access to the university information, this study examines the factors that
influence international students’ decision-making process to reach a host country and a particular
institution. The decision-making process to enroll in U.S. colleges and universities remains the
main issue in the process of attracting international students. Thus, international students’
decision-making process to enroll in U.S. colleges and universities will be the main concern of
this study.
Research Questions
The research questions raised in this study are the following:
1. According to international students, what influenced international students to pursue
their education in the United States?
2. According to international students, how do they select a host institution in the United
States?
3. According to international students, what challenges do they face in making their
decision to select a host institution in the United States?
Objectives
The objectives of this study are the following:
1. To identify international students’ perspectives on their decision to select a host
country, in this case, the United States.
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2. To identify international students’ perspectives on their decision to select their host
higher education institution; and
3. To identify the challenges international students face in making their decision to

select a host institution in the United States.
Significance
Many higher education institutions in the United States have a number of international
students but no idea of how international students make the decision to study in the U.S. This
study is significant for U.S. universities because it provides the leaders of higher education
institutions with information about international students’ decision to select a host country and
institution. This study will enhance the academic institution’s efforts to promote international
student recruitment by addressing the missing links between international students and the
recruitment process, as it addresses international students’ decision-making process to select a
host country and institution. This information may help university administrators increase the
enrollment of international students. The findings of this study will be helpful for universities
because they can find aspects of this study that are applicable to their own situations. The
literature in this field is not particularly abundant.
In addition, as this study focuses on the recruitment and decision-making process of
international students and thus will help in recruiting more international students, the presence of
international students gives benefits for both the American communities and students. As major
contributors in international education, international students bridge the gaps with the American
culture by exchanging new knowledge and establishing new relationships with the local
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communities and the outer world. American students benefit from the presence of international
students by interacting with them and learning about foreign cultures and global issues. This
helps in promoting global U.S. campuses.
Theoretical Framework
It is now almost 130 years since Ernst Ravenstein conveyed the “Laws of Migration” to
the statisticians of London (Ravenstein 1876, 1885, 1889). The mobility of international
students has been influenced by the laws of migration and the push and pull factors as well.
According to Dorigo and Tobler (1983), “The push factors are those life situations that give one
reason to be dissatisfied with one's present locale; the pull factors are those attributes of distant
places that make them appear appealing” (p. 1).
The push-pull theory is used to view and understand the participants’ decision-making
process to select a host country and institution. The push-pull theory presents the contributing
factors that influence international students’ decision-making process. The push forces operate
within the home country. The pull forces operate within the host country. The push-pull theory is
applied as a framework to take into consideration the push-pull factors that influence the
decision-making process of international students’ selection of a host country and a host higher
education institution. To analyze and interpret the research findings of international students’
decision making, I used Chen’s (2007) “synthesis model” (p. 273), which was developed as an
inclusive and dynamic model to describe international graduate students’ selection and decisionmaking process of academic institutions in Canada.

9

Chen’s (2007) model includes three sets of factors. The first one involves student
characteristics, including creative capital, social capital, personal characteristics, preferences, and
personal socioeconomic background. The second involves the others; this refers to the human
factors that affect the students’ decision. These factors include family members, spouse,
sponsors, professors in home country, and professors in host country. The third one comprises
external factors; these include the push and the pull factors. These factors include institutional
characteristics, personal driving forces due to external influences, and the push-pull factors from
the origin and host countries (Chen, 2007, p. 273). See Figure 1.

Figure 1: Push-pull factors affecting the decision of international students
to select a host country and host institution.
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Since the goal of this study was to understand how international students select a host
country and institution, the researcher focused on the push-pull factors that influenced
international students’ decision to select a host country and institution. Under the influence of
push-pull factors, international students go through three stages: “the decision to study abroad,
the choice of a host country, and the selection of a host institution. In most situations, students
first decide to study abroad rather than study locally; they then choose a host country, and
finally, a host institution" (Chen, 2007, p. 273).
In fact, the push-pull model has been essentially used to analyze “ international students’
decision-making process in the first two stages: (1) the “predisposition” (Hossler & Gallagher,
1987) or motivation stage – the decision to study abroad, and (2) the “search” or information
gathering stage – the choice of a country (Chen, 2006, pp. 80-81). Chen’s model covers the third
stage regarding international students’ final choice of an institution as the final stage that deals
with “academic, economic, environmental and informational factors closely tied to other college
choice models” (Chen, 2006, p. 80). I selected Chen’s push-pull factors model as it provides a
useful lens for understanding the factors that influence international students to select a host
country. Chen’s model was selected as it suited the nature of this study. Chen’s (2007) was
considered an inclusive one because it was derived from three models: “Hossler and Gallagher’s
model (1987) and Neice and Braun’s (1977) three-phase model, and Mazzarol and Soutar’s
(2002) push-pull model” (Chen, 2007, p. 273). The model was used for this study to analyze the
factors that influenced international students to study in a foreign country and select a host
institution in the United States.
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The push-pull model is used to analyze international students’ decision-making process
in the three stages: (1) the “predisposition” or motivation stage—the decision to study in a
foreign country (Hossler & Gallagher, 1987); (2) the “search” or information collection stage
regarding a host country (Hossler & Gallagher, 1987), and (3) the final choice of a college or
university in Canada where the push-pull model deals with the academic, economic,
environmental and informational factors closely tied to other college choice models.
Chen’s research focused geographically on Canada; the present study goes in a different
direction by focusing on the U.S. This study focuses on “the academic, economic, environmental
and informational factors” (Chen, 2006, p. 80) that influence international students’ decisionmaking process regarding their final choice of the U.S. as their host country and a specific
university in the U.S. as their host institution. The push-pull theory as a theoretical framework
will lead to an understanding of how international students make their decision to select the U.S.
as the host country and an academic institution in the U.S.
Definition of Terms
Home Country: The country of origin of international students (Cummings, 1984).
Host Country: The country that international students travel to for their education. The
foreign country receiving international students does not bear any financial accountability
(McMahon, 1992).
Organization of the Study
Chapter 1 is the introduction of the dissertation. Chapter 2 is a review of literature on the
push-pull theory, mobility of international students and the factors that influence their decision to
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study abroad. Chapter 3 proposes a research methodology that will be in the form of a case study
to reveal the factors that influence international students’ decision to select a host country and
institution. Chapter 4 presents the data analysis. Chapter 5 presents the discussion on research
findings and suggestions for future research. Appendices consist of all documents supporting the
research, including letters of invitation for international students to participate in this study, and
interview questions.

Summary
To sum up, Chapter 1 presents the problem regarding the decision-making process of
international students to attend a university in the U.S. The study uses the push-pull theory that
identify the factors that influence international students’ decision to choose a host country and a
host institution.

CHAPTER 2
LITERATURE REVIEW

The literature review presents key themes related to international students. They include
globalization and internationalization, internationalization and international students’
recruitment, U.S. higher education institutions and the mobility of international students, the
presence of international students at U.S. colleges and universities, international student support
services at higher education institutions, the push-pull theory, and factors influencing
international students’ decision to select a host country and institution. The following are the key
themes as revealed by the literature review.
Globalization and Internationalization
As globalization and internationalization affect international students’ mobility across
borders, it is significant to identify internationalization and globalization in the context of
international education in general and international students’ enrollment in foreign higher
education institutions in particular.
Globalization and Internationalization: Definitions
Globalization and internationalization are two key terms often used in the international
education field, and both have enormous influence on colleges and universities worldwide.
Varghese (2008) clarifies:
Cross-border education is the best visible example of globalization of higher
education. It implies the mobility of students, teachers and programs across
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national boundaries. Cross-border education, in the context of globalization,
had become a market-driven activity involving numerous providers and
attracting thousands of students who are willing to buy these services at
international prices. The providers are more often investors than educators,
and the profitability of the sector attracts them to this area of business. (p. 11)

Sharing of information, research collaboration, and mobility of students across borders
make internationalization appear in the context of the increasing significance of globalization.
Altbach and Knight (2007) state that “globalization is the context of economic and academic
trends that are part of the reality of the 21st Century. Internationalization includes the policies
and practices undertaken by academic systems and institutions and even individuals to cope with
the global academic environment” (p. 290). This allows countries to have a choice to deal with
the larger effects of globalization and internationalization in different directions.
The increasingly global political and economic circumstances made higher education
institutions plan and act beyond their national boundaries. U.S. colleges and universities
incorporate internationalization in order to meet the circumstances and challenges that face
American higher education. Siaya and Hayward (2003) indicate that most U.S. research
institutions mention the term internationalization in their current mission statement, and about
half of U.S. universities include it in their strategic plans.
Internationalization: Four Approaches
Knight and De Wit (1995) demonstrate four basic approaches that assimilate the different
aspects of internationalization. These are the activity approach, competency approach, ethos
approach, and process approach. (1) The activity approach links internationalization to categories
or academic activities such as student, faculty, and scholar exchange; joint research initiatives;
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area studies; curricular development and innovation; intercultural training; and international
students. (2) The competency approach focuses on the human dimension and the development of
the individual. It links internationalization to developing awareness, attitudes, and skills in
students, faculty and staff. The competency approach is more complex, as it deals with the
human dimension and not the academic or institutional issues. (3) The ethos approach develops
an atmosphere or culture in higher education institutions where faculty members and students
follow several common principles. The ethos approach is closely associated with approach
number (4), the process approach, which structures internationalization as a process that
assimilates an international aspect into the main tasks of the organization. The process includes a
wide variety of academic activities, institutional policies and procedures, and strategies (Knight
and De Wit, 1995).
Internationalization and International Students’ Recruitment
The recruitment of international students is considered to be a significant part of the
internationalization process. U.S. higher education institutions have a great interest in recruiting
international students, who are identified as “non-immigrant postsecondary students at accredited
higher education institutions in the U.S. who are on a temporary visa that allows academic
coursework” (Chow, 2012, p. 4). Economic analysis produced by NAFSA, the association of
international educators, using Open Doors enrollment figures, shows that international students
in the top 10 host states bring revenue ranging from several million to nearly three billion dollars
to their host states (IIE, 2014). Peggy Blumenthal, a senior official at the IIE, made note of one
benefit for the increase in international enrollments: tuition revenue. Varghese (2008) says, “The
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international market for students accounts for billions of dollars, and hence there is fierce
competition among higher education institutions to attract foreign students and generate income
and profit” (p. 11).
On the other hand, Peggy Blumenthal said, “It is positive news that our higher education
institutions continue to excel in attracting students from all over the world . . . In the 2009-10
academic year, international students contributed $18.78 billion to the U.S. economy” (McKown,
2009). According to Bhandari and Blumenthal (2011), U.S. colleges and universities presently
host the leading number of international students globally. Scholars expect that the number of
international students might grow to approximately 7 million by the year 2020 (Altbach, 2011).
In the year 2025, an expected 7.2 million international students will join colleges and universities
in foreign countries (Boehm, Davis, Meares, & Pearce, 2002; IIE, 2014).
Internationalization of Higher Education
Internationalization of higher education develops an open perspective, establishes openchannel communication, facilitates understanding, and encourages people to broaden their
experience and their knowledge (Bloom, 2004). This definition explains the development of
internationalization of higher education in the United States. It shows that the growing
international focus of higher education is associated with the current globalization and
regionalization of American societies and markets. On the other hand, globalization is more
transformative than internationalization. Globalization depends on global systems of
communication. It guides the global markets through real-time and cross-border mobility of
production.
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According to Van der Wende (2001), internationalization has for a long period been
considered as the cross-border mobility of scholars and students, but not regarded as a strategy
that influences the higher education system.
In sum, Healey (2008) identifies the globalization and internationalization of higher
education as follows:
It is a widely accepted maxim that, like business generally, higher education is
globalizing. For many countries, higher education is now an important export
sector, with university campuses attracting international students from around
the world….It has been the internationalization of the student body, rather
than the internationalization of either the faculty or research/teaching, that
gives rise to the perception that universities are beginning to mimic
corporations in their orientation. (p. 334)
This shows that the tendency for international students to study in foreign countries has increased
as a result of the universal inclination to globalization mainly for international education.
According to Ziguras and McBurnie (2015), “The movement of students is the most visible and
most thoroughly regulated feature of the globalization of education” (p. 25).
U.S. Higher Education Institutions and the Mobility of International Students
The following discussion focuses on the U.S. higher education institutions and mobility
of international students from their home countries to the host country—in this case, the U.S.
The discussion includes the contributing elements that influence international students’ decision
to study in the U.S.
Higher Education in the U.S.
The higher education system in the United States includes a large number of higher
education institutions that belong to both the private and public sectors and have different
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learning settings, affiliations, missions, and types of academic degrees provided to different
types of students (NCES, 2010a). In the United States, there are around 4,500 higher education
institutions which offer different types of academic degrees (NCES, 2010b). The large number of
colleges and universities and the availability of different programs and degrees make the U.S. the
first-choice study destination.
Bhandari and Blumenthal (2011) state that “it is not difficult to find in the very large
literature on mobility and migration in higher education soaring language about how the world
has forever or is in the process of being changed by globalization and internationalization and
how these social phenomena have particularly impacted the world’s universities and colleges”
(p. ix).
International Students’ Mobility
The expression “internationally mobile students” refers to international students who
have crossed a national border to other countries where they find suitable degrees or educational
programs (Knight, 2006; Ziguras & McBurnie, 2015). These international students are not
residents or citizens of the host country where they enroll in higher education institutions.
Recruiting international students benefits campus internationalization and improves local
economies. International students add almost 20 billion dollars to the U.S. economy (Bhandari &
Chow, 2009).
Recent literature regarding international students in the U.S. has centered upon student
mobility inclinations (Bhandari & Blumenthal, 2011; Guruz, 2008). Bhandari and Blumenthal’s
(2011) book sheds light on students’ mobility in different geographic regions such as China,
India, the United States, Europe, Australia, Africa, Canada, and Latin America. Authors in
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Bhandari and Blumenthal’s (2011) book show how international student mobility is in a state of
swift change and intricacy. Bhandari and Blumenthal (2011) argue that U.S. colleges and
universities not only depend upon the recruitment of international students to improve the
economy but also to improve their engineering and science programs. Bhandari and Blumenthal
(2011) state that research studies on student mobility are essential to deal with the issues of the
3.3 million students currently studying in foreign countries because “the pursuit of knowledge
knows no boundaries, physical or virtual” (p. 2).
Goodman and Gutierrez (2011) take the study of international students’ mobility into
another direction by examining the level at which a foreign country is considered as welcoming.
They argue that an index would consist of fewer restrictions on getting a visa, entrance policies,
and the degree of interaction and recognition of international students on campuses.
Guruz’s (2008) work sheds light on the historical trends of international student
recruitment in colleges and universities worldwide. Guruz (2008) claims that the worldwide need
for higher education is expected to reach 363 million people by 2025. Guruz (2008) claims that
the establishment of the public trust in higher education institutions in the West is at the core for
innovation that fueled the economy worldwide.
Agarwal and Winkler (1985) conducted a study on the foreign demand for United States
higher education in the post-World War II era. Their study focused on international students
from 15 developing countries, mainly from Asia, the Middle East, and Africa. The empirical
section of this research study shows that the ratio of international students in the United States to
the eligible population has declined for two main reasons: namely, the rising real cost of U.S.
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higher education at the undergraduate level and the improvement of higher education
opportunities in home countries.
Liu, Elston, and Zhou (2013) compare overseas-based research and China-based research
which focus on factors that may impact Chinese students’ decision-making process regarding
their education destination in foreign countries. As China has become a major source of students
for international education providers, the aim of this study is to recognize differences between
overseas-based and China-based results. The study found that Chinese students’ decision to
study in foreign countries and their preference of a favorite education destination were
influenced more by factors grounded in their social influences, social pragmatism, and apparent
high educational quality in host countries. However, while the studies of Goodman and Gutierrez
(2011), Bhandari and Blumenthal (2011), Guruz (2008), and Agarwal and Winkler (1985)
provide data on the importance of international students’ presence on U.S. college and university
campuses, their studies do not deal with international students’ decision-making process to select
U.S. colleges and universities.
Farrugia (2014) discusses the mobility of international students by focusing on the
relationship between secondary student enrollment and subsequent enrollment in higher
education institutions. The study shows that international students’ mobility has been growing
gradually over the past several years and it is expected that the number of globally mobile
students is likely to reach 8 million students in host countries. In addition, the study found a huge
mobility of international students from East Asia, India, and Saudi Arabia, who travel abroad in
order to receive high-quality education.
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Brooks and Waters (2011) address “student mobilities, migration and internationalization
of higher education” (p. 9). The process of internationalization of higher education has involved
the development of education brands as higher education institutions and governments become
more entrepreneurial in their attitude toward higher education. This has led to the increase in the
mobility of international students who seek to study abroad. Continuing the work of Brooks and
Waters (2011), Ziguras and McBurnie (2015) investigate the roles governments played in
relation to three main elements of international education: migration and mobility of
international students and transnational facility through partnerships or branch campuses.
Ziguras and McBurnie’s study (2015) is based on interviews with stakeholders in
countries that are involved in cross-border higher education and active involvement with foreign
agencies and policy makers. The book examines how governments control or influence crossborder activities in higher education. Ziguras and McBurnie (2015) discuss key issues such as
political economy of international higher education, supporting and regulating transnational
provision, recruiting international students, governing educational imports, and organizing the
mobility of students. Ziguras and McBurnie (2015) conclude that governments “are actually
increasingly involved in regulating flows, but are motivated by a range of concerns that are
rarely coherently articulated let alone implemented with a whole-of-government approach” (p.
186).
The Presence of International Students at U.S. Colleges and Universities
While studying in the United States, international students face many difficulties and
challenges. Koehne (2005) shows how much effort international students spend in order to
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become international students. These efforts include financial sacrifices, leaving family
members, and the use of the English language (Koehne, 2005). Research from the United
Kingdom’s and Australia’s colleges and universities show that international students undergo
confusing enrollment procedures, lack of support, higher tuition costs, and language barriers (Li
& Kaye, 1998; Robertson, Line, Jones, & Thomas, 2000).
International Students’ Academic and Cultural Challenges
According to Gebhard (2012), “International students who move to the United States to
study are faced with a number of challenges related to academics, social interaction, and
emotions” (p. 190). Different from U.S. students, international students need to take challenging
tests, apply for visas, pay for their travels, and pay higher tuition fees. According to Yeh and
Inose (2003), international students are likely to have more pressure and issues with adjustment
than U.S. students. Their transition to the American campus life can be stimulating, tense, and
filled with new experiences. International students face challenges such as the university’s
support services, language barriers, social interaction, and culture shock.
Leaving one’s home country and living in a new culture for the sake of studying abroad
can be a rewarding but at the same time a painful experience. According to Fernandez (1988),
most international students experience what is known as culture shock. Culture shock is a result
of experiencing differences between one’s own culture in one’s home country and the culture of
the host country: “the social structure and organization; the relationship and rules that govern
kinship systems; one’s ethnicity; one’s socioeconomic status; and the ideals, customs, and
learned behavior that have become second nature to a person” (p. 158).
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Grasgreen’s (2011) study of international students’ experience at U.S. higher education
institutions shows how a majority of international students felt a powerful sense of belonging at
their colleges. They experienced a lower sense of belonging in the U.S. as a whole. International
students’ assimilation to campus life might not essentially provide them with the impression of
belonging in the U.S. For Yeh and Inose (2003), international students who are associated with
some social networks within their host country are less likely to have cultural differences
difficulties. Bochner, McLeod, and Lin (1977) explain how international students’ social
interactions correspond with their adjustment to the new social life. Bochner et al. (1977) show
that some international students are inclined to make what they identify as good friends with
people of the same culture, country, and gender.
During the cultural adjustment process, international students face isolation and
loneliness, which is considered the most painful part in their educational journey (Sawir,
Marginson, Deumert, Nyland, & Ramia, 2008). Thus, international students should be counseled
to understand cultural differences between the social standards of their countries and the United
States, become accustomed to the U.S. education system, fight homesickness and culture shock
and readjust to the daily life and professions in their home country following their stay (Bulthius,
1986; Cadieux & Wehrly, 1986).
English language support for new international students is required to help them to fulfill
their potential, coursework, and class assignments. Extra academic support in English can be
provided through English language centers. This helps international students in their academic
life as well as social life. When international students lack English language skills and have
limited familiarity with and awareness of American interactive strategies, they find it difficult to
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build friendships and create a social network with individuals from the host country (Constantine
& Sue, 2005).
International Student Support Services at Higher Education Institutions
International student support services at higher education institutions provide
international students with a wide variety of information. For example, in higher education
institutions, international student services staff offer information to international students about
programs, campus, community, enrollment process, visa, and related immigration concerns by
phone, mail, or e-mail. According to Kher, Juneau and Molstad (2003), some of the challenges
international students face include navigating a U.S. university’s support services that are often
regarded as confusing and not warm enough. The enrollment of international students requires
the provision of appropriate support services to these students before and during their stay in the
U.S.
Schoorman (2000) states that internationalization of university services include “services
specific to international students, general students, and information access and management” (p.
12). Pre-arrival information can be provided for international students in different ways.
According to Schoorman (2000),
Programs or information on a variety of topics pertaining to life in the U.S.
can be offered by agencies (governmental, private institutions or alumni
groups) in the home country, or by the U.S. institution, through a variety of
multilingual media including printed information packets, brochures, videos,
twenty-four hour message systems, electronic mail, and the World Wide Web.
(p. 13)
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What is stated here is that an international student office will not only deal with incoming
students but can serve well to work with alumni in other countries since it already has the
information and addresses, and the staff know the student personally. In some institutions this is
considered an important aspect of the office.
International Students’ Orientation
International students’ orientation is essential for newly enrolled international students, as
it covers many significant topics associated with the campus, student services available,
registration for classes, meeting with academic advisers and new friends, and familiarity with
immigration rules (Chow, 2012; Mazzarol & Soutar, 2002; Ziguras & McBurnie, 2015). The
university community is required to welcome all international students as well as help establish a
positive supportive environment (Gebhard, 2012).
International students receive advising services such as preparation for departure and
return, social and cultural adaptation, and immigration. International students’ orientation
involves an introduction to university requirements and services, an introduction to the
community with a focus on cross-cultural differences, and an introduction to immigration rules.
According to Gebhard (2012), “Many universities and colleges build such a community
through the international affairs office orientation and on-going support programs, foreign
student advisors, international student associations, intramural sports programs, language
institute programs, culturally sensitive professors, and college and department clubs and
activities that involve international students” (pp. 190-191). Nonetheless, some international
students do not realize the importance of involving themselves in the bigger university
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community nor reaching out for the help they require, and some do not essentially acknowledge
the fact that they require support.
Comprehensive Campus Internationalization
As host universities become the second home for international students, support services
become essential requirements for their retention. This supports the mission of
internationalization, which calls for equal access and opportunities to university services by all
students. The services include counseling, mentoring, and tutoring. Schoorman (2000) states that
“one of the implications for the integration of such services is the need to ensure that all students
have access to university services, regardless of their national origin” (p. 13). Providing quality
services and equal access to university services by all students, including international students,
supports the educational progress of all students.
Schoorman (2000) identified activities and efforts for international students who are a
significant facet in building a comprehensive campus internationalization. These efforts and
activities include university services and social events. Schoorman (2000) states, “The
internationalization of university services include services specific to international students,
general students, and information access and management” (p. 12). The internationalization of
general student services paves the way to provide such services to international students, as they
belong to different cultural backgrounds. Information access and management services are
services offered to all constituents of the institution, including all students. These services
provide access and global sharing of information. Feinberg (1992) suggested efforts and
strategies that can help in building comprehensive campus internationalization. These strategies
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include the development of the international education mission statement of the institution and
development of a computerized international program database for students.
Thus, the mobility of international students is increasing. Asia represents the key source
for the mobility of international students. The leading Asian countries that send international
students are China, India, Saudi Arabia, and South Korea. The United States is considered the
globe’s leading destination for international students, but the U.S. faces competition to attract
international students from English-speaking countries such as the U.K., Canada, and Australia.
The movement of international students is directed towards host countries like the United States,
the United Kingdom, Australia, and Canada. These countries try to attract more international
students by improving their pull factors and recognizing the push and pull factors that influence
international students’ decision to select a host country and institution.
The Push-Pull Theory
Different scholars have used the push-pull model, a neo-classical migration theory, in
order to understand international students’ decision-making process to select a host country and
institution (Altbach 1998; Mazzarol, Soutar, Smart, & Choo, 2001; McMahon, 1992). In 1966,
the U.S. Demographer Everett Lee used the push-pull theory, which was derived from marketing
theory, to illustrate immigration. Peyton (2005) defined push-pull theory as natural flows of
people where “difficulties, such as poverty and unemployment in the home country may push
people to other countries that have favorable conditions such as a high standard of living or job
opportunities that pull them there (pp. 1-2). Rao’s (1979) work, Brain Drain and Foreign
Students, used push-pull theory to evaluate international students’ experience regarding their
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flow to foreign countries. Later, push-pull theory has been often used to illustrate international
students’ decision-making process (Mazzarol, Soutar, Smart, & Choo, 2001).
The Push-Pull Model and International Students’ Mobility
McMahon (1992) employed the push-pull model in connection with international
students’ mobility from 18 developing countries to the U.S. McMahon (1992) states that “the
flow of students out from a Third World nation to the world at large varied directly with the level
of the sending country's economic strength, its involvement in global trade, state emphasis on
education, and lower levels of home education opportunities” (p. 467). This represents the push
model which functions within home or sending countries. The push model proposed elements
which influenced international students to leave their home countries in order to seek further
education in foreign countries. These elements are represented by the degrees of economic
wealth, involvement of Third World countries in the world economy, the value of education, and
the availability of educational opportunities in developing countries.
McMahon’s (1992) pull model proposed that the flow of international students to the
U.S. “varied directly with measures of the economic capacity of the sending nation relative to
that of the U.S., levels of trade between the U.S. and the sending nation, the flow of U.S. foreign
assistance to the sending nation, and levels of institutional support from the United States” (p.
467).
The retrospective historical study exposed a correlation in the push-pull factors on
international student patterns of movement from 18 developing countries to more developed
foreign countries. McMahon (1992) recognized the following push and pull factors: the
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economic power of the home country, the degree of involvement in the international economy by
the home country, the home country’s priority placed on education, and the availability of
educational opportunities in the home country.
Components of the Push-Pull Theory
The push-pull theory consists of two major components: the push factors which drive
individuals out of their home countries and the pull factors which attract individuals to host
countries. Tim Mazzarol and Geoffrey Soutar (2002) wrote, “Push factors operate within the
source country and initiate a student’s decision to undertake international study. Pull factors
operate within a host country to make that country relatively attractive to international students”
(p. 2). The study identifies social and economic factors as the push model, as they drive students
to study in foreign countries. International students’ decision to select a certain host country and
institution were influenced by various pull factors that operated within the host country.
The student choice model has been examined by a number of researchers. According to
Hossler, Schmit and Vesper (1999), the majority of the studies that recognize the college choice
process belong to one of the following categories: economic models, status-attainment models,
and combined models. Economic models are based on the supposition that a student wants to
take full advantage of his or her utility and reduce risks, i.e., one supposes that college choice is a
rational process and that students will always do what is useful for them (Raposo & Alves,
2007). For Hossler, Schmit and Vesper (1999) the status-attainment models are derived from
social theory. Accroding to Raposo and Alves (2007), “This kind of model rejects the
assumption of students and families being rational deciders” (p.2). The combined models have
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become the most commonly established in enrollment behavior (Clarke, 2007; Moogan, Baron,
& Harris, 1999). These models are connected with the different general consumer behavior and
decision-making models like Schiffman and Kanuk’s (2007).
An examination of existing literature (Chen, 2007; Lee & Tan, 1984; Mazzarol & Soutar,
2002; McMahon, 1992) reveals the push-pull factors that influence international students’
decision to select a host country and educational institution. To reach a decision, international
students consider what is significant and make a conscious or unconscious trade-off among the
factors (Soutar & Turner, 2002). For example, Lee (2008) examined international students’
college access in the United States, including their information sources and reasons for study.
Lee’s study was an attempt to find the connection between information sources and reasons for
studying at U.S. colleges and universities and international students’ personal background
features. The study revealed that international students’ selection of a particular higher education
institution is influenced by its national ranking and prestige. The study revealed that international
students from East Asia, in their selection process, depend greatly on institutional ranking even
though they had very little information about the institution’s campus surroundings, student
culture, and institutional resources. The study revealed that advertisement along with advice
from family members, peers, and counselors were the most frequently used information sources
among the survey participants. It shows how the factors influencing the decision to study in a
foreign country differ by individual aspects such as parents’ education level, nationality, and
gender.
Lately there has been an increase in the number of international students studying in the
U.S. from Saudi Arabia, Kuwait, Qatar, United Arab Emirates, and Iran (IIE, 2014). Hackney,
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Boggs, Kathawala, and Hayes (2013) examined the desire of Kuwaiti business students to study
in a foreign country. They investigated the hypothesis that a student’s desire to study in a foreign
country is associated with different variables such as language capability, self-efficacy, apparent
benefit to study in a foreign country, and having friends and relatives with international
experience. The setting of the study was a private Kuwaiti university with 3,600 students. The
study used a survey instrument administered to business students. The survey instrument
consisted of four sections that included socio-biographical and demographics factors, foreign
language abilities, willingness to study abroad, and four open-ended questions about students’
past visiting, studying, living, or working experiences in foreign countries. The findings revealed
that the students’ decision to study in foreign countries was influenced by various personal and
situational factors. The study found that there was preference to study in the U.S. and foreign
higher education institutions, urban locations, and to study or accompany individuals who were
known to them. Kuwaiti students show abilities with second languages. They do not consider
geographic distance as an obstacle as American students do, and they prefer long-term studyabroad opportunities.
Decision Making: Three Stages
Mazzarol, Kemp, and Savery (1997) found that, in their attempts to reach a final decision
regarding host country and institution, international students’ decision-making process goes
through three stages influenced by push-pull factors. Stage one is influenced by a progression of
push factors within the home country. In stage one, the international student must determine to
study in a foreign country rather than in his or her own country. In stage two, once the decision
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has been made to study in a foreign country, the pull factors start to influence the international
student’s decision-making process. In this second stage, international students select relatively
more attractive foreign countries. In stage three, the international student makes his or her final
decision in selecting an institution. In stage three, the international student is exposed to different
pull factors that make a certain institution appear to be more attractive than other institutions. As
clarified by Mazzarol et al. (1997), Table 2 illustrates the three stages of the decision-making
process associated with the push and pull factors.

Table 2
Stages in International Students’ Decision-Making Process (Mazzarol et al., 1997)

Stages Decision-making Process
1
The student decides to
study in a foreign country
2
The selection of a host
country
3
The selection of an
institution

Push Factors
Push factors within
the home country

Pull Factors

One host country is relatively
more attractive than another
Institution reputation, courses,
offshore teaching programs, staff
expertise, use of information
technology, alumni, resources,
marketing efforts (Mazzarol,
1998).

International students go through three main stages in their attempts to enroll in colleges
and universities. These three stages are also influenced by the push-pull factors. The three stages
are predisposition, search, and choice (Hossler & Gallagher, 1987). Predisposition is dominated
by the students’ decision regarding whether they aspire to go to college. I assume that
international students have already planned to study abroad; hence, they already have made the

33

decision to go to college. According to Paulson (1990), various research scholars call the
predisposition stage the “college aspiration development stage.” The predisposition stage is
dominated by various background elements which influence students’ decision making; these are
socioeconomic status, attitudes, educational background of peers and parents, achievement,
ability, gender, and race (Hossler & Gallagher, 1987; Paulson, 1990). Hossler and Gallagher
(1987) indicate that students with high socioeconomic level have more chances to attend college
than students with low socioeconomic level. Thus, students’ socioeconomic status is considered
a powerful indicator of students’ decision-making process because it can pave the way for them
to attend a college or restrict their ability to join any higher education institution.
The second stage is the search stage, which is the college selection process. This stage
comes after students decide to attend colleges or universities. In this stage, students start to
search for colleges and universities and make a “choice set” or establish a list of colleges and
universities they might be interested in joining. The “choice set” or list of colleges and
universities helps students identify certain features of these higher education institutions and
influences their decision to apply to a certain college or university (Hossler & Gallagher, 1987;
Paulson, 1990).
The choice stage is the third and final stage of the student’s decision-making process. In
this stage, students make the decision to enroll in a particular higher education institution based
on the organizational features (Paulson, 1990). After sending their applications, students are
informed of their acceptance into certain higher education institutions.
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Theoretical Model
Cubillo et al. (2006) suggest a theoretical model that incorporates the various groups of
factors which affect the decision-making process of international students, explaining the various
facets of this process. These five factors are “personal reasons; the effect of country image,
influenced by city image; institution image; and the evaluation of the programme of study”
(Cubillo et al., 2006, p. 101). See Table 3.
Zhang, Sun, and Hagedorn (2013) used Cubillo et al.’s (2006) theoretical model to
examine international students’ purchase intention. According to Zhang et al. (2013), the
theoretical model “comprises the purchase intention as a dependent variable and summarizes 19
independent variables into four factors: personal reasons, country image, institution image, and
program evaluation” (p. 143). The study provides a better understanding of the different aspects,
including college experiences, of Chinese female students with or without a plan to study in
foreign countries. In this study, the push-pull theory has a marketing approach as “international
recruiters, admissions officers, and policy makers could gain a better understanding about factors
that influence female students’ choice in the context of international education” (p. 152).
The above discussion shows that various studies have used the push-pull theory widely
that examined the factors that influenced international students to study in foreign countries. The
push-pull theory clarifies the way international students decide to select a host country and
institution by describing the push factors in home countries and pull factors in host countries.

35
Table 3
Main Factors in the Choice Process (Cubillo et al., 2006, p. 109)
Factors
Personal Reasons

Country Image Effect

Features
Personal Improvement

Description
Enhance career prospects
Future job prospects
Future earnings prospects
Higher status
Live in a different culture
Make international contacts
Improve language skills

Advice

Family, friend’s, and professor’s
recommendation
Cultural distance
Social reputation
Academic reputation
Development level
Cost of living
Immigration procedures
Opportunity of working during the course
Time to get the degree
City dimension
Cost of living
Linguistic proximity or distance
Safety and security
Social facilities
International environment
University environment
Institution prestige
Ranking, brand, academic, researcher, and
quality reputation
Expertise of teaching staff
Professional experience of teaching staff
Campus atmosphere
Social life at university
Safety and security
Library facilities
Availability of computers, quiet areas, and
areas for self-study
Sport facilities
International recognition
Program suitability
Programs specialization
Quality programs
Recognition by future employers
Total cost and finance

Country Image Effect

City Image

Institution Image

Corporate Image

Faculty
Facilities

Program Evaluation
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Cubillo et al.’s (2006) theoretical model in Table 3 shows the purchase intention as an
independent variable dependent upon five main factors which influence the students’ final
choice. The next section reviews literature on how various scholars researched the factors that
influenced international students to select a host country and institution.
Factors Influencing International Students’ Decision
to Select a Host Country and Institution
Previous studies by others discussed the push-pull factors that influenced international
students’ decision to select a host country and institution. The push factors can be classified as
driving forces that push students to study abroad. These factors can be due to the weakness of the
educational system, lack of suitable opportunities in the home country, a wealthy economy, and
the desire of the home countries’ governments to promote higher education by sending young
people to study abroad.
Educational System
China’s and Saudi Arabia’s educational systems represent a push factor for international
students. Compared to the United States, some authors point to the different modalities in
teaching and learning favoring certain cognitive aspects over some long used in the United
States. For example , the national entrance examination system in China prevents 47% of the
students from continuing with higher education study and this causes Chinese students to sleep
5.5 hours a day because the competition to be admitted to higher education is very fierce. Thus,
often with support from their families, Chinese students prefer to study overseas (Wang, 2007).
In the case of Saudi Arabia, higher education suffers from different weak points such as (1) lack
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of a motivational system for faculty and students, (2) not all higher education degrees are
offered, (3) some specialties are offered for women only, and (4) lack of academic freedom
(Alamri, 2011).
Government policies regarding the higher education sector along with scholarship
programs can be considered as push factors for domestic students to study abroad. Thus, to build
a better educational system to be more familiar with new technology and to prepare university
teachers, sending countries adopted certain policies that encourage students to study abroad. For
example, the Qing government in China started a government-sponsored pilot program of
sending young students to study Western culture and advanced technology in foreign countries
(Wang, 2007). These educational policies resulted in sending over 2.7 million Chinese students
to study in foreign countries.
In 2005, the Ministry of Higher Education in Saudi Arabia launched a program called the
King Abdullah Scholarship Program. The main goal of the program was to satisfy the need of
work markets and fill the shortage of faculty members (Alamri, 2011). The number of Kuwaiti
students studying abroad continues to increase due to the Kuwaiti government’s policy change,
which focuses on investment in human capital (Hackney et al., 2013). According to a conference
in Beijing, more than 70,000 Saudi students were sent to study various disciplines in the United
States, United Kingdom, Australia, and Canada (Alamri, 2011).
Parents’ Influence
Parents’ influence on students’ choice of college has been discussed by numerous studies
(Al-Yousef, 2009; Briggs, 2006; Domino, Libraire, Lutwiller, Superczynski, & Tian, 2006;
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Mazzarol & Soutar, 2002; Moogan & Baron, 2003; Pimpa, 2004; Yamamoto, 2006). Previous
researchers stated that interpersonal influence and suggestions from family members are some of
the most significant sources of information and support for intricate services like international
education (Mazzarol & Soutar, 2002). While international students evidently play a significant
role in deciding on a host country and institution, it is often family members and particularly the
parents who have dominant influence over the final decision of study destination. Al-Yousef’s
(2009) study found that parents’ level of education affected their daughters’ college choice in
Saudi Arabia and the United Kingdom. Moogan and Baron's (2003) study exposed that parental
influence during the early stages was maximum for non-mature students rather than mature
students in the United Kingdom. Raposo and Alves (2007) revealed that parents’ and teachers’
recommendations have a powerful impact on the college choice decision-making process.
Tavares, Tavares, Justino, and Amaral (2008) exposed that family background and gender appear
to be the most significant factors that influence students’ choices in Portugal.
Focusing on Thai students in Australia, Pimpa (2004) examined the relationship between
influencing factors from family members on Thai students’ selection of international education.
The study showed that Thai students made various choices before reaching a final decision to
enroll in a certain higher education institution and that various factors can influence each choice.
The decision-making process consists of different steps and cannot be taken as soon as the
student decides to study abroad. The research study categorizes selections of international
education into the decision to study abroad, selection of a foreign country, choice of a city,
selection of an academic program, and of higher education institution. The influences from
family members are recognized as finance, information, expectation, persuasion, and
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competition. The study findings show a positive relationship between choices and influencing
factors. On the other hand, Domino et al.’s (2006) study reached a totally different conclusion
from previous studies, finding that parents had little or no impact regarding their children’s
college choice decision.
Alumni
International students’ decision to select a host country and host institution can be
influenced by word of mouth and achievements of international alumni. International alumni are
considered an excellent resource not only for student recruitment referrals but also in having a
direct influence on international students’ decision-making process. Alumni can tell international
students about their lives, personal stories, academic, cultural, and social experiences, services,
programs, and various events in the host country and institution.
Mazzarol and Soutar (2002) stated that personal recommendations or word-of-mouth
referrals of previous alumni are major influencing factors on a student’s decision. Binsardi and
Ekwulugo (2003) conducted a study on international students’ perceptions about the British
education system and investigated the marketing of British education and its performance in the
world markets. The study discovered that 52% of the sampling students thought that using
alumni associations and contacts were considered the best promotional strategies in their home
countries. Alumni can be a significant source of referral and recruitment for higher education
institutions (Josey, 1991; Mazzarol & Soutar, 2002). On the other hand, Jackson (1985),
Malaney (1987), and Moore (1984) stated that individual contact by alumni and faculty members
can be influencing factors on a student’s decision to select a certain educational program.
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Educational Agencies
Agents have become a well-established practice and factor in recruiting international
students and influencing their decision making to select a host country and institution in some
parts of the world like Australia, the U.K., and New Zealand. Several studies concluded that
education agents have an impact on education choice and influence the persistence of students in
the education system (Mazzarol & Soutar, 2002; Pimpa, 2008).
Forbes and Hamilton (2004) observed that education agents play an essential role in
helping various areas in Australia “determine, target and niche market to its best potential
international student customer base” (p. 502). Pimpa (2008) investigated the influence of family,
peers, and agents on Thai students’ choices to study abroad. The study found that education
agents can influence students’ decision making to select a host country and institution through
information, competition, and persuasion. Although it is familiar practice to deal with education
agents to help colleges and universities recruit international students in some countries like
Australia and Britain, the U.S. higher education institutions consider it negatively (de Luca,
2008). Altbach (2011) calls for the abolition of educational agencies as they play unnecessary
roles in the international student recruitment field. Altbach (2011), says: “Agents and recruiters
have no legitimate role in international higher education. They are unnecessary and often less
than honest practitioners who stand in the way of a good flow of information to prospective
students and required data about these students to academic institutions in the host countries” (p.
13).
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Due to the diminishing credibility of their service, education agents in China have played
a less significant part in Chinese students’ decision-making process to select a host country and
institution. But the Chinese education agencies still play essential roles in the visa and admission
application processes. This might clarify why Chinese students consider online information and
participating in education exhibitions as significant factors for their information gathering about
their education destination (Yang, 2007). Thus, creating and maintaining a well-designed and
updated website in Chinese is considered as a new and effective factor in China-based research.
Liu et al. (2013) argue that a well-designed information website can serve as a positive push
factor to motivate Chinese students to select a host country.
As international students seek information through educational agencies or consultancies,
the Internet and university websites can replace the educational agencies and provide more
accurate information to international students. Altbach (2011), too, stresses Liu et al.’s (2013)
argument by stating that “objective and accurate information and guidance are needed for both
institutions and students. These sources can be provided through the Internet, preferably through
Web sites with some ‘seal of approval’ from a group of respected universities or an international
or regional organization that has universal credibility” (p. 13). This information can be available
accurately and without cost. This helps international students eliminate the burden of spending
extra money on getting information about the application process.
The pull factors that attract international students to particular host countries and
institutions include the image of the host country, the language, employment opportunities, the
educational system, simple visa arrangements, and the image of the institution’s city.
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Economic Factors
The powerful economy of China and Saudi Arabia helped the two governments send
students to study abroad and this makes the two countries significant sources of international
students (Alamri, 2011; Wang, 2007). China’s economy has boomed during the last few decades
and the education sector has fulfilled great development accordingly (Wang, 2007). Saudi Arabia
is a member of the Organization of Petroleum Exporting Countries (OPEC), has an oil-based
economy, and has what is considered the largest underground oil reservoir in the world. Hence,
Saudi Arabia’s higher education budget has significantly increased due to the increase of oil in
recent years (Alamri, 2011).
On the other hand, international students’ perceptions of the characteristics of U.S.
society such as economic factors and the educational system are the driving forces and factors
behind their initial move to the U.S. (Hazen & Alberts, 2006). Hazen and Alberts (2006)
investigated international students’ migration and what initially attracts international students to
the U.S. They found that “career-related and educational reasons to migrate dominated in the
decision to come to the US, particularly among those from low-income countries, indicating that
international students do fit the label of professional migrants” (pp. 207-208).
Mazzarol and Soutar (2002) examined the factors which motivate international students
to select a host country. Their study explains a push-pull model motivating international
students’ aspiration to find education in foreign countries and influencing their decision-making
process about the host country and final study destination. The research samples were drawn
from China, India, Taiwan, and Indonesia. The study exposes push and pull factors which
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influence international students to study in a foreign country. Economic and social forces are
considered as push factors within the home country and the better knowledge or awareness the
international student has of a certain institution is considered as a pull factor. For example,
international students choose to study in the United States because of its popularity, general
knowledge people have about America, and the American domination of the world’s media and
news services.
Employment prospects play a significant role in personal reasons and motivation for the
choice that international students make. Binsardi and Ekwulugo (2003) state that students aim to
attain higher education degrees in order to get employment and improve their lifestyle. On the
other hand, country image has a powerful influence on the purchase intention and the consumer’s
final decision (Lin & Kao, 2004; Peterson & Jolibert, 1995). For example, international students’
perception about the destination city affects their final decision to join a particular institution
(Cubillo et al., 2006). International students’ perceptions include their views about climate,
security issues, housing, services, facilities, cultural issues, and social activities.
The institution image refers to the views, impressions, and ideas that prospective students
have of any particular institution (Kotler & Fox, 1995). A good institution image can create
positive impressions and influence students’ final decision to enroll in a specific college or
university (Gutman & Miaoulis, 2003; Mazzarol, 1998; Qureshi, 1995). It is hard to determine
the quality of any institution and its programs because of the dimension and the range of colleges
and universities in the United States and the quality of any given institution and its programs.
According to Krampf and Heinlein (1981), students check the suitability of programs by
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comparing them with other programs offered in different higher education institutions. In fact,
the most costly institutions are not necessarily the best, nor is every program at a high-ranking
university essentially of the same level or quality. The factors that influence program evaluation
and international students’ final decision are cost, availability of financial support, availability of
courses, international recognition of the degree, wide selection of courses and their quality
(Bourke, 2000; Qureshi, 1995; Turner, 1998).
Cost Factors
The direct cost of fees and the cost of living are two significant factors that can measure
the cost of an international education (Mazzarol & Soutar, 2002). Altbach (1991) states that, in
Europe, international students are treated on equal basis and do not pay higher tuition than their
domestic peers. Although France and Belgium have the highest proportions of international
students, international students do not pay higher fees. Regardless of national origin, all students
pay the same fees on an equal basis. According to Altbach (1991), “Except for Great Britain, all
of the countries in the European Community have no higher fees for foreign students” (p. 315).
The United States adopts a different policy toward international students’ educational
cost and tuition. In the United States, enrolling in higher education institutions seems to be more
expensive for international students than for their domestic peers. For example, international
students aren't eligible for federal financial aid and usually pay tuition as out-of-state students at
public universities. Altbach (1991) states, “Out of state students, including those from other
states in the U.S. as well as foreign students, pay a higher rate, often triple the local rate but
seldom the full cost of instruction” (p. 315).
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International students’ decision to study in foreign countries is one of the most important
and costly steps they may ever have to make (Mazzarol, 1998). Consequently, international
students search for a reputable institution of higher education at competitive costs. Hence, cost is
a key concern for international students’ decision-making and selection processes. Chen (2006)
argues, “For many self-funded master’s students, the cost of graduate education and living
expenses were a concern” (p. 88). In fact, international students pay higher fees and tuition than
American students. Sidhu (2006) investigated tuition cost practices and discovered that
international students are considered as significant human capital with a possible contribution to
the American endeavor in the “‛global talent race’ and as an ally who will uphold America’s
interests overseas” (p. 297). According to Altbach and Umakoshi (2004), sometimes
international students are considered as “cash cows” because they pay double the cost for their
tuition and fees that the American students pay.
Environment: Location and Institutional Image
Some international students prefer attending a graduate institution which has an
environment similar to the environment in their own countries. For example, they choose
institutions situated in urban areas or large cities, as the locations resemble the environment they
were raised in. MORI (2001) recognizes location and social facilities as the most significant
factor associated with environmental elements which influence students’ decision making to
select a college or university.
More and more students are becoming more investigative when selecting their
educational institutions (Binsardi & Ekwulugo, 2003). Thus, higher education institutions need
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to keep and build up a unique image in order to compete and reach more students. The selection
of any higher education institution is based upon various factors such as the academic ranking of
the institution, campus environment, and expertise of its faculty members (Krampf & Heinlein,
1981; Mazzarol, 1998).
Personal, Academic, and Administrative Factors
Previous studies have described the impact of personal factors on selecting a higher
education institution. Dawes and Brown (2002) reveal that before selecting a higher education
institution, students went through three decision sets: these are awareness set, consideration set,
and choice set. Yamamoto (2006) discovered that personal inclination was the most significant
factor in a student’s college choice process. Raposo and Alves (2007) observed that, in Portugal,
personal factors represent the most powerful impact on college choice. Mazzarol and Soutar
(2002) observe that Chinese, Indian, Indonesian, and Taiwanese students experience three
different stages when choosing host country and institution: the decision to study abroad, the
study destination, and the selection of a particular institution. Different from Australian students,
international students were more influenced by the following: an institution’s reputation for
quality, an institution’s links or alliances with other institutions known to the student, an
institution’s reputation for having high-quality staff, an institution’s alumni base and word-ofmouth referral process, the number of student-s enrolled at the institution, and whether an
institution is willing to recognize students’ qualifications (Mazzarol and Soutar, 2002, p. 13).
There are extra pull factors that make the institution appear to be more attractive and compete
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with other higher education institutions; these are the reputation of the institution, range of
courses offered, and staff skills.
Academic and administrative factors are considered the significant factors that affect
international students’ decision to choose a higher education institution. Administrative pulling
factors include interaction with staff and faculty, cost issues, and availability of financial aid.
Academic pulling factors include quality ranking of program and university ranking and
reputation. Chen’s (2006) research findings show that “engineering and business students were
familiar with the school and program ranking information, and they relied heavily on the ranking
information to make selection, application, and choice decisions” (p. 88).
Summary
This chapter presented a literature review on internationalization, international students at
U.S. colleges and universities, and factors which influence international students’ decisionmaking process regarding their selection of U.S. colleges and universities. Works of literature
cited are empirical, theoretical, and conceptual.
This study aims at revealing the factors that influence international students’ final
decision and selection of a host country and a higher education institution. This research fills a
gap in the literature, as there has been limited research conducted to examine the United States as
a study destination for international students compared to the major international education host
countries such as Australia, Canada, and the United Kingdom. Therefore, this research fills the
gap by focusing on international students’ perceptions of the factors that influence their decision
to attend U.S. higher education institutions. Chapter 3 presents the methodology of the study.

CHAPTER 3
METHODOLOGY

The chapter on methodology presents the research design of the dissertation, the research
steps, the research site, the participants, the methods of research, the interview process, data
analysis, trustworthiness and credibility, and the researcher’s profile. The purpose of this study
was to obtain insight into how international students select the U.S. as their host country and
Regional University (RU) as their host institution. Through a greater understanding of
international students’ decision-making process to select a host country and institution, I sought
to reveal the factors that influenced their decision to select the U.S. as their host country and RU
as their host institution. In order to shed light on this issue, international students from India,
China, Saudi Arabia, and other foreign countries enrolled at RU were interviewed to determine
the factors that influenced their decision-making process to select the U.S. as their host country
and RU as their host institution. In addition, a brief demographic survey and review of
documents were utilized in order to ensure triangulation of the data.
Research Design
In order to identify the factors that influenced international students’ decision to select
the U.S. as their host country and RU as their host institution, I conducted a qualitative,
interpretative case study of 18 international students, from different countries, who study at RU.
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To understand the decision-making process of international students to select a host country and
a host institution, this research uses the push-pull factors as a framework to guide the study.
The participants were asked, in semi-structured interviews, to describe how they selected
the U.S. as their host country and RU as their host institution, what challenges they confronted
during the recruitment and decision-making process, and what factors influenced their final
decision. Participants had different stories to tell about their decision-making process. Only
through obtaining insight into each participant’s experience, search, and admission journey was I
able to discover what push-pull factors influenced their decision to select the U.S. as their host
country and RU as their host institution. In order to identify the factors that influenced
international students’ decision, the study required an interpretive approach for two basic
reasons. First, as Erickson (1986) states, the term interpretive research is “more inclusive than
many of the others” (p. 19). It is a broader term than qualitative research and it includes all other
methods based on participant observation such as case studies, constructivist, ethnographic,
qualitative, and phenomenological. Second, “it points to the key feature of family resemblance
among the various approaches” (p. 19). It emphasizes interpretation and recommends a focus on
the meanings in action of participants and how the researcher reveals and interprets those
meanings.
According to Merriam (1998), the qualitative paradigm uses different methods to collect
data. My study identifies international students’ decision-making process to select a host country
and institution. I interviewed graduate international students at RU. Merriam (1998) indicates
that a qualitative study paves the way for subjects to expose their experiences of the real-world
environment rather than in a laboratory. According to Creswell (1998), in a qualitative research
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study, the “researcher builds a complex, holistic picture, analyzes words, and reports detailed
views of informants” (p. 15). I found that a qualitative design was most suitable for this study
because the research questions focused on a rich descriptive interpretation of the push-pull
factors that influenced international students’ decision-making process. A basic interpretive and
descriptive qualitative research design drives qualitative researchers to investigate and attempt to
understand how participants make meaning of a situation or phenomenon, as Merriam and
Associates (2002) explain that “in conducting a basic qualitative study, you seek to discover and
understand a phenomenon, a process, the perspectives and worldviews of the people involved, or
a combination of these” (p. 6).
The research methodology is a qualitative case study. Creswell (2003) states that the
"case study method design provides an in-depth study of a system, based on a diverse array of
data collection materials, and the researcher situates this system or case within its larger context
or setting" (p. 244). This study included the collection and interpretation of data through
interviews with selected international students from the central United States.
Yin (2012) suggested that “some types of what questions are exploratory … this type of
question is a justifiable rationale for conducting … an exploratory case study” (p. 9). Bromley
(1986) argued that case studies arise out of the desire to obtain a profound understanding of a
single or small number of cases. Bromley (1986) states:
As close to the subject of interest as possible … partly by means of direct
observation in natural settings, partly by their access to subjective factors,
whereas experiments and surveys often use convenient derivative data, e.g.
test results, official records. Also case studies tended to spread the net for
evidence widely, whereas experiments and surveys usually have a narrow
focus. (p. 23)
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In this case study, the researcher conducted semi-structured interviews with international
students as participants. In fact, because little information was available regarding how
international students select the U.S. as their host country and no information was available
regarding why international students select RU as their host institution, this case study filled the
gap in the literature. The participants’ current attendance at RU campus is a result of their
decision-making process to select the U.S. as their host country and RU as their host institution.
As a case study, and in the beginning of the study, this research followed three stages that
provide a useful framework for the research design. These three steps are: defining a case,
selecting one of four types of case study design, and using theory in design work (Yin, 2012).
The first stage was defining the case study. During the first stage, I aimed at making the research
efforts into a significant case by defining a “compelling theoretical framework” that can
contribute to the literature. Yin (2012) says that “you need to define some compelling theoretical
framework for selecting your case. The more compelling the framework, the more your case
study can contribute to the research literature. In this sense, you will have conducted a ‘special’
case study” (p. 7). The review of literature and the research questions were developed according
to the theoretical framework, which revolves around the factors that influenced international
students’ decision-making process. The second stage was about selecting the participants of the
study, who were international students enrolled at RU. Thus, the study included the collection
and interpretation of data through interviews with selected international graduate students from
RU.
The third stage involved the use of the push-pull theory. The push-pull theory was used in
order to identify and understand the factors that influenced international students’ final decision
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to select the U.S. as their host country and RU as their host institution. According to Yin (2012),
“Case study that starts with some theoretical propositions or theory will be easier to implement
than one having no propositions” (p. 9). This step helped me to complete important
methodological steps such as developing the research questions, final selection of the type of the
case study, and identifying the relevant data to be collected. For example, I developed four
research questions. However, following the propositions in the push-pull theory made me revise
them into three research questions.
Research Site
For the purposes of this study, Regional University was selected based on its inclusion in
a prominent publication that classifies universities in the U.S. Regional University is located in
the central United States, which was chosen from this category. In fall 2014, from 25,000 to
35,000 students were enrolled in RU. RU has different academic programs which are nationally
acknowledged for meeting high standards of academic success and excellence. The town where
the university is located is a typical town in the central United States with a local population that
increases when students are in session and decreases when students are off session. The town
has a distinctive character with both urban and rural aspects. The town is considered the home
for Regional University and this made it a flourishing university community. The town is two
hours away from a big city.
Sampling Method and Data Collection
For this research study, there are 18 international students from Regional University. I
was known to some international students at RU and I had my own connections with other
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international students through student associations and personal relations. According to Josselson
(2013), “Sometimes researchers interview people they have known distantly in another context-for example, a friend of a friend, a relative of a friend, someone they have met at gatherings, or a
former classmate or teacher” (p. 16). However, the process of recognizing prospective
participants and forming contacts embodied a challenge during the interview process (Seidman,
2006). For the participants I had known earlier, I was able to detach myself as a friend and
played the role of the researcher who was “studying a topic in which the participant has life
experience expertise” (Josselson, 2013, p. 16).
The population of international graduate students is small, as it represents five percent of
the total number of students enrolled at RU. The sample was purposive; according to Merriam
(1998), purposeful sampling is "based on the assumption that the investigator wants to discover,
understand and gain insight and therefore must select a sample from which the most can be
learned” (p. 61). Patton (1990) supports purposeful sampling because it enables researchers the
collection of “information-rich cases” (p. 169) and this allows the gathering of information
significant to the research study. My preliminary participants, along with some of my friends
with whom I had discussed my research study, gladly and freely recommended prospective
participants whom they thought met my research study participant requirements. The preliminary
participants volunteered as informal recruiters and provided me with the prospective
participants’ contact information such as e-mails and phone numbers. This technique, identified
as a snowball or chain sampling technique, enabled me to find 18 participants for my research
study (Bogdan & Biklen, 2007). Thus, I was able to build the whole participant population
through referral with the help of preliminary participants. This helped me build a kind of
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familiarity with some participants before meeting them. In fact, this research technique was fast,
low cost, and simple, and the subjects were willingly available.
Pilot Test
I conducted a pilot test in order to help my research study recognize if there were
weaknesses, limitations, or errors within the interview design and this enabled me to make
significant changes prior to the application of the research study (Kvale, 1996). The pilot test
enabled me to test the interview questions with international students from Regional University
and enabled me to test and develop my interview skills. For example, the participants in the pilot
test were confused about two interview questions; these are:
1.

Describe the factors that influenced your decision to study in the U.S.A.

2.

What was the most significant factor that influenced your decision to study in the U.S.A.?
The participants in the pilot test thought that I was repeating the same question. Thus, I

had to explain to them that the first question focused on the general factors that influenced their
decision to select the U.S. as their host country but the second question focused only on one
significant factor that influenced their decision to select the U.S. as their host country. This
experience made me avoid the study participants’ confusion by explaining them the difference
between the first and second questions. I conducted a pilot test with participants who have
parallel interests as those who participated in the implemented research study. The international
students who participated in the pilot test did not participate in the implemented study.
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The Interviews
McNamara (2009) reveals eight values of the preparation phase of interviewing the
participants which involve the following steps: (1) select a setting with little or no disruption; (2)
clarify the main purpose for the interviewee’s participation; (3) inform issues of confidentiality;
(4) clarify the organization of the interview; (5) inform the participant about the length of the
interview; (6) inform the participants how to contact you after the interview; (7) ask the
participant if he or she have any concerns or questions prior to the start of the interview; (8) take
notes or record participants’ responses.
All interviews were conducted on the campus of Regional University which the
participants attended in settings which they selected. All interviews were face-to-face interviews
with the physical presence of the participants, except one interview which was conducted via
Skype video chat. This interview was conducted with Diego because he was travelling to his
country, Argentina. Each setting was quiet, well lit, and free of interruption. According to Turner
(2010), “It might be easier to conduct the interviews with participants in a comfortable
environment where the participants do not feel restricted or uncomfortable [about sharing]
information” (p. 757). This helped all participants to share their information openly and honestly
(Creswell, 2003).
The participants were given a consent form (see Appendix C) regarding their agreement
to participate in the research study. The international students read the consent form which
included the title, the purpose of the research study, the reason for their participation in the
research study, assurance of confidentiality, and their rights as research participants. A separate
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sheet for permission for using audio recording equipment was added. The consent form gives a
clear explanation of how the recording will be stored in an offline, secure, external data device
that is password protected. The participants were informed that upon completion of the research,
all audio recordings will be erased. Because I was dealing with international students and in
order to avoid any misconceptions or vagueness in the content of the consent form, I verbally
explained and reviewed all items in the consent form.
The interviewees helped me by revealing the factors that influenced their decision to
study in the U.S. and select RU as their host institution. I followed Creswell’s (2003) suggestion
that the research study should be guided by an interview protocol that includes significant openended questions. The interview protocol included the following topic areas:
1. Factors that influenced international students’ decision-making process to select the U.S. as
their host country.
2. Challenges international students encountered in their attempts to enroll in Regional
University.
3. Motivations which played significant parts in their decision-making process to select the U.S.
as their host country and Regional University as their host institution.
4. Factors that influenced international students’ decision to select Regional University as their
host institution.
At Regional University, I found enough participants who reflected upon their decisionmaking process to select the U.S. as their host country and RU as their host institution.
Regarding the criteria of sufficiency, there were sufficient numbers to reflect the range of
participants who make up the population so that others outside the sample might have a chance
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to connect to the experience of those in it (Seidman, 2006). All 18 international students were
interviewed. Interviews were held with 18 international graduate students from different foreign
countries.
In order to determine the factors that influenced international students to select the U.S.
as their host country and RU as their host institution, I examined the following research
questions:
1. According to international students, what influenced their decision to pursue their
education in the United States?
2. According to international students, how do they select a host institution in the United
States?
3. According to international students, what challenges do they face in making their
decision to select a host institution in the United States?
The areas of information required to answer the research questions connected with what factors
influenced research participants to select the U.S. as their host country and RU as their host
institution. In order to collect information, data was derived from semi-structured in-depth
interviews.
The interview questions revolve around the three main research questions. The interview
questions were formed in order to enhance the data and the research. The resources required to
collect this data can be classified into three main sections: contextual, demographic, and
perceptual. Contextual information includes introductions of the institution and of each
participant. Demographic information includes each participant’s age, gender, educational
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degree, and length of study. Perceptual information includes the participants’ perceptions of their
decision-making process to select a host country and institution.
The interview questions were based on the research questions which represented the big
question or the road map that led me to the core of what I was trying to recognize (Josselson,
2013). According to Bernard (1988), semi-structured interviewing is best utilized when the
researcher will not be able to get more than one chance to interview participants. This helped me,
as I had to interview international students who were busy in their study, classes, and work. The
semi-structured interviews along with the open-ended questions enable me and the interviewee to
discuss and reveal more information and details about the research topic. This makes it different
from a conversation between two friends or equal partners, as the researcher introduces and
controls the topic and discussion. Kvale and Brinkman (2009) say, “It is defined as an interview
with the purpose of obtaining descriptions of the life world of the interviewee in order to
interpret the meaning of the described phenomena” (p. 3). This gave me the space to allow some
participants to add more details to a certain answer. For example, when I asked some participants
the following question, I probed them to give more details on the original answer. The question
was:
Interviewer: Why did you not think of another country (other than the U.S.?)
Interviewee: Because I like the U.S.
Interviewer: Why do you like the U.S.? How is the U.S. different from other countries?
Eighteen international students who attended RU were recruited as study participants. All
interviews were conducted with one international student at a time. Interviews lasted
approximately one hour. According to Josselson (2013), “Most interviews last at least 1 hour” (p.
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52). Some interviews went up to 70 or 75 minutes. While planning for the interviews, I told the
participants that the interview might go slightly above one hour and they responded positively. I
learned that the interview could take 70 or 75 minutes from the pilot test. My aim was to follow
the commitment in the consent form and stick to the time limit of one hour but I benefitted from
most participants’ willingness to continue telling their stories. The study participant and I were
the only two individuals present during each interview. All interviews were single interview
sessions, even if according to Josselson (2013), “perfectly competent qualitative inquiry can be
conducted with either a single or multiple interview sessions” (p. 53). I did not need to schedule
more than one interview as I had initial meetings with study participants prior to the official
interview. These initial meetings included casual conversations about the topic and the
significance of their participation in the study. The meetings paved the way for me as a
researcher to be familiar with the participants and encouraged them to be more open and reflect
more on the subject.
All interviews were digitally recorded with the participants’ permission as they were
informed about using audio recording prior to the interview. According to Kvale and Brinkmann
(2009), “The common way of recording interviews has been with the use of an audio recorder,
which frees the interviewer to concentrate on the topic and the dynamics of the interview” (pp.
178-9). All participants agreed on the use of the digital audio recording devices. I followed the
warning and recommendation given by Bogdan and Biklen (2007) of the risks of using recording
devices for interviews and thus prepared myself by using two new digital recorders. I mistakenly
deleted the first interview from one digital recorder but I was able to transcribe the interview
from the second digital recorder which I used as a back-up recorder. Following this step, I read
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the instructions on how to use the digital recorders thoroughly and I watched some instructional
videos on how to use them on YouTube. I tested the recording devices with the participants prior
to the interview. These tests were taken in order to check if the digital devices were recording
and picking up the participants’ voices. This helped me have clear sound in the transcription
stage. The two digital recorders were located in the middle of the table within full view of the
interviewee.
I took very few reflective notes during the interviews because “taking extensive notes
during an interview may . . . be distracting, interrupting the free flow of conversation” (Kvale &
Brinkmann, 2009, p. 179). I wrote notes when the participants mentioned any term that I could
not understand and then asked the participant to clarify the meaning of that particular term. More
reflective notes were written after the interviews were completed. When some interviews were
completed I would switch off the voice recorder, pack my bag, and we said goodbye to each
other. While saying farewell to each other, brief conversations occurred regarding personal or
social issues and some factors such as city image, transportation, ranking, and other factors
which influenced their decision. Some reflective notes focused on my impressions and
participants’ impressions and reactions to different situations and conversations. According to
Bogdan and Biklen (2003), “After returning from each observation, interview, or other research
session, the researcher typically writes out, preferably on a computer, what happened. He or she
renders a description of people, objects, places, events, activities, and conversations” (p. 14).
Some participants got energized during the interview and they were pleased to keep on
talking about different aspects of the topic. The initial meeting and the interview established an
understanding between me and the participants. I was touched by the participants’ stories
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regarding the challenges and obstacles they faced during their long journey to the U.S. I was
moved by the participants’ stories as they left their home countries, families, relatives, and
friends loaded with dreams, ambitions, and homesickness in order to achieve their dreams and
build their future careers. I conveyed to the participants my appreciation for their openness and
sharing their stories. Before I said goodbye to the participants, I asked them if they had any
questions. Most participants asked about when I would complete my dissertation because they
were eager to see the results of my work. I promised I would send them copies of my finished
dissertation. “Thank you” and “goodbye” were the last words exchanged between me and the
participants.
Document Review
Documents associated with the policy and population of international students at RU
were reviewed. Mission statement, reports, and the website content of the Office of International
Programs at RU were reviewed. The review included other relevant documents such as
newsletters, newspapers, and brochures. According to Prior (2003), “In fact documents form a
‘field’ of research in their own right, and should not be considered as mere props of human
action, and they are produced in human settings and are always [to] be considered as collective
(social) products” (p. 26). The documents review provided the opportunity to confirm and
explain the information that was gathered through the interviews with 18 international students
for this case study; as Yin (2009) states, “Documents play an explicit role in any data collection
in doing case studies” (p. 103). Further, Yin advises researchers that “documents must be
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carefully used and should not be accepted as literal recordings of events that have taken place”
(p. 103).
Demographic Data
The brief demographic survey included the participants’ demographic information. It was
gathered from the opening question in the interview questions. I utilized the semi-structured
interview method (Merriam & Associates, 2002) and a constant set of open-ended interview
questions to get demographic data on the participants. This enabled me to be familiar with the
participants’ background. The demographic data included participants’ age, gender, program,
country, and type of funding (Appendix F).
Data Analysis
Kvale and Brinkmann (2009) assert that “transcribing interviews from an oral to a written
mode structures the interview conversations in a form amenable to closer analysis, and is in itself
an initial analytic process” (p. 180). I decided to transcribe each interview myself for two
reasons. The first reason was for the sake of confidentiality and protection for the participants.
The second reason was due to my desire to listen to the interview for a second time in order to
focus more on the emotional features of the conversation.
My goal was to transcribe each interview the same day it was conducted. I was able to
achieve my goal by transcribing each interview the same day it was conducted. It took me ten to
twelve hours to type a 70-minute interview. An interview of 70 minutes resulted in 16-18 singlespaced pages. This depended on how fast participants spoke and this resulted in the differences
in the amount of speech. For example, international students from India were the fastest in
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speaking English and students from Saudi Arabia were slower in speaking English during the
interviews. The most important part was that all participants spoke fluently and clearly and this
helped me in transcribing the interviews. In addition, the excellent quality of the two digital
voice recorders helped me in transcribing, as both devices had noise-removal features.
Regarding the use of technology in data analysis, two researchers mentioned that “NVivo
has various advantages and may significantly improve the quality of research” (Hilal & Alabri,
2013, p. 185). I used NVivo10, a software program that helped me in collecting and organizing
qualitative data. NVivo10 did not analyze the data of the study but served as an assistant and a
tool that helped me in building and organizing categories or group of codes (Yin, 2009). The
NVivo10 software helped me save the time of manual efforts and I used it for discovering new
ideas and organizing patterns and themes. By using the computer-assisted tool, I realized that
“the user is working more methodically, more thoroughly, more attentively” (Bazeley, 2007, p.
6). NVivo10 was important for this study in two important steps. When I started the project, my
first step was to construct a project which included all documents represented by the 18
transcribed interviews and the coding data. The second step was working with nodes by creating
a place in the software for references to code text. The software helped me further in organizing
and analyzing the research data.
Being completely involved in data collection by meeting the study participants,
conducting semi-structured in-depth interviews, transcribing the interviews, reading and
rereading the transcriptions, listening and re-listening to the recorded interviews made me realize
that I was dealing with a “thick description” of data as described by Denzin (1989). Denzin
(1989) states that thick description
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does more than record what a person is doing. It goes beyond mere fact and
surface appearances. It presents detail, context, emotion, and the webs of
social relationships that join persons to one another. Thick description evokes
emotionality and self-feelings. It inserts history into experience. It establishes
the significance of an experience, or the sequence of events, for the person or
persons in question. In thick description, the voices, feelings, actions and
meanings of interacting individuals are heard. (p. 83)
Listening for and dealing with 18 international students, 18 different stories, with
differences in circumstances, events, backgrounds, push and pull factors at times, and similarities
of dreams, ambitions, push and pull factors at other times, made me appreciate qualitative
research. I found that “the data are soft in that they are rich in descriptions of people, places and
conversations and are not easily handled by statistical procedure. Data collection, therefore,
involves looking, asking, noting, describing, listening and interpreting” (Savin-Baden & Major,
2013, p. 14).
This research interprets international students’ decision-making process to select their
host country and institution. Push-pull theory served as the pre-selected theoretical framework
that guided the research. According to Yin (2009), “The first and most preferred strategy is to
follow the theoretical propositions that led to your case study” (p. 130). The study followed what
Yin (2009) suggested regarding the process of data analysis. Yin (2009) provided various
suggestions such as answering the research questions, reporting all kinds of analysis, and
reflecting on the present literature on the subject to be educated by the work of different
researchers. According to Savin-Baden and Major (2013), “It is data analysis that ties together
each aspect of the research project” (p. 435). The term data analysis as it is utilized in this study
follows Bogdan and Biklen’s (2007) suggestion of “working with data, organizing them,
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breaking them into manageable units, coding them, synthesizing them, and searching for
patterns” (p. 159).
Three steps were taken for the data analysis of this study. The first step focused on the
reflective field notes. This initial stage made me think about the analysis of data during data
collection which consisted of semi-structured in-depth interviews. Bogdan and Biklen (2003)
support this step by saying:
As part of such notes, the researcher will record ideas, strategies, reflections,
and hunches, as well as note patterns that emerge. These are field notes--the
written account of what the researcher hears, sees, experiences, and thinks in
the course of collecting and reflecting on the data in a qualitative study. (pp.
110-11)
The type of field notes of this study were reflective field notes where I tried to evaluate the
strong and weak points of each interview in order to avoid them in the subsequent ones. In the
field notes, there was more emphasis on “speculation, feelings, problems, ideas, hunches,
impressions, and prejudices” (Bogdan & Biklen, 2003, p. 114). It was difficult to avoid writing
field notes, especially after each interview was completed, as the researcher was considered as an
instrument for data collection and analysis; the researcher is “the instrument of data collection, it
is very important to take stock of your own behavior, assumptions, and whatever else might
affect the data that are gathered and analyzed” (Bogdan & Biklen, 2003, p. 114). This shows the
recursive nature of qualitative research in general and this case study in particular as the research
process of data collection and analysis are connected.
The second step involved the hybrid strategy of code creation. I began with a start list of
themes that emerged from the data. This step is recommended by Bogdan and Biklen (2003). I
derived the initial codes by searching for recurring themes and concepts in reviewing data.
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Saldaña (2009) identifies a code as “most often a word or short phrase that symbolically assigns
a summative, salient, essence-capturing, and/or evocative attribute for a portion of languagebased or visual data” (p. 3). I added and subtracted codes by using concepts found in the
collected data. This process was achieved by reading the transcripts paragraph by paragraph,
sentence by sentence, and line by line, very carefully. I used coding to recognize and sort
frequent and relevant themes without using start list themes in order to “allow for discoveries of
new and unexpected empirical materials and growing sophistication” (Denzin & Lincoln, 2000,
p. 368).
The third and final step of coding embraces the analysis development. This step started
when I stopped encountering new themes in the collected data. This step shows that “coding is
the concrete activity of labeling data, which gets the data analysis underway, and which
continues throughout the analysis” (Punch, 2009, p. 179). This stage marked the organization of
codes into smaller collections assembled by a specific theme. At this stage, according to Miles
and Huberman (1994), the researcher pulls “together a lot of material into more meaningful and
parsimonious units of analysis” (p. 60). Punch (2009) identified this coding technique as a
“pattern code” or “meta code” (p. 176). Punch (2009) says, “Pattern codes pull together material
into smaller and more meaningful units” (p. 176). On the one hand, pattern coding helped the
progress of the research by enabling me to detect interconnected themes and relationships from
the collected data. On the other hand, pattern coding enabled me to recognize aspects which were
exclusive to the setting of the research study and study participants.
Data analysis did not depend solely on coding, which is considered fundamental to all
analysis; it includes memoing, which started along with coding. According to Miles and
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Huberman (1994), “A memo is the theorizing write-up of ideas about codes and their
relationship as they strike the analyst while coding” (p. 72). This helped in the progress of
pattern codes. According to Punch (2009), “These memos can cover many things … they may
point towards new patterns and a higher level of pattern coding” (p. 180). By identifying the
patterns, I started to organize the factors that influenced participants’ decision-making process to
select the U.S. as the host country and RU as the host institution by separating the factors
according to different categories.
Trustworthiness and Credibility
Different from quantitative scholars who pursue causal determination, expectation, and
generalization for their study findings, qualitative scholars pursue instead enlightenment,
understanding, and extrapolation to the same issues and circumstances (Hoepfl, 1997).
Qualitative researchers are involved within the research studies. Patton (2002) supports the view
of scholars’ immersion and engagement in the research study by debating that the real world is
exposed to change, and thus a qualitative scholar should exist throughout the changes to observe
an experience before and after the change happens. Nevertheless, both qualitative and
quantitative scholars are required to examine and show that their research studies are credible.
Crredibility in quantitative research study relies on instrument construction but in
qualitative research study the credibility depends on the fact that “the researcher is the
instrument" (Patton, 2002, p. 14). Thus, the credibility of a qualitative research study relies on
the capacity and energy of the qualitative scholar. I ensured the rigor of the investigation by
implementing trustworthiness and credibility through triangulation and member checking.
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Triangulation supports the researcher to decrease bias and it probes the reliability of participants’
views. Guba and Lincoln (1981) call this technique “multi-method triangulation (pp. 224-245).
Triangulation includes “the use of multiple and different methods, investigators, sources and
theories to obtain corroborating evidence” (Onwuegbuzie & Leech, 2007, p. 239). To ensure
validity for the research study, Patton (1990) recommended that “researcher validity can be
obtained by the use of triangulation that employs different data collection methods, different data
sources, and multiple analysts” (p. 464). In order to avoid misinterpretation and ensure validity, I
used different data collection methods such as in-person interviews, document analysis,
demographic data, and scholar reflections.
By member checks, “data and interpretations are continuously tested as they are derived
from members of various audiences and groups from which data are solicited” (Guba, 1981, p.
85). Lincoln and Guba (1985) and Onwuegbuzie and Leech (2007) consider member checks as
an important process that any qualitative scholar should undertake. I made two steps to include
the voices of the participants in the interpretation and analysis of the collected data in order to
eliminate my bias during the analysis of the research findings. The first step was sending the
transcribed interviews to the participants. Sending the transcribed interviews depended on the
availability of study participants and their readiness to revise them. Some participants reviewed
the transcribed interviews and were satisfied with the content and did not ask for any
modifications. Other participants preferred to wait for the finished dissertation, as they did not
have time to review the transcribed interviews.
The second step was sending back the analyzed data again to the participants in order to
appraise my analysis and to suggest any changes if they were dissatisfied with the interpretation.

69

Some responded and did not reject or recommend any changes. All were satisfied with the
content of data analysis. Other participants were not available due to time constraints and
preferred to read the finished dissertation.
Researcher Role, Position, and Profile
I am sure that you will be surprised by my answer. Earning a degree is not the
main reason behind my coming to the U.S.A. I have many things in mind.
Many things influenced my decision to come here. I found in getting the
scholarship a chance to come and live here. I found it a chance to be an
individual. I want to have self-reliance away from the social and family
restrictions and bonds. I will respect my tradition and customs but I want to
live as an individual too. Simply speaking, I want to drive a car. I don’t want
to depend on a driver to take me for shopping or my classes. The U.S. is a
country where we, as women, can live freely and without social restriction.
These lines were taken from Khadija’s interview. Khadija surprised the researcher with
her answer, as she came with new factors that influenced her decision to select the U.S. as her
host country and by reflecting and debating deeply into her feelings and thoughts. Thus, “if we
undertake to study human lives, we have to be ready to face human feelings” (Ely, Anzul,
Friedman, Garner, & Steinmetz, 1991, p. 49). In fact, critical self-exploration is essential for the
researcher in qualitative research during the whole study process; however, the researcher’s
human attributes can add bias to the research study. In fact, I utilized reflexivity of himself in
order to minimize the effect of bias on the research study. Stake (2000) asks researchers to be
reflective during the research process. This kind of deep reflection and dialogue helped me to be
reflective throughout the research process as “the brain work ostensibly is observational, but,
more basically, it is reflective” (Stake, 2000, p. 445). The dynamic insertion of reflexivity
offered me the opportunity to develop the “personal quality of the researcher [by being aware] of
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the subtleties of meaning of data” (Strauss & Corbin (1990, p. 41). In addition, the research
process increased my consciousness of the human ecology that possesses “the attribute of having
insight, the ability to give meaning to data, the capacity to understand, and the capability to
separate the pertinent from that which isn’t” (Strauss & Corbin, 1990, p. 42). Being aware of the
subject matter, the contributing factors that influence data analysis, and understanding the
development of research findings through the reflective process enabled me to achieve
trustworthiness of the study. In addition, I used triangulation such as in-person interviews,
document analysis, demographic data, and scholar reflections along with reflexivity as a strategy
for increasing validity (McMillan & Schumacher, 2006).
The researcher is the primary instrument of this study, as qualitative research allows the
researcher to collect the data and analyze the findings of the study. According to Merriam and
Associates (2002), “Because qualitative researchers are the primary instruments for data
collection and analysis, interpretations of reality are accessed directly through observations and
interviews” (p. 25). Acknowledging the researcher’s part in the research process helps with the
transparency of the research process and findings. Yin (2009) urges researchers to reveal their
past experience in an attempt to achieve the maximum degree of interpretations.
This leads to the question of membership role and whether the researcher is an insider or
outsider when conducting a research study. I passed through three different stages during this
research process: (1) insider, (2) transition period between being insider and outsider, and (3)
outsider.
At the beginning of conducting the research I considered myself as an insider. Insider
research means that the researcher conducts a research study with groups of which he or she is a
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member so that the researcher has common aspects with the study participants such as language,
experimental base, and identity (Asselin, 2003; Kanuha, 2000). I was born and brought up in
Third World countries. I received my education, Bachelor of Arts, Master of Arts in English
literature, and Doctor of Philosophy in American literature in India. I speak English, Arabic, and
Hindi. I am familiar with the Middle Eastern and Indian cultures. I came to the United States in
the years 2003, 2005 and 2006 as an international exchange scholar. This shows that I had an
experience of being an international student but an inactive one, as I do not participate in the core
activities of the members or study participants. This fact qualified me to be a peripheral member
researcher (Alder & Alder, 1987). Being a member of the group made me accepted by the
participants and this led them to be more open, as they trusted me: “One’s membership
automatically provides a level of trust and openness in your participants that would likely not
have been present otherwise” (Dwyer & Buckle, 2009, p. 58). As the research progressed, I
started realizing that I needed to act as an outsider researcher by gathering and analyzing data
with open eyes and assuming that I was ignorant about my research case study, as Asselin (2003)
argues that although the researchers might belong to the culture under investigation, they might
not be familiar with the subculture. In fact, my ability to shift from an insider researcher to an
outsider was simple and swift.
When I came to the U.S. in 2009, I came as an exchange scholar and when I was
admitted to the Ed.D. program I was admitted as a local student because I got permanent
residency. This fact made me familiar with some aspects of international students’ lives but
unfamiliar with many factors that influenced international students’ decision-making process to
select a host country and institution. Thus, there was no place for me as a researcher to be either
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insider or neutral; as Rose (1985) stated, “There is no neutrality. There is only greater or less
awareness of one’s biases. And if you do not appreciate the force of what you’re leaving out, you
are not fully in command of what you’re doing” (p. 77). As a researcher, I was able to avoid the
dual role of being the insider and outsider by keeping a bird’s eye on my own interpretation of
the actual phenomenon which focuses on the factors that influence international students to
select a host country and institution.
This study is a continuance of my lifelong dedication to internationalization of higher
education. I have always been passionate about connecting cultures through education. My
personal, professional, and academic interests as well as teaching, research, and volunteer work
flow in the river of internationalization. Born and brought up as I was in the Third World, the
United States of America has always fascinated me. I was always fascinated by its higher
education. The United States has been an inspiration for international students like me who
cherish the idea of the high quality of teaching and research at higher education institutions.
When I finished my Ph.D. in American literature, I became an assistant professor of
American Literature at AlAzhar University in Gaza where I encountered many students who had
the eagerness to pursue their graduate studies abroad. My visit to NIU in 2003 on a short
Fulbright scholarship allowed me to explore the educational system in the U.S.A. in general and
at Northern Illinois University in particular. During my second visit in 2005-2006 as a research
scholar with the Senior Fulbright Program, where my research project was “Improving the Image
of America by Teaching American Literature,” I was convinced of the excellence of the U.S.
education system. For my third visit beginning in 2009, the Scholar Rescue Fund Program
offered me a scholarship to seek a second doctorate in education. This third visit to the U.S. left
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me completely convinced with the idea that higher education institutions can be a good final
educational destination for international students. Thus, I decided to work on international
students’ decision-making process in their attempt to select a host country and institution.

CHAPTER 4
FINDINGS
Introduction
This chapter discusses the findings of the study. The purpose of this study was to find
out, from post-graduate international students’ perspectives, what influenced their final decision
to select a host country and host institution. The selection of participants for this study was based
on three criteria:
1. The first criterion is that the participant should be an international student who was
officially enrolled at RU and considered a full-time graduate student and currently
registered in classes.
2. The second criterion is that the participant should not exceed four years as a student at
RU in order to ensure that he or she has a fresh memory and can remember the process of
selecting the host country and institution. According to Josselson (2013), “Life
experience is stored in memory in the form of stories, and, asked to describe their
experiences in an open-ended way, people will respond with narratives” (p. 5).
3. The participant should maintain a legal immigration status. According to Baker (2009),
“International students (F-1 visa holders) are required to maintain legal immigration
status while studying in the United States” (p. 270). The reason behind this criterion was
to have consistency in identifying the factors that influence regular international students’
decision. Undocumented international students are outside the scope of this study because

75

the study focuses on international students who have gone through the decision-making
process in their home countries and host countries as well.
Participants’ Backgrounds
During the planning phase, I decided to select participants who reflect the diversity of
international students at Regional University. The participants belong to eleven countries and
they are nine males and nine females. For the purpose of this study, pseudonyms for the
university and the participants were utilized to ensure confidentiality for both the university and
participants. Demographics of the participants are shown in Appendix F.
Demographics of study participants include their age, gender, program, country, and type
of funding. The number of the participants, 18 international students, was evenly distributed by
gender, with nine female participants and nine male participants. The distribution by gender was
an intentional step I made in order to provide equal representation to both women and men in the
study. The 18 participants belong to 11 different nationalities. A major number of current
international students at RU come from to three countries: India, Saudi Arabia, and China. Thus,
I selected ten candidates from these three countries. The remaining number of participants come
from eight different countries: Argentina, Bangladesh, Cambodia, Germany, Iran, South Africa,
the Philippines, and Turkmenistan. Thus, the participants of this study are diverse as they belong
to different nationalities, cultures, and backgrounds. This has added to the study as the
participants revealed different stories filled with various elements and factors that influenced
their decision to select the U.S as their host country and RU as their host institution. For
example, regarding cost issues, for some participants, especially from Saudi Arabia, the
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availability of governmental scholarships influenced their decision to come to the U.S. Other
participants came to the U.S. because they got the Fulbright scholarship.
The participants are introduced in the following section. I started the selection of
participants with Indian students enrolled at RU. Neelam, an international student from India,
played a major part in recruiting other participants. I have met Neelam on some occasions.
Neelam came to the U.S. in 2014 and was admitted to RU in the fall of 2014. She is 23 years old.
Neelam belongs to a middle-class family. She is the only daughter of her parents and her success
at RU represents their dream in life. Neelam’s father owns a small business in India. Neelam
says that her father will be able to support her financially in her first year but she has to depend
on herself financially in the second year. Neelam provided me with useful information about
herself and the participants’ backgrounds during our initial conversations.
The second participant from India is Gamaya. She is also 23 years old and is Neelam’s
close friend. They used to be school friends and they share the same social and economic
background. Gamaya also considers herself to belong to the middle class in India. Gamaya came
to the U.S. in 2014. Gamaya was enrolled in her master’s program at RU in the fall of 2014.
Gamaya has a brother and she says that he will soon join her at the same university. Gamaya
intends to stay in the U.S. after obtaining her master’s degree. She intends to work in the U.S.
and build her career. The third participant from India is Rajiv. He is 25 years old and came to the
U.S. in 2014. Rajiv was admitted to his master’s program in the fall of 2014. He belongs to the
middle class too. Anil, from India, is a doctoral student at RU. He is 37 years old. Anil came to
the U.S. in 2011. Anil’s first host country choice was England but he selected the U.S. and RU as
he was be able to get a graduate assistantship position.
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Abd-el-Kader, a former college teacher in Bangladesh, obtained his master’s degree in
Canada. He is 33 years old. Abd-el-Kader came to the U.S. in 2012 along with his wife and three
children. Abd-el-Kader is pursuing his Ph.D. at RU. Abd-el-Kader’s sister lives in the U.S. and
this gives him moral support. The feeling of homesickness captured Abd-el-Kader’s feelings and
thoughts during the three years spent in Canada. Moving away from home and leaving his
parents for three years led Abd-el-Kader to move close to his sister. Abd-el-Kader feels that his
duty towards his children is to teach them the Islamic culture and to practice Islam. Abd-elKader sends his children to an Islamic weekend school in order to receive Islamic education.
Fadi, from Saudi Arabia, has three children and follows Abd-el-Kader’s attempts to teach
his children Islamic education. He is 38 years old. Fadi received his master’s degree in England
in 2007. Fadi then went back to Saudi Arabia and worked as a lecturer for five years. Fadi was
admitted to his doctoral program at RU in 2012. Fadi is able to travel to his country almost every
year as his scholarship covers his travel costs. Fadi wants to complete his degree as soon as
possible because he wants his children to go back to Saudi Arabia and be more involved in the
Islamic culture and learn the Arabic language. Fadi wants his children to be fluent in Arabic. He
is concerned about their Arabic language ability as they have started speaking “broken Arabic.”
Ahmed, from Saudi Arabia, is 35 years old. He has a different situation regarding his
daughter. Ahmed completed his master’s degree from a university in Pennsylvania in 2008. He
went back to Saudi Arabia and worked as a lecturer for four years. Ahmed selected RU as his
host institution and enrolled in his doctoral program in the fall of 2012. Ahmed got married in
2011. Ahmed’s first child was born in the U.S. in 2012. Ahmed says that he is not worried about
teaching his daughter the Arabic language or Islamic education because she is too young. Ahmed
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believes that when he leaves the U.S. after completing his program, his daughter will be four or
five years old. Ahmed believes that this age will be suitable for her to learn the Islamic culture
and the Arabic language in Saudi Arabia.
Khadija, from Saudi Arabia, came to the U.S. in 2013. She is 25 years old. She enrolled
in her master’s program in 2014. Khadija has three brothers and two sisters. In the beginning,
Khadija’s family members rejected the idea of sending her to study in the U.S. She took time to
convince her family members to enable her come and study in the U.S. In the U.S, Khadija feels
that she lives a freer life. Getting a scholarship from her government represents the dream for
Khadija to live in the U.S. for a long period of time.
There are three participants from China; these are Li, He, and Shu. Li is 31 years old and
came to the U.S. in 2013. Li is enrolled in a doctoral program at RU. Li got her master’s degree
in China. Li is the only daughter of her parents and she worked as a college teacher for six years.
Li’s dream was to come and study in the U.S. Li wanted to have a different educational
experience in learning and teaching. In our initial conversation and prior to the interview, Li said
that in China she used to be a “learning machine” whose duty was to memorize facts in order to
obtain high grades out of compliance to their parents.
He, from China, came to the U.S. in 2013 and is enrolled in a Ph.D. program. He is 29
years old. He grew up in a traditional village in China where they used to grow their own food.
He used to help his parents in farm work. He’s village is surrounded by plains, mountains, and
river valleys. The village does not have any store, restaurant or any place to shop or spend
money. The only fun place is a tea shop where people meet and socialize. Many people are born
and die in the same village without leaving it. He did not want to live and die in the same village.
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He dreamed of studying in a big city and later dreamed of studying abroad in order to discover
the outer world.
Shu, from China, came to the U.S. in 2014. Shu completed her master’s degree in
Canada. She is 28 years old. She is pursuing her Ph.D. at RU. She was in a city called Waterloo
which is close to Toronto and had more facilities than this university town. Shu claims that she
belongs to a middle-class family in China. Shu’s parents believe that she should receive a good
education as life in China is becoming competitive. Her parents have high expectations regarding
her educational achievement in the U.S.
Salma, from Tajikistan (a former Soviet Union Republic) was admitted to her Ph.D.
program in the fall of 2014. She is 37 years old. Salma came to the U.S. with her husband and
three children. Salma decided not to study in her country after the university there would not
admit her because she had a master’s degree from the U.S. Salma’s university in her home
country did not recognize her master’s degree and wanted her to take deficiency courses in order
to get admission to the doctoral program. Diego, from Argentina, came to the U.S. in 2011 as
part of a Fulbright program. He is 33 years old. Diego found in the Fulbright program a great
chance to pursue his education as it covers most of his study expenses. Farah, from Iran, came to
the U.S. in 2011. She is 29 years old. Farah is pursuing her Ph.D. program at RU. As a woman
from the Middle East, Farah dreams of a better future by getting a doctorate from the U.S.
Adama is a doctoral student from South Africa. He is 27 years old. He is the eldest of three
brothers and two sisters. He is a self-funded student and has dreams of obtaining a Ph.D. degree
and going back to his country in order to help his parents raise the family. Mary, from the
Philippines, came to the U.S. in 2012. She is 27 years old. Mary is working on her Ph.D. at RU.
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One of the main reasons that made Mary select the U.S. as her study destination is the number of
research universities in the U.S. Mary aims at obtaining a degree from the U.S. and learning
research skills. Frank, from Germany, came to the U.S. in 2013. He is 38 years old. Frank is
enrolled in a Ph.D. program at RU. Frank was lucky to meet a faculty member in Europe who
helped him with the application process. Chan, from Cambodia, came to the U.S. as part of a
Fulbright program. She is 25 years old. Chan used to live with her parents in her home country.
Chan was worried about her parents’ feelings when she decided to study in the U.S. The
presence of friends at RU encouraged her to select it as her host institution.
The participants revealed major categories that have influenced their decision making to
select a host country and host institution. The major categories are:
1. Home Country: Education and Challenges
2. Educational Agencies, Information Centers, and Caring Agents
3. Women’s Dreams vs. Social Restrictions
4. Higher Education in the U.S.
5. Culture, Environment, and Economy of the U.S.
Based on the interviews, participants of this study revealed the above-mentioned categories that
show how they selected the U.S. as their host country and RU as their host institution. These
categories are discussed in detail in the following section.
Home Country: Education and Challenges
Most participants criticized the higher education system, especially in teaching and
learning, in their home countries. The educational system in India suffers from educational
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quality issues in its higher education institutions such as poor quality of teaching and learning,
lack of university teachers, and rigid curricula. For example, Anil says:
[The e]ducation system in India is very rigorous. I had a bad experience
regarding teaching and learning both in high school and college life. Thus, I
always thought of getting an advanced degree in a Western country to have
new teaching and learning experiences.
Gamaya agrees with Anil and she criticizes the education system, especially in the practical
approach in teaching and learning. Gamaya says:
In India when we did our undergraduate we did not have the practical
approach to our courses and subjects. For example, in India we used to write a
program and we run it but we did not know how it is working in real life. In
India it is just like we study for the exam and we forget what we studied after
the exam. We never had the practical experience. Frankly speaking, we never
have done assignment on our own or try to be creative. We used to copy from
Google and websites.
Thus, the poor shape of Indian higher education represents a push factor for Indian students.
Reddy and Andrade (2010) reveal that the Indian higher education system continues to be in a
poor situation and this is due to the weakness in its infrastructure, ineffective teaching and
learning programs, and the production of large cohorts of graduates who hardly work in the jobs
for which they have presumably been specialized.
Regarding the education system in Saudi Arabia, Ahmed speaks of how the Saudi
students need learning motivation and how the educational system lacks online education. These
two factors pushed Ahmed to become an international student and select the U.S. as his study
destination. Ahmed says:
The education system is not that strong whether K12 or higher education in
my country. Saudi students are not motivated during the learning process. In
addition, we lack online education which I feel has become a very important
element in promoting education. That is why I selected the U.S. as my
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schooling destination to get a degree in online learning in order to promote it
in my country.
In fact, Ahmed’s view corresponds with Alamri’s (2011) study on higher education in Saudi
Arabia. Alamri (2011) argues, “Moreover, higher education in Saudi Arabia is missing important
elements, which depend on either hygiene or motivation factors in motivating the students
through the learning process to achieve the objectives of the programs offered in Saudi Arabia.
For instance, online education is not supported and it is included minimally in some universities”
(p. 90). Abd-el-Kader criticizes teaching methods in his country, Bangladesh, and this is
represented as a push factor for him. Abd-el-Kader says:
Most university teachers follow old teaching methods and this leads to
providing poor quality of teaching and learning. I believe that corruption in
higher education is responsible for this drawback. I think we have a good
number of disqualified teachers in our universities. I am here to obtain new
teaching methods. I hope I can transfer them to my country if I go back.
Thus, lack of appropriate teaching methods and skills, adequate learning styles, and learning
motivations function as major push factors which motivate international students to leave their
home countries and seek education in foreign countries. Another push factor facing students in
home countries is the difficulty in getting admission to domestic colleges and universities.
Neelam says:
There are some good colleges in India like IIT (Indian Institute of Technology) and
IIM (Indian Institute of Management) but getting admissions in these colleges is
not based on our IQ level. We have the reservation policy there which prevents
many good students from joining IITs and IIMs. So there are many students who
want to join IITs and IIMs but the difficulty of the admission procedure prevents
them from getting admissions there. So even if the student [is] intelligent, because
of the reservation policy they cannot get admission there.
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Difficult application requirements and reservation policy prevent many Indian students
from being admitted to colleges and universities. These obstacles push Indian students to seek
admissions in areas of their interest in foreign countries. According to Altbach, Reisberg, and
Rumbley (2009), “The Indian government obliges universities to reserve a set of spaces for
‘socially and backward classes’” (p. viii).
Salma speaks how the university in her home country did not recognize her degrees
obtained from the U.S. Salma says:
When I finished my master degree and showed them the courses they said
that these courses do not match with our system and they said that you need
to take our courses in order to accept your master degree.
The university’s denial to recognize Salma’s educational degrees she obtained from the U.S.
represented a major push factor for her to come to the U.S. and pursue her education in the
doctoral program.
Another challenge international students face in their home countries is the lack of postgraduate programs at higher education institutions. This drives international students to seek
programs for their master’s and doctoral degrees in foreign countries and particularly in the U.S.
Diego says:
In fact, we do not have opportunities to get the program I intend to study in
my country. There are no post-graduate programs that suit my educational
goals. We have very few post-graduate programs.

Ahmed, from Saudi Arabia, says:
Our country is going through major changes and it is a good investment in the
human power or development to send students to study abroad. We do not
have many universities back home. In fact, we do not have many universities
in my countr[y] and these universities do not offer the program of my interest

84

and which was suggested by my organization. Thus, I decided to select the
U.S. as my study destination because they have many universities which offer
the specialized major or program.
Fadi, from Saudi Arabia, says:
I came to the United States in 2011. In that time, there were no doctoral
programs in information technology in the Kingdom of Saudi Arabia. This
factor motivated me to study information technology as it will be an addition
to higher education institutions in Saudi Arabia.

Farah speaks about Iranian students’ interests in certain fields and the quality of courses offered
in U.S. institutions. Farah says:
I think most of the Iranian students are engineering students. They prefer
taking courses and degrees from the U.S. as they are considered stronger than
Iranian courses and degrees especially in engineering field. Many Iranian
students study engineering in the U.S. So when I came here I saw few students
who study social science in the US. Most engineering students are postgraduate students. So most of them study their undergraduate in Iran and then
they come for post-graduate in the U.S. because they prefer the quality of
courses offered in the U.S.
Thus, Diego, Ahmed, Fadi, and Farah came to the U.S. due to lack of programs in higher
education institutions in their home countries. International students along with their
governments select programs that can add to the development of higher education in their home
countries. In addition, the quality of education international students receive in the U.S. helps in
adding high-quality graduates to their market. According to Ziguras and McBurnie (2015),
“Recruiting highly capable students from abroad, especially into advanced programs, can also
strengthen a nation’s educational institutions and its strength in research and development” (p.
32). In fact, without developing new programs international students will continue seeking
admissions in the outer world.
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Seeking valuable post-graduate degrees from foreign countries helps international
students get jobs easily in their home countries. Abd-el-Kader says:
I earned my undergraduate degree from my country but I decided to get my
doctoral degree from the U.S. because it is more respected and more valuable
back home. This will pave the way for me to get a job as a university lecturer
easily and quickly.
Ahmed says:
The U.S. doctoral degree has a good reputation. In addition, the U.S. higher
education is prestigious. The person who gets a degree from the U.S.,
compared to another country, will have more chance in getting a good job in
my country.
Gamaya says:
It is the value of the U.S. degree which brought me to study my post-graduate
here. The U.S. degree is respected in my country. It is a big advantage for me
to get a degree from here.
Salma says:
By earning a doctoral degree from the U.S. I feel that I am doing something
different and this will make me different from others. This will distinguish me
from other graduates who finish their degrees from local universities and
foreign universities as well.
Thus, international students seek U.S. post-graduate degrees because they have a good
reputation and can be easily recognized in their home countries and pave the way for more job
opportunities. Abd-el-Kader, Ahmed, Gamaya, and Salma selected the U.S. as their study
destination for the sake of employment and to be distinguished from other graduates. Anderson
(2010) argues that these international students who earn degrees in the U.S. and desire to go back
home might be “better off in their home country” (p. 7). For Bhandari and Blumenthal (2011),
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“many students educated abroad are returning to their home countries to take up competitive
positions in the private, public, and academic sectors” (p. 17).
The Fulbright Scholarship Program represents a great opportunity for international
students to come to the U.S. for education. Diego says:
There are many reasons why I selected the U.S. as my study destination to
have my Ph.D. The first one is money. In fact I have applied for a scholarship
especially for Fulbright scholarship. The Fulbright is a scholarship given to
international students to pursue their post-graduate in the U.S.A. Basically,
they provide us with money and visa to study in the U.S.A. In Argentina
because of low salary it is difficult for us to pursue our study in the U.S.A. as
the study is very expensive there.
The Fulbright Scholarships Program for International Students is managed by bi-national
Fulbright Commissions/Foundations or U.S. embassies all over the world. International students
apply for Fulbright scholarships through the Fulbright Commission/Foundation or U.S. embassy
in their home countries and their applications are processed by the American consulates and
embassies. Program eligibility and selection procedures are determined by each country (http://
thescholarship.org/usa-fulbright-scholarships).
In their home countries, obtaining a student visa to the U.S. represents a challenge for
international students and makes them think of searching for another host country. Adama had to
go through the process of getting a visa to the U.S. Adama thinks that the 9/11 tragic incident
created many obstacles for people who want to visit or study in the U.S. Adama says:
I knew that getting a visa to the U.S. is not easy. Thousands of people apply
for visas and they get rejected. I think this is due to the 9/11 tragic incident.
Everything has changed. The process of the visa took time but I got it at the
end. It was not easy because I am a young man from Africa. Hope things
change because there are many students who want to come and study in the
U.S. but the difficulty of getting visa make them go to other countries. I think
the process of getting visa has changed since the coming of Barack Obama
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but more relaxation on the procedures of getting visa should be taken to
encourage students to come and study in the U.S.
Although Fadi has a scholarship from his government to study in the U.S., he thinks that the
issue of his visa took longer than required. Fadi says:
I do not know the justification behind the delay of issuing my visa. I think it is
due to security concerns. One moment I thought of going to another country
but my employer insisted on me to go to the U.S.A. I have a scholarship from
my government and I am a lecturer and I think our government does not give
scholarship for students who are involved in any type of violence. The issue of
the visa should be easier.
Farah considers herself a victim of the conflict between Iran and the U.S. The political conflict
between her country and the U.S. affected her and made her face difficulties in getting a visa.
Farah says:
Despite the challenges of getting a visa for Iranian students, I got it finally. In
fact our government was having political conflicts with the U.S. at that time.
That is why it was hard to get a visa. Now they are negotiating and the
relations are much better.
Thus, post-9/11 and political conflicts are considered challenges and result in the suffering of
international students in their attempt to get visas to the U.S. There are restrictions imposed by
the U.S. on the entry of international students to its land. Urias and Yeakey (2005) argue:
Exacting scrutiny and regulation of visits by international scholars also has
deleterious effects on scholarly exchange. There is a need to find a balance
between national security concerns and a welcoming atmosphere for
international students. Improved and streamlined procedures at all levels will
help ameliorate the situation. The true challenge will be to combat the
perception abroad that the United States is not an inviting place for
international exchange or that visa approval is a challenging process.
Continued efforts are necessary to ensure that the United States remains a
premier destination of choice for the best and brightest international students.

Educational Agencies, Information Centers, and Caring Agents
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Education consultancies are defined as “people who are not regular employees of the
college or university that they represent and are compensated by commission or flat fees from a
university for the specific purpose of recruiting international students for that institution”
(McKown, 2009, p. 133). Education consultancies, information centers, and caring agents play a
major role in influencing international students’ decision to select a host country and host
institution. Neelam says that she was greatly influenced by the education consultancies in India
to select the U.S. as a host country. Neelam says:
Educational consultancies (educational agencies) in India are considered
important factor[s] that affect our decision to select a university in the U.S.A.
So we as students need to maintain good relationship[s] with consultancies in
India. Most students go to consultancies after they pass their GRE and
TOEFL.
Adama had to deal with an education consultancy and pay them money. Adama says:
We just give our profile, pay some money and the consultancies will take care
of sending parcels and apply in some universities. They had a great influence
on me to select the U.S. as my host country.

Education consultancies and information centers provide students with information about higher
education and colleges and universities in the U.S. Education consultancies specialize in
providing admission to international students in different countries.
Information centers are significant for colleges and universities that try to attract
international students and have concern in keeping a reliable and diverse international student
enrollment. In fact, educational institutions rely on educational agents more than information
centers which are available in the American embassies, consulates and cultural centers around
the world. When Anil thought of the U.S. as his host country, he preferred going to an American
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information center. He refused to go to an educational consultancy or agency as he thought it
would cost him money. Anil says:
There was a place called where Indian students go and get information about
universities in the U.S.A. I used to go there and get information. It was a kind
of information center. I had one in my hometown. They had a big study room.
I used to go there and ask about universities in the U.S. They used to give us
an information guide about the universities there.
Anil preferred going to the American center because it provided him with information
about the American colleges and universities without paying money to them. He preferred going
to the information center instead of going to the educational consultancy where he found more
information about U.S. colleges and universities. In the American information center, he used to
read about the American culture and talk to people he could trust, as they gave him information
without cost.
As international students select their host country they start searching for a host
institution through different information sources and recommendations. At this stage, the caring
agents are more involved in the decision making. The caring agents provide information and
recommendations to international students about U.S. colleges and universities. The caring
agents include friends, relatives, alumni, and students’ association, information on websites,
social links, and social media. Chan found that the presence of friends from Cambodia who study
at RU encouraged her to select this public university, as the Fulbright Scholarship Program gave
her the choice to select one among four universities. Chan says:
I was given the choice to select one among four universities. I have selected
this RU because there are some Cambodian friends who live and study here.
In the beginning, I and my parents were worried about going to a place in a
new country without knowing anyone there, but when I got to know that there
are some friends [who] live there, I selected this university without any
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hesitation though the other four institutions were higher in ranking. When I
contacted my friends, they advised me to come and study here. But frankly,
they did not tell me the whole facts about the city where this university is
located.
Fadi did not apply for admission in any other institution. Being close to his friend influenced his
decision to apply only to RU. Fadi says:
When my friend and colleague joined this institution, I contacted him and he
helped me in the application process. I did not apply to any other institution. It
was important for me to be close to my friend.
Ahmed has many friends from Saudi Arabia who study in the U.S. He believes that their
presence encouraged him to come to the U.S. He received many phone calls from his friends in
the U.S. that urged him to pursue his doctoral degree here. Ahmed says:

I had general encouragement from friends and family back home and friends
here in the US. They all supported me to study here. I used to get phone calls
that supported and motivated me to come and study here.

Thus, the presence of relatives and friends was a significant pull factor that attracted
international students to this institution and helped them in their final choice.
International students’ associations act as significant pull factors and help international
students select a higher education institution in the U.S. The Chinese student association, Indian
student association, Filippino student association, Saudi student club, and Indian student
association were major pull factors that attracted international students to this public university.
For example, He tried to get information about reaching the city of his university. He says:
When I got the admission, I started thinking of how to reach the city. I was
able to contact the Chinese student association and they were of great help to
me. How to reach was a headache for me. The Chinese student association
removed these worries of reaching the city. I also asked them some questions
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about the university and the city. I asked them about the university tuition and
cost of living here. They were honest in answering my inquiry. When I came
here they stood by me whenever I asked them for academic and social issues.
I think their presence here motivated me to join this university and encouraged
me to stay here as they made me more involved in the academic and social life
here.

The Chinese student association not only played a role as a pull factor but also as a factor that
helped the retention of Chinese students as it helped them in the social and academic activities.
Gamaya shared the same experience about the Indian student association, which provided her
with information before her arrival to the city. Gamaya says:
As an Indian student, I was attracted to the Indian student association. They
used to provide lots of information about the city and the university before we
arrive. They are really good and helpful. They helped us to visit the big city. I
like the information they give about the university. Such information you will
never find on university website. You need someone who is living or lived the
experience with the university rules and regulations. You need someone to tell
you about the economic and social life in the city and how international
students who are totally new to the place can adapt themselves to the new life.
This is important for new students who try to join any higher education
institution. Telling us their experience helps us learn a lot about the life here
and how to cope with many situations. This encouraged me a lot to come to
this university. I can consider the presence of the Indian student association is
a blessing for students who live here and also students who intend to come to
this university.
Gamaya was able to get information from the Indian student association which is not available
on the university website. The information about the lived experiences of Indian students at the
university and in the city helped and encouraged her to join RU.
Khadija believes that being a woman, the Saudi student association treated her in a
special and respectful way. Khadija says:
When I told my family about the presence of the Saudi association in the city
and the presence of female students too, they felt more relaxed and had the
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sense of security. I told my family that the Saudi association will help us in
making me reach the city safely and they will help me know other female
Saudi students. Being a woman, the Saudi association treated me in a very
respectful way as this is tradition of our society when it comes to deal[ing]
with women. They helped me in the application process and helped me until I
settled down in the city.
Thus, Khadija considers the presence of the Saudi student association in the area gave her and
her family a sense of security. This represents a significant pull factor as the presence of the
Saudi student association encouraged Khadija’s family to send her to the U.S. The Saudi student
association helped Khadija meet her academic, social, and cultural needs. Mary believes that the
Filippino student association took charge of her from the beginning to the end. Mary says:
The Philippine student association helped me from A to Z. I really appreciate
their efforts to help students from Philippine. The moment I contacted them
they did not hesitate in providing me with useful information. They helped me
in the application process and in finding a place to rent and settle down. I was
able to find and contact them on Facebook.
Mary and other international students were able to find and contact associations and students
from their home countries through social media.
Good alumni are good recruiters and global ambassadors. Many international students go
back to their home countries after graduation. Thus, they act as global ambassadors for the host
country and institution. This makes them act as good recruiters by influencing the final decision
of international students when they try to select a host institution in the U.S. Farah’s decision to
select RU as her host institution was influenced by her colleague who is an RU alumnus. Farah
says:
My colleague is a former graduate of this public university. He encouraged
me to apply to this university and I started processing my application with his
help. He put me in contact with other professors at this university. This has
motivated and encouraged me and I started taking English courses and tests
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and preparing my documents. Actually, because of my colleague’s help this
public university was the only institution I have applied for and not like other
students who applied for several institutions. So this university was my only
choice. I just applied to this university because the professor has encouraged
me to apply and helped me in the application process as he knows the system
and he is in contact with many professors and at this university. He helped me
to get admission and [an] assistantship too.
This shows that good alumni can be good recruiters for the university. Farah was able to
get her admission and assistantship due to the help given by a former student of this university.
He shared Farah’s experience in getting admission to this public university. He’s professor was
responsible in bringing him to the U.S. and selecting this public university. He says:
I came here because of my professor in China. I was studying in a certain
department in the university in my country and my professor recommended
me to get admission at this public university because he came here once as a
visiting professor and did his post-doctoral [work] at this public university. So
my professor asked his former research associate in the department at this
public university to help me in getting a Ph.D. admission here. I came
because my professor in China was on a faculty exchange program to this
public university. When I asked my professor for help and he suggested to me
to study in this institution. He helped me to come here. If my professor did not
come here I would not have come to this institution particularly.
He was searching for a host country and institution to pursue his Ph.D. program. Luckily, his
professor was an exchange program visitor. He suggested and helped him in getting admission at
this particular institution. He (from China) shares the same experience as Farah (from Iran), as
their recruiters are the university’s alumni. University alumni are a major influence on
international students’ decision as they contribute their views about the host country in general
and their institution in particular. Remarkably, when international students complete their
education degrees and graduate, some remain in the U.S.; others move to other countries or their
own countries, but they persist to be cherished as university alumni.
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International students have different reactions toward how the university website
influenced their decision to join RU. Details about colleges and academic units, admissions and
the application process, assistantships, life at the university and in the city were important
information that international students were eager to see on the university website in a simple
and clear way. For example, being born into the digital world, Diego considers himself to be a
digital immigrant. Diego says:
Basically I am a digital immigrant. I preferred the website to be better
constructed and give more clear information and details about the department
and programs. This would have helped me more in my decision making. The
website did not provide me good information. All information was scattered
and unclear. You cannot go to one place and find all the information you need.
This may not be the case. In fact I am a digital immigrant and I did not feel
comfortable with the internet and staff. This is my personality. I found in
other universities the websites as more organized and give clear information
about the university, academic departments and programs. You could have
more information and details than this university. This fact, to some extent,
was discouraging. Now I feel much better. I feel that an important part of the
process too is to go to campus and know how it looks like in order to [m]ake a
decision.
Comparing this university’s website, Diego, as a digital immigrant, finds that other universities’
websites were better constructed with more information about the universities’ academic
departments and programs. The university website is considered an important factor that
influenced his decision to select this university. As a digital immigrant and because the
university website did not give him enough and clear details about the university, Diego
preferred to see the university in person and decide about selecting it as his host institution. He
complains about the update of the department information on the university website. He says:
During the application process, I was looking for information about old
students to get more information about the department. But the information
on the website is not updated. The department information does not include
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information about who used to work in the labs before and lacks information
about old researchers and students. In fact, I found information about my
friends on other universities’ website. This should be available here too. The
information includes their emails and research interests too. This helps us to
connect with students and alumni. So I need to ask old students and
researchers about their experiences here in order to form an idea about the
department, but I did not find any information.
He stresses Diego’s idea by comparing the university website with other universities’
websites. He wants the department to include more information about previous students, as this
helps in making him form more ideas about the research activities in the department. Rajiv has a
different opinion. Rajiv was able to obtain information about the department, programs, and
professors from the department website. Rajiv says:
I have gone through the university website. I have gone to the department
website and I have read about the programs offered, the course work and each
professor and their research activities, current and future projects. The
information made me form a clear idea about my future academic plans. This
has motivated me to apply to this university. I think clarity and detailed
information which was provided on the department website encouraged me to
select this university as my host institution.

The university website plays an important pull factor as it is considered as the world shop
window or the source of information for international students when they start searching for a
host institution. Dealing with digital immigrants, the university is required to construct a website
that can catch the attention of this generation in general and international students in particular.
International students were able to find and contact students, friends, and relatives
through social media like Facebook. Mary says:
It was the Facebook that [put] me in contact with the Philippine student
association. It was easy for me to connect with them. Their responses [were]
very quick and helpful.
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For Neelam, she was able to get feedback from her cousins and senior Indian students about the
institution she intended to join. Neelam says:
I used to post questions about a certain institution on Feedback and I used to
get feedback from my cousins and seniors students. Social network sites, they
play important roles for students looking for or try to select universities in the
U.S.A. I posted my score in a social media site and asked them to suggest a
particular institution or a good college. They had a great influence on my final
choice to select this public university. This happens with every Indian student.
At least fifty percent of India students post their profile in a social networking
site and ask suggestions from different kind of students.
Neelam’s final choice of an institution was greatly influenced by the social media websites. She
used to post her profile and queries and got answers from other students. Neelam believes that
many Indian students approach social media in their search for a host institution in the U.S. Li
was able to get information about different institutions on Facebook. She got answers regarding
cost of living and some cultural aspects too. Li says:
There are number of sites on the Internet. You can find more than fifty pages
of Facebook. Students keep updating everything about different institutions.
It is about each and every university in the U.S.A. There are [a] number of
Facebook pages. Chinese students in the U.S.A. maintain these sites,
Facebook accounts or pages. It is the seniors who keep replying to juniors
who post their profiles. For me social networking sites played an important
role regarding my final choice of the university because I had ... good
feedback on Facebook.
Thus, social media provides information for international students about certain higher
education institutions which influence their decision making and final choice of such institutions.
International students believe that student associations were able to provide them with
information that they were unable to find on the Internet or university website.
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Women’s Dreams vs. Social Restrictions
Around the world, women seek to be on equal footing with men by achieving gender
equality. This is identified in women’s attempts to pursue education to achieve empowerment
and equality. Participants revealed different perspectives regarding how women are treated in
their home countries while deciding to pursue their education in the U.S. For example, living in a
masculine society or “neopatriarchal states” (Moghadam, 2013, p. 16) represents a challenge for
women in the Middle East. They find in international education a chance to experience equality.
“A culture of patriarchy, traditions of male governance, and unexamined and unquestioned male
dominance characterize many Islamic societies of the Middle East and North Africa, and pose
significant constraints to the achievement of gender equity” (Ebersole, Hunter, Lyons, & Wilke,
2014, p. 14). For Farah, seeking a higher degree will pave her way to be equal with her male
colleagues at work. Farah selected the U.S. as her study destination because it is the land which
is considered the source of gender equality.
Khadija belongs to a conservative society and the cultural restrictions and
barriers were going to stop her from coming to the U.S., but she was able to convince
her parents and brothers to allow her to come to the U.S. Khadija says:
I had to convince my family to go to the U.S. for my education as my father
and my brothers asked me to study in an Arab country. They asked me to
study in any Arab country because one male member from the family (my
father or a brother) has to accompany me during my travel and my stay in the
host country. I had to convince them that the scholarship covers only my
education in the U.S. My brother had to take unpaid leave from his work in
order to accompany me during my stay here. My brother is thinking of getting
an admission here too. He can get a scholarship. Anyhow, I was able to
convince them to come to the U.S.
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International students find themselves relying on themselves by going to another country and
separating themselves from their families. Self-reliance dominates the picture and international
students need to act as individuals the moment they land in the U.S.
One of the main reasons for Khadija to come and study in the U.S. is to act as an
individual. Khadija surprised me when she talked about her decision to come to the U.S. to
study. Khadija’s main reason was not getting a degree, it was driving a car. One of Khadija’s
main reasons was to act and live as an individual. When asked about the main reason which
motivated her to come to the U.S., Khadija says:
This is the United States of America, the place of my dream. Here, I will be
recognized as an individual, a person who has her own [identity]. In the U.S.,
I will be, for a certain time, away from the traditional society. In the U.S., I
will continue respecting my religion and tradition but I will live as an
individual.

Khadija selected the U.S. as her host country because she can act as an individual. She can be
self-reliant and independent. Khadija believes that studying in the U.S. means being an
individual and obtaining freedom.
For Farah, the U.S. will offer her freedom. Farah says:
U.S.A. is the land of opportunity and I was sure that I will make lots of
progress here. It is a fact that in different parts of the world that women do not
have much progress because of the [glass ceiling]. It is [an] obstacle for
women. You cannot see the obstacle but it is like a glass so when a woman
wants to stand the ceiling glass will hit her head and stop her from standing or
progressing. I was doing a very good job in my country but I was not doing
progress because of segregation or discrimination against women. But here it
is better and we have more chance. For example, while working in a research
institute I had several publications but another man who was a researcher too
could have [a] better job than me. I was better than him and had more
publications but he got a better position because it was a governmental job. So
men are preferred to be in higher positions. So I decided to continue my
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education and get better degree to prove myself as an individual and strong
woman and deserve better position.

The two women participants from the Middle East represent the suffering and dreams of
women in the Middle East. In selecting the U.S. as their study destination, they try to resist
cultural biases regarding gender treatment. They found pursuing education in the U.S. as a
chance to experience equality. Thus, social restrictions, cultural biases, individualism, equality,
and all forms of gender-based discrimination or second-class citizenship function as significant
factors that influenced their decision to select the U.S. as their study destination or host country.
On the other hand, other women participants were encouraged by their family members
and parents to pursue their education in the U.S. Chan’s parents encouraged her to travel to the
U.S. and receive her education. Chan says:
As a woman, traveling all alone, my parents were worried about my
safety, but when they knew that there were Cambodian friends in the
university where I got the admission, they encouraged me to travel and
pursue my education.
Neelam reveals how her parents encouraged her to pursue her education in the U.S.:
My parents believe in my abilities as a woman. They want me to be
independent and establish my future myself. This gave me . . . plenty of
self-confidence.
Salma says:
Being a woman has never been a problem to me. I got . . . great support
from my husband. He supports all my decisions. He encouraged me to
pursue my doctoral program despite the rejection of some family
members.
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Participants from the Middle East, especially women, selected the U.S. as their study
destination because they consider it as the land of equality. They want to see how women are
treated in the U.S. They want to get a degree from the U.S. and go back to their home countries
and be treated on an equal basis with men. The two women participants from the Middle East
consider living in a masculine society a main social barrier that made them think to study in the
U.S. International students seek to study in developed countries because they have a more
developed educational structure than their home countries (McMahon, 1992). Other women
participants did not face social restrictions or cultural obstacles as they got support from their
parents or husbands.
Higher Education in the U.S.
The powerful American education system represents a major motivation for most
participants to select the U.S. as their study destination. Most participants admire the higher
education system and the quality of education, programs, coursework, value of the degree, and
the use of advanced technology. Salma says:
The quality of education in the U.S. attracted me. I know that if I get a degree
from the U.S. I will be accepted everywhere and I will receive a quality
education. This is why people around the world value the American higher
education. I like the way professors approach students in the teaching and
learning process. That’s why I am here. They respond to our needs as students
in general and as international students in particular.

Neelam admires higher education in the U.S. and how it is valued in India. Neelam says:
U.S. is the best country that provides higher education because of the quality
of education it provides. For students who are from India, U.S. is a good
option. So for me the reason is the same.
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Comparing it to other countries, the U.S. was perceived by participants to have a higher quality
of education. He observes:
Comparing the U.S. higher education with the Middle East, China, or Asia
you will find the difference. Thus, I decided to come here. So the quality of
education in the U.S colleges and universities attract and encourage Chinese
students to come and study here. So there are many Chinese students studying
here. There are a good number of them. They do not come only to the U.S,
they go to Australia and Canada too but they prefer to come and study here
because of the quality of education.

Each international student will eventually make his or her final decision to select a country as a
study destination based on the quality of education provided by the host country. Abd-el-Kader
says:
Before my coming to the U.S., I had to choose between the U.S. higher
education and the Canadian higher education. In the end I selected the U.S. as
my study destination as I am more interested in having more experiences
about the higher education in the U.S. International students believe that the
U.S. has one of the world’s best education systems with competitive
universities and programs in different fields.
The variety of research activities in the U.S. is wide and deep. Scholars in U.S. higher
education institutions conduct almost all types of research activities. This makes the U.S. the
favorite destination for post-doctoral fellows, visiting scholars, doctoral students, and
international students. According to Atkinson and Blanpied (2008), “That the U.S. university
system today is undoubtedly the best in the world can be gauged by several indicators, including
the number of Nobel Prizes awarded to faculty members, and the fact that U.S. graduate schools
are favored destinations for aspiring scientists and engineers from abroad” (p. 31). Many
international students elect to study in the U.S. due to its excellent reputation in research
activities. For example, Mary says:
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I came here because the U.S.A. [has a] large number of institutions and
research universities that we can choose. This gives me the chance to select
according to my desire. I will not be forced to go to any institution I am not
interested in.
Frank agrees with Mary. He came to the U.S. because of the research activities in the U.S.
higher education institutions. Frank says:
I was interested in doing research in the U.S. because my main concern was
the availability of research fund[ing] and research activities in U.S.
universities. This feature can’t be available easily in other countries.
Rajiv agrees with both Mary and Frank regarding the availability of research activities in the
U.S. universities. Rajiv feels that the U.S. has a great research system and this has influenced his
decision to select the U.S. as his study destination. Rajiv says:
Research opportunities are available at U.S. universities and I think that the
U.S. has one of the best research systems in the world. Studying in the U.S.,
no doubt, will make me an excellent researcher in the future.
Many participants selected the U.S. as their study destination because of its reputation in
research activities. International students consider U.S. universities as vital centers for research
activities. This enables them to perform and advance their research skills. Vabo, PadillaGonzalez, Waagene, and Naes (2014) state, “As a large nation with a well-developed academic
system containing many excellent research institutions in most disciplines and research areas, the
U.S.A. naturally serves as an important role as an importer of researchers and students, rather
than an exporter” (p. 189).
“As reported to the Integrated Postsecondary Data System (IPEDS), the U.S. system of
postsecondary education included 4,726 Title IV degree-granting institutions in the 2012-2013
academic year” (The Pell Institute, 2015, p. 7). The large number of universities in the U.S.
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allows international students to have more options in selecting host institutions. This helps them
in having more opportunities in choosing distinguished programs. Diego believes in the
“transferable skills” (Oxenham, 2013, p. 138) the U.S. educational degree can offer him. Diego
says:
In the U.S. they have many universities and this gives the opportunity to offer
a variety of programs to international students. This helps my future career
and professional development and improving my skills in the field of
education.
He says:
I came to the U.S. because it has a large number of competitive universities.
This influences the quality of programs and the quality of graduates as well.
Rajiv says:
I had a very good thing that you can change your major whenever you want,
and you can transfer easily. In some other countries it would be a concern and
you need to do some courses when you enroll in their institutions. But it is not
here as they have many higher education institutions with a wide range of
programs being offered. This helps me to change my major, my institution at
any time. In India we have restrictions to change our major. But here we have
the freedom to change our major in any part of the country due to the
education system and the presence of many higher education institutions.
Fadi says:
I did my master’s degree in Britain where I had to take courses which related
to my major only. I preferred to study in the U.S. because they offer electives
and I can take courses from different departments and colleges. That’s why I
did not go back to England and I came to the U.S.
International students believe that the U.S. higher education system has a variety of programs to
offer for their study. In fact, international students prefer the U.S. higher education system
because it allows them to have course choices within a certain academic program. In addition,
the U.S. higher education system is flexible, as it allows students to change their major and select
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different specializations. International students are attracted to the U.S. higher education system
because of the length of study and presence of coursework. He says:
The five years (length of study) makes us work more and study more. In
addition in the U.S. there is coursework we need to take before taking
research classes but in other countries doctoral [students] start their research
without taking coursework or classes. This makes the U.S. degree more
reliable and more valuable. Length of study and coursework give the
reputation about the American higher education that they are strict and
studying here is no joke. This makes it harder than Europe. So that’s why
many Chinese students select the U.S. as their study destination.
International students consider the requirement of three or four years of coursework is an
important factor that attracts them to study in the U.S. Ahmed says:
I wanted to combine elements of language teaching with technology. I could
not go into writing my dissertation directly. I needed some courses to learn
new technology skills and strengthen my research ability. Thus, the American
higher education [system] was the solution for me, as I have to spend a few
semesters taking ... coursework which will help me in writing my dissertation.
This system appeals to international students, as they believe that the coursework prepares them
to master the subject and research skills. The participants show that that the availability and the
quality of different programs and courses play major parts in influencing international students’
decision to select the U.S. as their host country. Thus, international students are interested in
courses which qualify them to be skilled workers for their future careers and they look at higher
education as career investment (Maringe, 2006).
Punctuality and deadlines are two important facts that international students discover
when they ask their friends about studying in the U.S. These two factors influence their decision
to study in the U.S. Rajiv asked his friend about how to be a successful student in the U.S. Rajiv
says that his friend told him:
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You need to take care of two things: you need to be punctual and commit
yourself to deadlines. You need to forget about your behavior regarding
punctuality and deadlines in India. So when you have an appointment with a
professor or friend you need to reach them in time and do not create excuses
for being late. You need to show up according to the time of the appointment
or a few minutes earlier if possible. Regarding submitting your class
assignments, you need to be very careful. When the professor gives a deadline
you need to commit yourself to this deadline. If the professor says you have to
submit at 11 p.m., it means 11 p.m. You need to know 11:05 does not work.
Frankly speaking, [this] advice scared me to some extent and made me think of
not selecting the U.S. as my host country. But when I thought more about it, I
said to myself that studying in the U.S. will teach me to be punctual and
committed to deadlines. Now, I consider myself a successful student who has
become [a] punctual and committed one.
Rajiv understood that in the university culture and rules the commitment to submit his
assignments according to deadlines is important if he wants to be a successful student. In the
beginning, Rajiv considered punctuality and commitment to deadlines as negative factors but
when he thought more about it, he considered them as significant aspects that attracted him to
study in the U.S. Thus, Rajiv understood that Americans place a high value on punctuality and
deadlines.
Offering assistantships to international students is considered a significant theme. As
most participants are self-funded students, the value of money becomes an essential issue when
selecting a host country (Petruzzellis & Romanazzi, 2010). Frank compares finding an
assistantship in the U.S. and other countries. Frank says that it is easier to find an assistantship in
the U.S. than Germany. Frank says:
Regarding research and assistantship, I found more opportunities in the U.S.A.
than any other place. I compared other places with the U.S. and I found this
place (US) is suitable for me. Finding an assistantship was important to me to
decide to come to the U.S.A. Getting an assistantship here is much easier than
getting it in Australia, England or any country in Europe, as assistantship can
be found.
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For Rajiv, finding an assistantship was one of the most significant reasons that influenced his
decision to select the U.S. as his host country. Rajiv says:
The most significant factors which influenced my decision are two: funding
opportunities and research opportunities. I did not want to add burden on my
parents so I wanted funding to help me sustain here.
Anil wanted to study in England but it was difficult for him to get funding or an assistantship
there. Thus, Anil decided to come to the U.S. because he found an assistantship that can fund his
tuition and cost of living. The U.S. was not the number one choice for Anil but the availability of
the assistantship made the selection of the U.S. as his host country inescapable. Anil says:
The U.S. was not my number one choice for me but because I got [an]
assistantship I decided to come to the U.S.A. I can tell you that without
offering me [the] assistantship I would not have come to the U.S. If I was
offered an assistantship in England I would have gone there but unfortunately
Britain did not offer any assistantship. I think that they do not have the
assistantship system as here in the U.S.A. In Britain there were some
scholarships but it was very difficult to get a scholarship there. So I wanted to
go to Britain, but for financial reasons I did not go and came to the U.S.A.
Abd-el-Kader shares all participants’ feelings about how funding and assistantship attracted him
to U.S. higher education. Like Anil, Abd-el-Kader refused to go to Australia because it was
difficult for him to get an assistantship there. Abd-el-Kader says:
Funding was a major factor that made me select the U.S.A. as my study
destination. I need an assistantship which helps me pay my tuition and sustain
along with my family. I refused to go to Australia because it was difficult for
me to get funding. Here the matter is much easier. Obviously, funding was a
major consideration to come to the U.S.A.
The majority of international students are “self-funded and pay tuition fees that cover the cost of
their education” (Ziguras & McBurnie, 2015, p. 47). The majority of this study’s participants,
too, are self-funded students and they consider the availability of assistantships as a turning point
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in their decision. Anil wanted to go to England but as he was unable to get an assistantship there,
he turned his decision to the U.S. Abd-el-Kader’s desire was Australia but the availability of a
scholarship in the U.S. attracted him to its universities. Prior to his coming to the U.S., Frank
compared the U.S. with other countries regarding the availability of assistantships and he found
that getting an assistantship in the U.S. was easier than getting it in his own country, Germany.
The participants revealed that their final selection of RU as their host institution was due
to its image factors. Many international students prefer applying to a public university rather than
a private one, as the issues of costs and acceptance of admissions in public schools suit them
more than private universities. For example, Anil preferred to select a public university due to
cost issues. Anil says:
Some people told me not to go to private universities because they are very
expensive. You will be spending on yourself the first year but there is no
guarantee that you will have an assistantship, then what [will you] do. I
consider myself as a lower income student. So many people discouraged me
to go there. Like the University of Miami; I was interested in going there, but
being a private institution scared me because of its many obligations that a
student from a middle-class family from a developing country can’t afford.
The cost issues scared Anil and prevented him from going to a private university. A public
school would give him a chance to have an assistantship. Getting admissions in public
universities is easier than private universities. This is the reason which drove Fadi to select this
public university. Fadi did not consider the cost issue as his scholarship would cover the tuition
of any institution he selected. Fadi says:
My scholarship can cover my living cost and tuition. I wanted to study in a
more prestigious and higher ranking university. In the beginning, I applied to
get admission in a private school but my grades did not allow me to get
admission there.
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In fact, the admission process in private universities is highly competitive. This is considered as
a drawback in selecting private universities as they admit a very small portion of students. More
prestigious or higher ranking universities attract international students. Some private universities
are more prestigious or higher in ranking but being admitted to those universities is difficult as it
is intensely competitive. Thus, a university’s reputation influences international students’
decision-making process in two different ways. The first is whether it is public or private and the
second is ranking of the university.
Some international students prefer the good quality of a program over the ranking of the
university. They consider the ranking quality of the program as more attractive than the ranking
of the university. For example, Diego was attracted to the structure of the program and the names
of professors in the department. Diego says:
The program at this university made me satisfied. Unfortunately we lost some
professors but the program is very well planned and well balanced. We have
only two professors now and we have new ones but not as prestigious as the
ones who left us. Those professors were super well-known professors. Now
we have only two senior professors. The senior professors can be as mentors
but not the new ones. This is an important factor for me, as new ones do not
have the experience or knowledge to be [a mentor]. Although the department
lost many professors ... what makes the department function ... is the quality
of the program.
Due to the quality of the program, the factors such as the loss of professors and lower ranking of
the institution did not affect Diego’s decision to select this institution and did not influence his
retention. For Salma, as a former student of the department, the ranking of the program was a
major pull factor that attracted her to this university. Salma says:
The ranking of the program was one of the top programs. It was not only at
the level of this university but at the state or national level. This has
influenced my decision to join this university.
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Neelam was attracted because of the combination of two programs. Neelam says:
This university offers a good program and course structure. I was searching
for the same kind of programs in different universities. I applied to other
universities, but the program and course structures were completely different.
The program I selected can be full of business courses or full of programing
courses. I did not find any university which [has] the combination of business
and my program of study.
Neelam searched in the U.S. for a program that combines business with management information
system but did not find it. Neelam was attracted to this university because it was the only one she
found that combined business with management information system. Gamaya selected this
university because of the structure of the program, which made it different from other
universities. Gamaya says:
The main reason is that I was attracted to be the program structure in this
university. I have looked at the course structure and I liked it. I compared the
program to different universities in the U.S. ... [T]hose universities were
higher in ranking [but I did] not find their programs to be getting to the core of
computer but science. But here I found the program to be getting to the core of
computer science and this makes it more competitive and attractive to
international students. So the program structure makes a good academic
reputation for the university.
Thus, international students’ decision is influenced by the quality of programs and the
backgrounds of faculty members. In fact, good programs need other facilities such as wellequipped labs for students in sciences and engineering and libraries and computer labs for
students in general.
Facilities such as science labs, libraries, computer labs, and equipped classes influence
international students’ final choice to select a host institution. For example, Adama is happy
because of the size and connectedness of the campus. Adama says:
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I believe that international students will love the place. They will be attracted
to this university because it is so big and I have never imagined I would study
in a big university like this. Recently, I went to another state in the U.S. Two
weeks back, I visited a university there. I found the university has a
department in one street and another department in another street. The
buildings were not well connected as they are at this university. So they do not
have one main campus like here. I prefer to study in a real campus, one and
unified campus like this university. So here you have a good feeling to study
in one campus which is well connected with its colleges and departments.
This enables me to go to my classes easily and see my friends daily without
difficulties.
Adama never imagined to he would study in a university which has a well-connected and large
campus. Adama feels the difference when he compares the well-connected campus with the
scattered campus buildings at another university. Mary inquired about the campus facilities
before applying to this university. Mary says:
I asked students from [the] Philippines about campus facilities and I got a very
positive feedback. They told me about the computer labs, the library, and
classrooms. I was told that classrooms are well equipped with computers,
LCD projectors, and Internet access. I was enthusiastic to study in this
university when I heard first about some learning technologies and especially
SmartBoards. All these facilities encouraged me to join this institution.
These facilities encouraged Mary to select this institution. She admired the computer labs, library
and especially the well-equipped classrooms. Chan was excited to know about the open access to
the Internet. Chan says:
When I was collecting information about the campus, I was told about the
speed of the Internet and its availability throughout the campus. This makes
me do all my work on campus. I do not have to subscribe to any Internet
company. I do not want to pay extra money. I like the existence of several
computer labs in different campus buildings. In some centers, they offer free
coffee too. What a welcome atmosphere. I love the campus the way it is. I
think I will give ... good feedback about the campus if any student asks me.
The presence of the police on campus makes me feel that I exist in a safe
environment.
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International students were attracted to this university because of the resources and facilities they
heard about and saw. They feel that the institution has all kinds of resources and facilities that
pave the way for students to study in a quiet and safe environment.
International students often struggle with application timelines or the amount of time
given to apply for admission to U.S. higher education institutions. For example, Anil revealed
how the admissions office at RU dealt with his application process and I-20. Anil says:
I sent requests to more than twenty universities, then I was admitted to six or
seven universities and I got positive responses from them. I contacted them
by e-mail and they were positive in their replies. Some universities responded
after five or six months and this really bothered me. Most universities sent
materials and information regarding the admission within one month,
including RU. The admission office was good about sending me the booklets;
then I sent them the form and everything went smoothly. Then there was a
problem regarding the issue of I-20.
Anil was happy for the quick and positive response of the admissions office at RU. This has left
a good impression regarding his decision-making process. Anil had a bad impression about
universities who made late responses and he decided not to apply for admission at these
universities. As the application process advanced, Anil dealt with the obstacles regarding the
issue of I-20. Anil continues:
I faced many obstacles regarding the I-20 issue. I faxed them my documents
and they claimed that they ... never received them. It cost me a lot of money.
The fact that I want to tell you [is] I am sure that I am not the only case and
there are other students who had lots of troubles regarding the issuance of I20. They [kept] telling me that they did not receive them. I send too many
documents by fax and paying extra money and I used to go to places out of
my hometown to send faxes and this cost me extra money. I think it was in the
fifth or sixth time they confirmed that they received the documents. Then they
will say that they need additional documents. Why they do not tell in the
beginning what documents they need. In fact, after I came here I finished
another degree [and] they gave me trouble when I was here, same thing. You
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submit documents and they claim that they did not receive it. In addition, the
I-20 issue was a nightmare.
Anil complains about how the issue of I-20 was dealt with by the admissions office at
RU. The I-20 is a multi-task document issued by a government-approved American U.S. higher
education institution confirming that the international student has been admitted as a full-time
student. The document certifies that the student validated enough financial funds to stay in the
U.S. After obtaining the I-20, the international student applies for an F-1 status visa in an
American embassy or consulate in his or her home country. The F-1 visa allows international
students to be admitted into the U.S. to study as a full-time student at the institution which issued
the I-20. Anil complains against the way the I-20 process is handled, as it is processed by a
department different from the International Office. Anil believes that the issue of I-20 should be
processed by the International Office at RU. Anil said that he kept sending his documents but the
office claimed not to receive them. This delay in the issue of the I-20 left a bad impression on
him and other international students. Anil relates the experience of his Turkish friend who was
recruiting students from Turkey to RU. Anil says:
You know, I have a friend in the Middle East. This guy is from Turkey. He
recruited many Turkish students to RU. He encouraged many Turkish students
to come to RU. This student was almost a recruiter for RU. He told me about
the challenges with the I-20 process. He got students admitted and they were
facing problems with the I-20. The office created huge obstacles for them.
This Turkish student told me that he stopped recruiting students from Turkey
because of the difficulties of [the] I-20 procedure.
Anil said that his Turkish friend stopped recruiting students from Turkey because of the
difficulties in the I-20 process. Ahmed shares Anil’s experience regarding the application
process. Ahmed says:
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So I had to go to the system which is called MYRU where I need to complete
my files and all. Sometimes they did not update it, sometimes they did not let
me know, sometimes they did not reply to my e-mails or phone calls. So I had
to struggle during the admission process till I finally made it. In fact, the
process was very slow and bad. I had to challenge myself against the wind, to
against all odds to prove that I want to study at all [costs at] this particular
institution. It worked well, ultimately, and I did it. I won two award[s] in 2012
and 2013. This makes me see myself that I made the right decision although
the process of recruitment by the admission office was very bad.
Ahmed spoke about his experience in 2012 with the admissions office. Ahmed claimed
that he did not receive friendly responses and there was no update for his file. Ahmed insisted on
getting admission at RU because he was interested in the program. Abd-el-Kader shares
Ahmed’s experience and he speaks about the unwelcoming responses by the admission office.
Abd-el-Kader says:
I applied for admission and I think that the decision was taken by the
department and the admission office. I had to send the copies of passport of
my family by e-mail. I preferred sending by electronic communication rather
than postal mail because in Bangladesh they are not accurate. So I scanned
the documents and sent to the admission office. The admission office was
harsh, not welcoming, and they were dealing with me as [if] they are giving
me a favor. I scanned my copies and sent them. They kept telling me that
they could not read the documents. The language of their responses [was]
harsh and unwelcoming.

Unwelcoming and unfriendly responses made Abd-el-Kader think of applying to another
institution. Abd-el-Kader claims that he was treated in a better way in Canada and expected to be
treated in a more civilized way in the U.S. He expected the application process to be faster and
easier rather than slow and unwelcoming. Abd-el-Kader believes that international students have
many questions and inquiries about the admission process and the admissions office should
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respond to their inquiries in a faster and more welcoming way. Fadi, too, shares Abd-el-Kader’s
experience. Fadi says:
My only challenging problem was with the admission office. After receiving
my acceptance letter from the department I started the process of fulfilling
the graduate office’s requirements which I submitted with my application in
the first place. However, they indicated that they did not receive an official
copy of my master’s degree certificate and transcript which I provided when I
mailed in all my documents. So, I contacted the University of Essex and
requested a copy be sent to the admission office and I paid for express mail,
but the admission office indicated that they did not receive it.
The admissions office at RU represented a challenge for Fadi, as he claimed that he
submitted all required documents but the admissions office indicated that they did not receive
Fadi’s documents. Fadi continues his story of sending multiple copies of his documents and the
denial of the admissions office that they received them. Fadi says:
So I contacted the university again and requested new copies to be sent, and
again the admission office said they didn’t get it. I did this process five times
and each time the University of Essex sends me the invoice of the transaction
and a confirmation on sending the documents. However, the admission office
indicated that they did not receive it. I emailed all the documents, all the
communication to a person in the admission office and then I immediately
contacted her over the phone to try and understand what’s going on. Her
response was if I did not provide official copies of my certificate and
transcripts she was going to cancel my admission.
Fadi said that he sent the required documents five times but the admission office repeated the
same scenario of not receiving them. Fadi expresses his shock regarding this denial by the
admissions office. Fadi continues:
Frankly, I was shocked because this is an educational institution and must
look at it from a business perspective. I am a paying customer and I didn’t do
anything wrong. I submitted everything that proves that I did what I was
supposed to do, but still the admission office was so inconsiderate and did not
care at all. I mean that person was talking to me like I did not understand
anything, which was so disappointing. At the end I just mailed my only
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original copy which was certified from my embassy in the UK. So it was
stamped and certified by the cultural mission of Saudi Arabia in the UK to
my friend here at RU to show to the admission office. However, when they
saw it the person indicated that they have to take that copy otherwise they
will cancel my acceptance. When I arrived on campus the first thing I did was
go to the admission office and ask if I could get that copy back; the rudeness
scenario continues with a response from the person working there at that
time. The person told me that you signed a document indicating that all
documents submitted are RU property and I had no right to ask for them. She
then turned her back, went to sit on her desk. I was disappointed.
Fadi’s story of sending documents and the admissions office’s denial of receiving the documents
resembles Anil’s, Ahmed’s and Abd-el-Kader’s stories. Participants found difficulties in
receiving notifications from the admissions office confirming that they received the documents.
Participants were told to send all documents to the admissions office by the application deadline
dates. Anil, Fadi, Ahmed, and Abd-el-Kader assured the office that they sent all required
documents several times, but the admissions office claimed many times that they did not receive
them. He stresses the same point. He says:
When I applied to this school and the deadline was approaching the
admission office was not quick in their replies. I was too much worried about
not getting admission. I was annoyed. They were not helpful. This gave me
[a] bad impression about the school in the beginning. There was no clear
information and no cooperation from them. No quick and good responses
from them. I tried to apply in other schools and I used to get quick responses.
I used to send an email and it took one day only to reply. But here it took me
days to get the answer.
He was impressed about the quick responses he got from other universities. He claims that the
admissions office at RU used to be late in sending their responses. This has given him a bad
impression about the institution in general.
Salma has a similar story to tell. Salma used to contact the admissions office while she
was in Tajikistan. Salma says:
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I was in my country and the admission office used to say just stop by our
office. Then, I wrote a letter to the dean of the admission office because they
were late in transferring my application to my program and the department
said you need to be interviewed and we need your documents. I wrote to the
admission office because the date of the interview was approaching and the
department did not receive the application from the admission office. So they
have cancelled the interview. Two weeks later the department changed the
date for the interview. I used to say to the admission office I am in my
country and they used to say just stop by the office, how come? It was in
April and I told them I do not even have the visa to come to the U.S. I think
there should be employees who understand or who have international
awareness. So I need the admission in order to get the visa. So there should
be people who can be more cooperative with international students who seek
admissions in the post-graduate studies.
Salma tells a similar story. The admissions office did not respond quickly to her e-mails.
Salma requested the admission office to send her documents to the department in order to set a
date for her interview, but the answer she got was that you need to stop by our office.
Neelam relates a completely different story. Neelam was happy regarding the quick
responses from the admission office. Neelam says:
I applied to five different universities and I got admissions in three of them,
including RU, and I have chosen RU because of the quick and positive
responses I got from the admission people and faculty members. They gave
me a very positive impact about RU due to their positive and quick
responses. This made me come to RU. Whenever I ask them about the
college they used to answer immediately with [a] positive manner. I used to
ask them about employment opportunities and they were positive in their
answers. I like their positive responses. This gives a great impact about the
university. Other universities used to give me negative responses or no
response at all. That’s why I did not select them and decided not to study
there. I considered not responding at all is something rude.
Neelam selected RU because of the quick responses she got from the admissions office. Neelam
applied to different universities but the quick responses from RU made her select it as her host
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institution. Rajiv agrees with Neelam, as he got quick responses from the admissions office.
Rajiv says:
I have gone to the RU website and found the information there. I called them
and I asked them about how to get admission at RU. I got all the answers.
They used to answer me without delay and they were really quick responses.
Quick response is your first impact. Thus first impression is the most
important impression. Some universities did not give quick responses to my
inquiries which left bad impression in my mind about these institutions. It
gave me the impression that they do not care about students in general and
international students in particular. So getting good prompt information
without any delay is very important for students who want to come.
Rajiv was greatly influenced by the quick and positive responses by the admissions office. In the
beginning, contacting the admissions office at RU gave him the impression that they care about
international students. Rajiv got answers for all of his questions very quickly and without delay.
Some international students placed importance on selecting well-ranked universities;
other international students placed emphasis on research activities and research funding more
than ranking. On the other hand, some students intended to select a lower ranking university for
family reasons. Farah was more concerned about her professional development. This made her
care about research activities more than ranking. Farah says:
Ranking is important but I care about research more. But at the same time if I
was, for example, deciding to select between universities I would have
considered ranking because of getting a job. Ranking is important for job
opportunities but is more important for professional development.
Farah thinks that for career opportunities ranking is more important, but for professional
development the availability of research activities is more important. Diego was satisfied with
the reputation and ranking of the university. Diego says:
I was sure that the scholarship people would not send me to top ten
universities. I wanted to select a good-ranking and prestigious university. So
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prestige was a top priority for me to select this university. It combined with
the fact that it has a good college, good program, and well-reputed professors
all over the nation.
Diego thinks that the quality of the program makes the university a prestigious one. For
Gamaya, ranking is an issue which made her leave India and come to study at this particular
institution. Gamaya says:
So ranking is an issue that makes me not ... study in India and come to the
U.S.A. In fact, the undergraduate degree is ... valuable in my country there but
not the post-graduate degrees. They offer a good program here that makes the
reputation of this university a good one. It is a fact that this university is not
very high in ranking but it is considered in the middle of ranking. It is not very
high in ranking and not very low in ranking. If we look at its ranking we can
see that it comes in the middle. So, this will be considered in my country.
The low ranking of universities in India in comparison to the U.S. universities’ ranking pushed
Gamaya to come to the U.S. and the good ranking of this university pulled her as an international
student.
Frank has never thought of university ranking. Frank does not believe in ranking, as he
thinks it to be unfair. Frank says:
So I looked around and I looked for the program online. I didn’t go by
universities or ranking of universities. I didn’t choose the university first; I
chose my professors first. So I didn’t look for rankings. I thought it was totally
stupid. I never looked for any rankings; I had no idea about rankings. I don’t
like the idea of university ranking. I think they're unfair, I think they don’t
even reflect the true education you get from this particular university so I
didn’t look for it. I didn’t look for the university, I looked for the professor,
for the research that he or she is doing. Students should look at the quality of
the program and research activities before they look at the ranking of the
university. It is unfair.
Frank refused to select the university according to its ranking. Frank searched for the professor,
program offered, and the research activities. Frank thinks that the issue of ranking is unfair and
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does harm to good universities. Abd-el-Kader and He have completely different opinions. They
agree that ranking is important but they looked for lower ranking universities. Abd-el-Kader
says:
I was looking for academic departments in the U.S. which have concentration
in particular fields where I can find faculty members that I can work with and
under their supervision. This main factor has influenced my decision to select
this institution. With respect to this institution, I can say that it does not have a
very high ranking among U.S. universities. In fact, I was looking for a
department and an institution which was not very high in ranking. I was
looking for an ordinary public university which does not have high ranking
because I have a family and have responsibilities ... in addition to my work ,
classes, study, and list of assignments. I have too many responsibilities with
my family and my kids that will affect my performance if I go to a higher
ranking university. Ranking has influenced my decision but in a different way.
Abd-el-Kader was looking for a lower ranking university, as he has family responsibilities. Abdel-Kader thinks that if he goes to a higher ranking university he won’t be able to cope between
his work, study and family responsibilities. He admits that his academic ability qualifies him to
less ranking universities only. He says:
Frankly speaking, my academic ability and background do not allow me to
apply for [a] top university like Harvard or the University of Chicago. So I
have selected a university which is [lower] in ranking and which suits my
academic ability. The problem is that people in China care about universities
which are among top 50 or top 100 or 150 universities. This gives the
impression that it is a good university. I did not know about this fact in the
beginning. But this university is above the 150 ranking; that’s why I am
thinking to do my post-doctorate in a higher ranking university as it is
respected more in my country and it appears more competitive.
He’s academic ability doesn’t allow him to select a higher ranking institution but he plans to
pursue his post-doctorate in a higher ranking institution because the ranking issue matters in his
country. The ranking of the university is found to be of great importance and attracts
international students. International students revealed that attending top-ranked universities will
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help them find jobs in their home countries. Chen (2007) says that when selecting a host
institution, ranking and quality of university or program function as significant academic pull
factors that influence international students’ final choice of the host institution.
Some international students were influenced by professors who worked in the same
institution and graduated from U.S. universities. Abd-el-Kader followed the advice of his
department chair, a former U.S. graduate. The department chair recommended the U.S. for Abdel-Kader because he will be more trained and qualified due to the quality of higher education in
the U.S. Abd-el-Kader says:
The department chair was a graduate from the U.S.A. and when I asked him
for advice he recommended that I study in the U.S.A. He studied in an
American university in Washington. He told me that ... if I study in the U.S. I
will be a more qualified person, I mean more professional one.
Fadi had to follow his employer’s choice in selecting the U.S. as his host country. Fadi believes
that his employer left him without any choice to select another country. Fadi says:
To be honest, I did not have much of a choice as my employer emphasized on
earning my degree from the United States of America. Now, many institutions
send their employees to the U.S. to pursue their education.

Thus, the U.S. was the only choice for Fadi. In addition, Fadi welcomed the idea of selecting the
U.S., as he was interested in having a new experience with the U.S. higher education system.
The cooperation of faculty members with international students at RU influenced
international students’ decision to select RU as their host institution. For example, Frank reveals
how his professor at RU was responsible for his recruitment. Frank says:
So I looked around and I looked for it online. I didn’t go by universities, I
didn’t choose the university first, and I chose my professors first. I didn’t look
for the university, I looked for the professor, for the research that he or she

121

was doing. And once I saw his name I looked up his research online, and I
contacted him, like I contacted also many professors, but he came back to me
very fast and he was very informative. I got the idea that he was very serious
about my interest when he emailed me back. So I emailed him back and forth
and I told him what I'm looking for and if he could provide help to me in
getting an admission at RU. I told him that I did not have much money and it
would be too expensive to pay any fees or tuition, or whatever, because I
know in the U.S. it is extremely expensive to study. The professor was on a
visit to Austria and I went to see him. He saw my C.V. and he found that my
research interest fits his research interest and his lab activities too. We talked
about the program, and we talked about also the very important issue of
money, and he was very honest and straight about that. He helped me in
getting the admission and assistantship at RU.

When Frank decided to study in the U.S. he started looking for professors and not universities.
Frank was interested in a certain type of research. Frank searched for professors online and sent
messages to professors in different universities. The quick response from the professor at RU
motivated and encouraged him to select RU as his host institution. Frank was able to meet the
professor in Austria and he told him about his financial abilities and research interest. Frank
found the professor to be honest and straightforward. The professor found that Frank’s research
interest fitted his research activities. The professor offered an assistantship to Frank, who was
able to get an admission at RU. Thus, the professor’s quick responses and cooperation enabled
Frank to get an admission at RU. Playing the extended role of the admission office, the professor
understood how to interact and attract international students. Anil admires the quick responses
by the faculty members and the department. Anil says:
I contacted lots of faculty members and most of them replied. Even sometimes
some say yes or no, but at least they replied and responded to my inquiries. So
this gave me a positive impression about RU. They were helpful although I
was in India. RU should keep it up.
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Although he was in India, Anil used to get answers from the department and the faculty
members. They did not ignore his inquires. This has given Anil a good impression about RU and
encouraged him to select it as his host institution. Diego received full cooperation from his
professor, which left a good impression about RU. Diego says:
When I sent an e-mail to the professor who was going to be my advisor, he
encouraged me and left a positive impact on me. He sent to me all types of
information about the degree and program. I loved his cooperation.
Sometimes, I used to feel that he was too patient with me because I posed to
him many questions.
Salma had the same experience. Salma says:
RU hosted me when I was doing my [master’s] program. I took many courses
and this encouraged me to do pursue my Ph.D. at RU. So I know the
professors and I kept in contact with them. I used to call and e-mail them. This
encouraged me to come here to this institution. I contacted my advisor and
other faculty members who were so supportive to me.
Participants admired the faculty members’ openness, patience, and readiness to receive their
phone calls and e-mails and give them details about the programs. In fact, the involvement of
faculty members in the recruitment process at RU left good impressions and influenced
international students to select RU as their host institution.
Other international students selected their host institution according to the
reputation of its faculty members. They looked at faculty ratio online. For example,
Rajiv says that there are factors that influenced his decision to select RU. Rajiv says:
I looked at student-faculty ratio. The way professors teach the class and how
teachers grade students. So I looked at websites that show how students
evaluate professors. So I have gone through ratemyprofessors.com. I looked at
professors in different universities. I tried to search for great professors ... in
my future department to see how students evaluate them, how professors
teach, and how professors grade, because the education system here is
different from India. So I wanted to know how is the professor is in the class.

123

Some professors have their own way of teaching. So this will give me an idea
how to work with the professor. So I will adopt different new things, for
example, if I am going to take different subjects in the next semester, then I
will see what is his rating according to the students. So the students’ reviews
will give me some basic ideas about the professor.
Rate My Professor is a popular website that shows students’ opinions of professors. Rajiv
considered professor rating websites to be useful tools that enabled him to recognize how
professors in the U.S. deal with students. Rajiv believed that a teacher can determine how
successful he will be in his new department. Rajiv tried to answer, “What’s the teacher like?” He
wanted to prepare himself for the new educational atmosphere. Rajiv compared professors in
different departments and tried to select a department that had great professors, according to
students’ evaluation. Li read students’ reviews on professors on different websites in order to
help her select a host institution. Li considered the positive and negative reviews on professors.
Li says:
As I cannot get habituated to all professors at a time, ... I will take into
account all positive and negative reviews in order to have some basic ideas
about the professors. The way I should mingle with him or her and the way I
can get knowledge from him. This will help me in deciding what kind of
department and institution I will be enrolled in.
Li and Rajiv knew that they were reading a one-sided story. Thus, they are aware of students’
positive and negative reviews because they can be biased and can give incorrect depictions of the
teacher’s teaching style. They read the reviews to help them form an idea about the institution in
general and the teaching method in particular as they come from different education systems that
differ from the U.S.
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International students take cost of living into consideration when they select a host
institution. Mary had the desire to study in a university located in a big city, but the high cost of
living prevented her. Mary says:
I can’t live in a big [city]. I can’t afford it because I do not have a scholarship
and as an international student I can’t take financial aid. Here, I live on the
stipends I take from my assistantship. Sometimes, I do [have] some savings
from my salary. I can’t save money in big cities. Living in big cities will be
very costly.
International students are not eligible for financial aid and they fund their expenses themselves.
Mary finds it difficult to study in an institution located in big cities because it will be costly for
her. For Gamaya, the cost of attending a college starts with the application fee in the initial stage.
Gamaya says:
In my initial stage, [the] application fee was so important because I appl[ied]
to different universities. I compared the application fee at RU with other
universities and I found RU is cheaper than other universities. RU has a cheap
application fee and this encouraged me to apply for admission. I [chose] to
apply to universities which have less or cheaper application fee[s]. The
application fee for RU cost me forty dollars only. In other universities, the
application fee cost over one hundred. So I try to avoid applying to
universities with high application fee[s] because in addition to the application
fee I am going to pay for sending documents, faxing, and calling the
admission office and this makes the cost of the application exceed ... three or
four hundred dollars. It is too expensive for international students. I applied
only for universities which have cheap application fee such as RU.
Gamaya applied to different universities in the initial stage of searching for a host
institution. Gamaya avoided applying for admission to universities with high application fees
because she was uncertain where she would be admitted. Not only did Gamaya worry about the
application fee but also about the cost of other application requirements such as sending
documents. Thus, she selected universities with low application fees to enable her apply to a
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larger number of universities. However, Gamaya found RU among the universities which have
low application fees. This factor encouraged her to apply to RU. Abd-el-Kader asks for more
transparency or more details regarding the fee he pays to RU. Abd-el-Kader says:
RU doesn’t make clear about the fees you pay. For example, in this semester I
am taking nine credits and I pay one thousand two hundred dollars, which is
more costly than other institutions. Also, I found that studying in Canada is
cheaper than the U.S. At RU clear details are not provided about the fee we
pay. Frankly, if I knew about this cost of fee I would not have chosen RU as
my host institution. I repeatedly tried to know exactly what I pay but could not
know. I have known many students who told me that if they know earlier
about the fee they would not have chosen RU as their host institution. So this
is my feeling that they conceal this information because if international
students know exactly about the fee they will not select it.
Abd-el-Kader said that in Canada, education costs are lower than in the U.S. and he revealed that
he pays more fees at RU than other U.S. institutions charge. Abd-el-Kader found that studying in
Canada is more affordable than the U.S. as it offers lower tuition rates. Adama agrees with Abdel-Kader regarding the tuition fees and cost of living. Adama says:
I decided to study in the U.S but when I was applying for RU, I did not find
clear information about the fee and the living cost. When I came here I found
that the stipend which I take does not cover my life expenses. Legally in the
U.S. I cannot work more than 20 hours. So you do not allow me to work and I
pay [more fees] than other institutions.
Regarding information factors, Adama said it was hard to get clear details about fee and cost of
living at RU. This makes education cost to play as a major challenge as international students
compare RU tuition fees rates with other institutions.
According to Abd-el-Kader, he pays tuition fees higher than not only Canadian
institutions but also other U.S. institutions. Abd-el-Kader and Adama demand more details to be

126

provided regarding the tuition fees and cost of living at RU. For Neelam, although the tuition
fees at RU are lower than other institutions she still feels the financial burdens. Neelam says:
I found RU to have lower tuition fees than other universities but the business
courses are expensive or costly. I personally come from a middle-class family
and paying fees is the main problem for me. A student like me has no job, no
scholarship, and no proper funding and I need to complete my five
prerequisites with my coursework. So it is difficult for a student who comes
from a middle-class family to pay the fees.
Neelam compared RU with other U.S. higher education institutions and she found that RU offers
lower tuition fees rates but she pays more for business classes.
Culture, Environment, and Economy of the U.S.
International students consider exploring a new culture as one important motivation that
influences their decision to study in the U.S. In addition, living in a new culture makes them face
the challenges to deal with different issues such as the English language, individualism, equality,
punctuality, and directness in communication. Farah talks about her desire to explore the new
American culture. She believes that she needs to be patient and enjoy the new cultural aspects, as
the Ph.D. program will be a long process. Farah says:
Here is another world. I do not know if you have the same feeling life is
different in the Middle East. I was living in a big city, in Tehran. Twelve
million people in Tehran. Knowing [an]other culture was important for me. I
know that the U.S. is a multicultural country and I was excited about this fact.
I want to know American families and culture and how they live. So I found
people especially in [the] central U.S. are friendly. I was in other parts [of] the
U.S. and I know that the central U.S. is friendly people and I love this fact
which makes me adjust to the new situation easily.
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Ahmed received his master’s degree in the U.S. and his love of the American culture and
environment made him decide to come again and pursue his doctoral program in the U.S. Ahmed
reveals:
I got my master’s degree from the U.S. so I am accustomed to the
multicultural life in the U.S. I like the system in general and I like the friendly
people. I like to have more interaction with the American society to know
more about their life and culture. I think the American life gives comfort for
new visitors, especially international students.
The U. S. has different cities, locations, and attractions that attract international students
to select it as their study destination. International students find the U.S. a place where they can
spend time as tourists during their vacations. For this reason, the outlook of studying in places
such as New York, Texas, Chicago, Florida, and Illinois and touring other places and attractions
make international students select the U.S. as their study destination.
For Ahmed, going to the world’s most popular cities is as important as getting a degree.
Ahmed says:
It is a fact that I have selected the U.S. because of its education system but for
me touring the U.S. and visiting its famous cities is as much important as
getting my doctoral degree. I have visited more than 15 cities so for and am
planning to visit more cities and attractions.
For Abd-el-Kader, visiting attractions and places with his children influenced his decision to
select the U.S. as his study destination. Abd-el-Kader says,
In my childhood, I used to dream of Disneyland. I was sure that I will never
be able to visit Disneyland. Now, I will see Disneyland with my kids. So the
dream has come true.
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Fadi considers his country as a desert and coming to the U.S. represents for him to see and
experience another world full of attractions and green nature. As a lover of nature, and as a
former student in Britain, Fadi wanted to discover another world. Fadi says:
Thirty percent of the land in my country (Saudi Arabia) is covered by sandy
deserts and the desert is extended from the extreme north down to the south of
the country. Although my country is considered a rich country, it does not
have many tourist attractions. This makes me eager to live my five years of
the doctoral program in a country which has green ... nature and tourist
attractions.
Li considers her selection of the U.S. as her host country because it is a place where you
can study but also have fun. Li says:
Leaving the worries of classes and assignments behind and go[ing] to places
of entertainment and fun. I like [it] here because there are many places to visit
and have [a] nice time.
International students consider the lack of tourist attractions in their home countries as push
factors and the presence of tourist attractions in the U.S. as pull factors. They are attracted to the
U.S. because it is considered a place with many tourist attractions and has the beauty of
landscape and cityscape.
The American culture is known for its directness and openness in communication. When
individuals from other cultures or countries encounter directness and openness in communication
by the American people, however, they often are offended and get the impressions that
Americans are aggressive and offensive. This happens during the application process when
international students apply for admission. Adama does not like the way the admissions office
told him about getting admitted. Adama says:
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The admission office did not make a super great activity for my admission.
Just they tell me that you are admitted and that’s it. In my country, when I got
the admission for my undergraduate program, there was more welcoming.
Adama did not like the direct and practical way he was told about getting admission. He
expected more welcoming words, as he had experienced in his own country. Li also did not like
the direct answers from the department. Li says:
When I started emailing the departments from China, I received from them
either yes or no answers. They were too direct with my inquiries. I was unable
to understand this and [it] made me think of changing my study destination.
When I came here and experienced the way Americans are direct in their
communication, [it’s] a thing I started to respect.
In the beginning, Li did not understand the way Americans communicate with people. This has
almost represented a negative push factor and she thought of not applying to get admission in the
U.S. Later, when Li came to the U.S. she started to understand and respect the aspects of
directness and openness in the American culture.
Long-distance travel was not considered as an obstacle for participants’ decision making
in selecting the U.S. as their study destination. For example, China’s great distance from the U.S.
did not represent an obstacle for Li, as she was confident about getting an assistantship position
that would cover her life expenses and travel costs too. Li says:
When I decided to study in the U.S., I thought about the long distance and
travel costs. I found that I will have a long and costly flight. But the distance
issue did not take much from my thinking and I did not consider it as an
obstacle. Getting an assistantship will help me. I found coming here and
get[ting] a degree deserve sacrifice.
Chan was neither worried about the distance nor about the cost, as her scholarship program
covered the travel cost. Chan says:
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I consider the U.S. is far away from Cambodia. My parents were to some
extent worried because the U.S. is too far from my country but I was worried
about the cost. Later when I realized the scholarship program covers the travel
cost, the distance has become a minor issue, at least to me.
Thus, Chan was worried only about the feelings of her parents. According to Mazzarol, Kemp,
and Savery (1997), “For parents, safety and closeness were the most important factors in
choosing an overseas country for their children” (p. 103). Saudi students’ distance and travel
costs were minor issues, too, as all Saudi participants came to the U.S. after getting the KASP.
For example, Fadi says:
... the flight is too long but I take it as fun and I do not care about the expenses
as long as the government pays for the travel costs. I am allowed to travel
along with my family once a year. So I visit my country each summer.
These findings suggest that the U.S. seems to be an important study destination to international
graduate students despite its distance and travel costs.
Most participants selected RU because of its closeness to the big city. For Anil, the
closeness of a university town to the big city was the main reason behind his selection of this
institution. Anil applied to more than six universities, and two institutions offered him
assistantships, but Anil preferred RU over the other universities for its closeness to the big city in
the central U.S. Anil says:
I did apply [to] five or six universities. One of them ... guaranteed me [a]
graduate assistantship even before I came here. So the University of Nebraska
at Lincoln offered me [an] assistantship. But the reason behind my selection
of this university is its closeness to a big city but the University of Nebraska
was in the middle of corn country. The most significant factor to select this
university is its closeness to a big city. I really refused to go to Nebraska
because I have a good idea about the geography of the United States and the
university in Nebraska (in Lincoln) where I got admission and assistantship is
very rural and the middle of corn fields. That is why I refused to go there. I
just did not want to come as a first time student and live in a rural place. So I
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do not feel comfortable. So the being close to a big city factor was the most
important for me.
Anil got an assistantship in Nebraska but he refused to go there because he was interested
in a location that is close to a big city. Anil is knowledgeable about the geography of the U.S.
and this made him aware of the negative and positive aspects of different locations. Gamaya was
motivated to select RU because it is close to the big city where “many immigrants from India
exist in the city.” Ahmed had the experience of studying in a university which was close to a big
city. Ahmed repeats the same experience. Ahmed says:
In addition to the general factors[,] I like a university town which is close to a
big city. For example, in my master[’s] degree I studied in a university that
was one hour away from Pittsburgh in Pennsylvania. Now I am studying in a
university town which is one hour away from a big city. So I like to study in a
university located in a countryside or small town and every weekend I can go
to the big city and spend some time with friends doing fun activities. I think
being close to a big city and having a program that fits my need, these were
the most significant factors that influenced my decision to study in this
particular institution.

Ahmed prefers to live in a small town which is close to a big city. This enables him to go with
his friends on the weekends and have some fun activities in the big city. Fadi prefers to live in a
small town because he has kids and he feels that the small town is a good place for raising kids.
Fadi says:
My program is going to take at least five years. This means that my kids will
grow up here. I believe that raising kids in a small town is much better and
safer than raising them in a big city.
Fadi thinks that he will spend at least five years to finish his program. Fadi comes from a
conservative society and he intends to go back to his home country. Fadi believes that the social
and cultural atmosphere in small towns enable him to bring up his children as he desires. Fadi
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feels that the social and cultural atmosphere in big cities is uncontrollable, which would affect
his children’s upbringing. Frank thinks location is more important than ranking. Frank considers
the university to be far away from the big city. Frank says:
There was a factor that I of course I looked up; it was the location of this
university. In fact I did not care much about the ranking of the university. The
important thing for me was where this university is located, and not ranking. It
was very far off, far [from] the big city or any metropolitan area.
Disconnected in the middle of nowhere. This made me think of how I will
stay there. Am I going to stay there 4 or 5 years? It was hard for me to live in
such secluded, disconnected and isolated area. This was definitely the most
negative factor for me.
Frank considers the location to be disconnected and isolated. Frank can’t imagine, as he is doing
his Ph.D., that he will be able to live for five years in this isolated area. Frank thinks that the
location of the university is disconnected, in the middle of nowhere. He believes that the
disconnectedness of the town was the only negative factor, but it did not influence his decision to
select this university, as his main concern was research funding and research activities. Abd-elKader opposes Frank’s opinion on one point and agrees with him on another. Abd-el-Kader
opposes Frank’s attitude regarding the distance of the university from a big city. Abd-el-Kader
says:
The reason behind my selection of this institution is its closeness to the big
city. It is close to two high-ranked universities. This will enable me to be in
contact with top economic departments. Another reason is that ... the big city
is a multicultural city and I can find many people from my community who
live there. Various populations live there.
Abd-el-Kader selected RU because he wanted to be close to the big city, as it is known for its
ethnically diverse neighborhoods and diverse populations. But Abd-el Kader shares other
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participants’ attitudes because he believes that living in this small town gives him feelings of
isolation. Abd-el-Kader says:
I feel that this small town is isolated or disconnected from the outer world. We
need something like transportation to connect it. The place is completely
isolated.
Abd-el-Kader feels himself to be disconnected, as it is difficult to reach the big city. Shu shares
Abd-el-Kader’s view in selecting this university because of its closeness to a big city. Shu says:
I was only interested in University of Illinois at Chicago (UIC) because it is
located in Chicago. But ... UIC requires very good students to get into there. It
was so hard for me to get admission there. In fact, two factors have influenced
my decision to study in this university: the first, it was close to a big city and
the second because of the program. I have heard from friends that the big city
is a place where we can have lots of opportunities. This motivated me to be
near to the big city. I had it in my mind that if I am unable to study in Chicago
I will study in a place near to a big city. This is the reason that made me select
this university.
Shu was interested to study in a university in a big city but she was unable to get an admission
there. Shu decided to select an institution which is close to a big city. Shu selected this university
because it is close to a big city, but she shares Abd-el-Kader’s problem of how to reach the big
city. Shu says:
I have selected this university because of its closeness to the big city, but I
found transportation to the big city is too hard for me. I need to go to the train
station, which is miles away from the university town and so I need someone
to give me [a] ride to the train station and pick me up when I return. It is really
hard for me, as we are new students and we do not have our own vehicle.
Reaching the big city is considered as a challenge for international students. They
selected this university because it is close to the big city but reaching the big city is the main
problem. As many international students do not own cars, they believe that a good transportation
service to the city or train station can solve the problem.
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The United States is a large country, and traveling around this huge place represents an
obstacle for many international students. Coming to one of the most advanced countries in the
world, international students expect to find a good public transportation system. They are
surprised to find that the majority of Americans drive and public transportation depends on the
state and type of city. In fact, many international students do not own their own vehicles, which
makes their travel across the country a real challenge. International students do not have
problems when travelling locally or around the university campus because this particular
university has an extensive bus network. Most participants of this study selected RU because of
its location close to a big city but they find it difficult to reach the city because of the lack of
public transportation. For example, Shu is disappointed about the disconnectedness of university
town where this university is located. Shu feels herself isolated and she suffers due to the lack of
transportation. Shu remembers the public transportation in Canada when she was doing her
master’s degree. Shu relates her experience with public transportation in Canada:
Actually, I feel that this town is isolated or disconnected from the outer world.
We need something like transportation to connect it. I have already studied in
Canada. I studied in a place called Waterloo which was one and half an hour
away from Toronto. Just like the distance between the big city and this town.
So I had an idea when you live in a university town I feel what an
international student needs because he or she lives in a small town. Waterloo
has much better facilities than this town because they have a very good bus
system as the buses are running by the city and not the university. The busses
cover all the cities. They have good timing. It was easy to find out the arrival
of the bus as every bus stop has a number and you just can call that number
freely and it will tell you accurately when the bus will arrive at the bus stop.
So if you are new to the place and you do not know the bus route or schedule
you can find easily its schedule by calling the number in the bus stop. It is a
four-digit number and does not cost you because it is free of charge; just call
the number and you will know when the next bus is coming. So these four
digits are specifically for that particular bus stop, just call it and you will
know when exactly the bus will come. So there was an automatic response
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about bus timing and this makes it easy to move around. Leaders should
address the issue of transportation and try to make the city more connected
with other cities all over the U.S.
Mary has a different opinion and she is happy with the transportation system being provided by
this university. Mary says:
I like the transportation system in general and at this university in particular.
When I tell my family and friends about transportation and facilities provided
by the university they say to me that I am lucky to study [at such an]
institution. I feel the best part at this institution is transportation. Another
important thing to mention is tracking the buses. This works really well. I
have never seen this before.
Rajiv expresses his disappointment about public transportation. Rajiv says:
I was disappointed because ... there is no public transportation. I have friends
who enjoy the availability of public transportation in their cities. Maybe in
major cities. But also there are students in suburbs and they have metro and
public transportation.
Mary, Rajiv, and Shu have different approaches about transportation which are based on
different experiences and backgrounds. Mary compares the transportation system in this town
with the Philippines, which is considered a developing country. Thus, Mary is satisfied with the
public transportation system in this town in general and at this institution in particular.
Rajiv compares public transportation in this town with other cities and how his friends
enjoy public transportation in other cities. This left Rajiv dissatisfied with the service of public
transportation in this small town. Shu compares public transportation in Waterloo, Canada,
which is a leading developed country, with public transportation in this small town. Shu says that
public transportation in Waterloo is being run by the city and not the university. This makes
public transportation available all over the city. Shu calls for the leaders to address this issue and
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provide suitable public transportation as it represents a real challenge to international students.
He expresses his views regarding the bus line. He says:
Though the buses do not cover all places. So when I search for housing for
rent I look for housing that where buses do come to these houses or
apartments. Even if I do not look at a particular house but I have to choose it
because the bus line covers it. Also going to Walmart or shopping is a
challenge because first you need to come to the bus station and then take the
bus for Walmart. So you keep on changing buses. This cost me half an hour to
one hour. Then you carry all groceries from one bus to another and as I shop
for fifteen days I have many things and items; I keep transferring them from
one bus to another. If one bus is late then I need to wait for another thirty
minutes for the next one. So it is time-consuming process. In winter it is not
an easy process. So, not having a car is really a curse in the university town
and many international students cannot afford buying a car because it needs
money. We are not living in a big city that public transportation is available
everywhere. I think such issue influence the decision-making process of
international students as they tell each other about transportation difficulties
they face in the university town. And buying a cheap car is a problem because
it breaks down easily. In fact, “I am not rich to buy an old car” as it needs lots
of repair. Going to the big city represents another challenge.
He likes the bus line but he is suffering from changing one bus to another when he goes
shopping. He feels that depending on buses is a time-consuming process. He was forced to rent
an apartment where the bus line covers the area. He also considers going to the big city as
another challenge. Going to the big city represents a real problem to Neelam too. Neelam says:
I posted my questions regarding my selection of this university, is it a good or
bad choice? I got feedback by seniors and they said that the university is good
but transportation from and to city is hard especially going to and from the big
city. There is no transportation from the city to other parts of the U.S. So this
was another drawback. So if I want to go to the big city, I need someone to
help me and give me ride to the train station and the same thing while coming
back from the big city. It is not easy for a new student like me. Good
transportation must be provided between the university town and the big city.
Neelam posted some questions on social media to her friends asking about the selection of this
university. The problem of transportation, especially between the university town and the big
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city, is considered as a drawback not only by Neelam but also by students who live in this city.
This might affect the enrollment of international students because the closeness of this city to the
big city was a major factor that influenced international students’ decision to select this
university.
Chan did not inquire about public transportation. She was confident that in an advanced
country, transportation would not represent a problem for her. Other participants suffer from the
lack of transportation, especially at holiday times. Chan says:
I have never inquired about public transportation. I was sure that it would not
be a problem because this is America. I was shocked to experience the lack of
transportation. I should have inquired about it. [During] holiday times, I lock
myself into my room and do not go out for four or five days. Sometimes I
have the feeling that I live in a prison.
Lack of transportation makes Chan feel that she lives in a prison, especially at holiday
times. Chan blames herself for not inquiring about public transportation during the
application process. This might have influenced her decision to select this institution.
International students face obstacles when they want to visit the big city or go and come
from the airport. For example, Diego knew the long distance between the airport and the
university town. He felt isolated when he arrived at the airport for the first time. Diego says:
When I arrived in the airport I saw people waiting for students coming to the
University of Illinois. Then I was going to RU and no one waited for me at the
airport. This gave me the feeling of isolation even though I am a grown-up
person and I should take a taxi to RU, but apart that it is costly, basically I felt
I was alone.
Diego saw people waiting for other students from universities in the central U.S. This gave him
the feeling of being isolated, as he had to travel a long distance to reach this city. Salma shares
Diego’s feelings, especially the first day they arrived in the country. Salma says:
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When you arrive at the airport, hiring a taxi is expensive for international
students. So that is one major obstacle that we face ... whenever we go back to
our country [it] is a challenge for us because the taxi is very expensive so we
ask a friend to come pick us [up].
Salma believes that the first day of arrival is a difficult day. As no one waited for her to pick her
up from the airport, Salma believes that it is expensive for her to hire a taxi from the airport to
this city. Frank shares the agony of Diego and Salma regarding the first day’s arrival to the
airport. Frank relates his story by saying:
Transportation was the worst part of my story. When I booked the flight and
everything, my question was how I should get to the university town. This
was horrible, as there [was] no public transportation. So I looked at this
information in Germany and did not find ... public transportation which goes
to the university town. When I arrived, I took a taxi to the nearest train station
and from there I was able to go to the train station. It was hard to find
someone to pick you up to go to the university town. In Europe you find
public transportation everywhere. Even at the first stage, I did not want to ask
my professor for a favor to come and pick me up from the train station. I did
not feel comfortable in doing that and I felt it was not professional. I managed
to come to the train station. I read that there was a bus comes to the train
station but it was not on that certain day when I arrived. I have been here for
years and I have never seen this bus. I think the bus drives when there is
enough people signing up or buy tickets. I did not try to contact anybody to
help me or guide me how to reach ... this university town; whom shall I
contact? If there is anyone I could have sent an email for guidance, but there is
no one to contact. It was difficult for me to ask for a personal favor because I
separate the professional life from the personal life. In the train I was asking
about the bus which goes to the university town and I was told that there is no
bus going there. I was lucky, as one passenger offered me a ride. Imagine
coming from the airport with my luggage and being left in an isolated place. It
was hard for me.
Frank had Diego’s and Salma’s experiences but he took the train to the nearest train
station to the university town. Frank believes that transportation was the worst part in his journey
to the university town. Frank was told that there was no bus going to the university town. He was
lucky that one passenger offered him a ride from the train station to the university town. Frank
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compares public transportation in the U.S. with Europe. Frank believes that cities and towns in
Europe are better connected than the U.S. Farah differs with Diego Salma, and Frank, as she
was able to manage herself on her first day of arrival. Farah says:
When I was going to come here and I was asking about transportation, I knew
that there was [a] long distance between the airport and this town. I sent an
email to the International Office at this university asking them about if they
can help me reach this town from the airport. I asked them about the
possibility of transportation. As I know some universities have transportation
facilities for international students and the person who was responding to my
emails forwarded my request of help regarding transportation to some Iranian
students to find anyone to help. I was able to be in contact with an Iranian
student and he came to the airport and gave me a ride.
Farah was able to contact people at the office of International Programs and they put her in
contact with an Iranian student who picked her up from the airport. Participants expected airport
transportation to be available, at least, on their first visit to the country. This would eliminate
their feelings of isolation and increase the welcome feelings. The office of International
Programs at RU helped Farah when she contacted them. Most participants selected RU because
it was close to the big city. They agree that the university town is a remote and small town and
the general facilities, especially transportation, remain a major factor that influenced their
decision to select RU. As transportation seems to be the responsibility of the student, the office
of International Programs at RU can be a resource for information on public transportation in
general and traveling to the airport, and the big city in particular. This helps in eliminating
international students’ suffering and enhance retention. For example, Chan says:
Living in an isolated place makes you think to move to another institution and
city but I can’t do that because of my scholarship.
For Frank, transportation was the worst part in his story. Frank says:
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Public transportation was horrible and it is still horrible because we suffer
from going and coming to the airport and train station.
For Salma:
Transportation is a major challenge for international students especially [on]
the first day when you arrive at the airport.
Thus, Chan, Frank, and Salma believe that transportation is a major challenge that international
students face, especially on their first day of arrival and when they want to travel to the big city.
Climate represents a challenge for international students and can influence their decision
to select a host country. International students who live in countries with dry climate and very
high temperatures prefer to leave the desert climate and the extreme heat and go to the U.S. to
experience the cold weather. For example, Khadija wants to live in a climate different from the
dry one and away from the extreme heat. Khadija says:
I have lived my life in Saudi Arabia, which is considered one of the driest
countries all over the world. Summer is hot with very high temperature but in
winter the weather is cooler. Frankly, I want to experience cold weather and
see the snow.
Frank did not take the climate factor into consideration when he decided to come to the U.S.
Frank says:
In Germany, we have warm summers and cold winters and I have experienced
frost and snow there. The weather issue has never influenced my decision to
study in the U.S. I have never thought of it.
Salma loves her country’s climate more than the climate in the U.S., as she used to live in a
temperate climate. Salma says:
I experienced the subtropical in low valleys and I have enjoyed the cold one in
high mountains. I would love to experience the view of the snow and cold
weather in the U.S.A.
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Gamaya wanted to experience the cold weather and snow too. Gamaya says:
In India, we have three different seasons; these are winter, summer, and the
monsoon. I used to live in a dry place which was extremely hot in summer. I
am so excited to come here and see the snow.
In the beginning, Abd-el-Kader was excited to move from Bangladesh to Alberta in Canada.
Abd-el-Kader says:
Bangladesh has a tropical monsoon-sort climate, with very hot temperature
and rainy summer and cold weather in January but in general dry winter.
Abd-el-Kader decided to leave Alberta because it was very cold for him. Abd-el-Kader started
searching institutions’ locations to have some ideas about the weather in this location. He says:
I wanted to live in ... cold weather but not extreme cold weather as it
was in Alberta. When I decided to study in the U.S., I started searching
for places which have acceptable cold weather in the U.S.
Climate did have a powerful impact on participants’ decision to select the U.S. as their host
country. However, some participants from India and Saudi Arabia were excited about having
experience with the cold weather, especially the snow. This represented for them a new
experience, as the weather in their home countries is completely different from the weather in the
U.S.
International students look at the U.S. as the world’s largest economy. International
students are aware of the high percentage of immigrants who are employed in the U.S.
According to the National Survey of College Graduates, “immigrants represent 29 percent of
scientists. They also represent 50 percent of PhDs working in math and computer science
occupations and 57 percent of PhDs working in engineering occupations”
(www.nsf.gov/statistics/srvygrads).
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Comparing the Canadian economy and the U.S. economy, Abd-el-Kader preferred to
select the U.S. as his host country because the U.S. represents the world’s largest economy. Abdel-Kader says,
I did not select Canada as my host country because it has a smaller economy
[than that] of the U.S.A. The job market in Canada is limited in comparison to
the job market in the U.S. One main reason behind my coming to the U.S. is
getting a job, and I think as having the largest economy in the world, finding a
job in the U.S. will not be a difficult task for me. In Canada, it will be hard to
find a job.
Salma holds the same opinion about the U.S. economy. She is very optimistic about her future
career and the future of the U.S. economy too. She is optimistic about finding a job when she
graduates. Salma selected the U.S. because of its powerful economy too. Salma says:
[The] U.S. economy is always good. We have the feelings that whatever
happens the U.S. economy does not [get worse]. This makes me think that I
might have a good life and better future here in the U.S.A.
Neelam speaks about how the powerful economy in the U.S. influenced her decision and how
people urged her to select the U.S. because of its economic status. Neelam says:
It is well known in our country that the U.S. has a powerful economy.
Many people told me to go to the U.S. because of its large economy. I
thought deeply about selecting a host country. I thought that if I go to
Britain, I will finish my degree and return to India. I believe in the U.S.
economy. It will remain the strongest and this will offer me the chance to
stay and work here.
He believes in the U.S. economy more than the Chinese one. He doesn’t believe that the Chinese
economic transformation and growth will continue. He believes that the Chinese economy will
not continue its growth. He says:
It is a fact that the Chinese economy is considered the second largest in the
world but I do not think it will continue its growth. I have more faith in the
U.S. economy. I believe that our economic growth will stop at some point. I
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do not think that this will happen with the U.S. economy, as it is more stable
and free of corruption if we compare it with the Chinese economy. I think
with its stable economy, I can build my future in the U.S. more than China. I
will have more and better opportunities in the U.S.
For He, his lack of faith in the Chinese economy represents a push factor and his strong
faith in the U.S. economy represents a pull factor that influenced his decision to study in the U.S.
In general, international students consider the stability and power of the U.S. economy as a
significant pull factor that influenced their decision to select the U.S. as their host country. As
the world’s largest economy, this paves the way for international students to find a job, stay in
the U.S. and achieve the American dream. The problem is, when international students enter the
U.S. in non-immigrant status for study, they need to change the purpose of entry as a student to a
new status that allows them to work and stay in the U.S. In fact, international students find a
welcoming atmosphere when they decide not to return to their home countries and stay in the
U.S.
Many international students select the U.S. as their study destination because they find it
an opportunity to escape the economic and political burdens of their home countries. This is
called the intention to migrate. Anderson (2010) states, “There is nothing wrong with such
individuals deciding to stay in America if they can make a positive contribution and achieve
gainful employment” (p. 7). Thus, some international students choose programs that make them
in demand in the U.S. job market. Rajiv says:
I have selected the U.S. as my study destination with the intention to migrate
and settle down in the U.S. I believe that if I go back to India, I will find a job
but I will not have a nice salary. So, I intend to stay here. That’s why I have
selected the College of Engineering. This will allow me to find a job as a
skilled worker.
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After completing their education, international students are allowed to have temporary
employment. The temporary employment is known as Optional Practical Training (OPT).
International students try to get admissions in the fields of science, technology, engineering, or
mathematics (STEM) in order to have opportunities in the U.S. job market. This helps
international students who intend to migrate and settle down in the U.S. According to Wasem
(2012), “Many F-1 visa holders (especially those who are engaged in OPT) often change their
immigration status to become professional specialty workers (H-1B). Most H-1B beneficiaries
are typically admitted to work in STEM occupations” (p. 1).
There are innumerable languages in this world, as every country or region has its own
domestic language. The English language has become a significant and unique language because
it has become the international standard. According to Rogers and Wong (2005), countries
around the globe hold the best education ideas imported from the U.S. and Europe and approve
English as the language of commerce. Some international students learn English on starting
levels in their countries because it is considered the official language. Learning English and
improving their English language skills represent a major motivation for students who decide to
study in the U.S. Diego found improving his English language skills will be beneficial for his
professional career. He says:
I teach English as a foreign language teacher (EFL). So I wanted to study in a
country where English is a major language. In 2007, I had a visit to the U.S.
and I liked the type of English spoken here. Thus, I decided to come back
again for my post-graduate to pursue my study and improve my English
language skills. I consider the development of my English language skills as a
professional development. This is a main reason which brought me to study
here.
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Frank refused to go to Britain and selected the U.S. because he was more interested in
the American English. He says:
I came here also to learn English. I did not go to Britain because I am more
used to the American English, as many of the world’s best movies and songs
are made in the U.S.A. In addition, it will help me in my professional career
as I will be able to read more research papers published in English.
Li observes that the English language will be a necessity in China and it will be
necessary to learn English if she wants to have a good job. She says:
With the help of my parents, I tried to learn English from my childhood. I
came here to improve my English language skills because, in China, the
government is developing programs which aim at improving its employees’
English language skills. So knowing English language will help me secure a
good job in China.
Thus, participants revealed that the English language influenced their decision to select
the U.S. as their host country. This corresponds with the past and current movement of
international students towards their study destinations where English is the medium of
instruction. According to Ziguras and McBurnie (2015), “Universities across Europe and Asia
have developed English-language courses, in an effort to attract foreign students and to provide a
more internationalized education to domestic students” (p. 39). For example, in order to attract
more international students, in the Netherlands, 250 bachelor’s degrees along with 1,500
master’s programs are taught in English. Brenn-White and Faethe (2013) observed that, in order
to reduce England’s market share within Europe, countries in the northern part of Europe
increased the number of master’s programs taught in English in their higher education
institutions.
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Marginson, Nyland, Sawir, and Forbes-Mewett (2010) reveal that international students’
governments often place pressure on host countries when their students are at risk or face
insecure situations. In fact, international students’ safety becomes the responsibility of the home
and host countries. Thus, safety was considered a significant factor that influenced international
students to select the U.S. as their study destination. Farah is a woman from the Middle East, and
travelling to a different country alone was a big concern for her family. Farah says:
In my country, when I used to go to the campus, visit my friends, or go for
shopping, my family used to check about my safety from time to time. What
do you think if I travel to another country? They will be worried if I travel to
the safest spot on this earth. But for me safety has never been an issue. I can
be unsafe even in my country.
Khadija shares the same feelings, as she comes from the same region. Khadija believes that
incidents can happen anytime and anywhere. Khadija thinks that the U.S. is a safe country but
her family did not share her same thinking. Khadija says:
In Saudi Arabia, I have never gone by my own. I used to be accompanied by
a driver or one of my brothers. This is the reason that my family was worried
about my coming to the U.S. They were concerned about my safety.
He thought of selecting a safe state and location. He was concerned about safety in the U.S. in
general. He says,
I have gone through different websites to get knowledge about safety in the
U.S., but in general, I consider the U.S. as a safe country.
Anil believes that the U.S. is much safer than his country. Anil was not worried about
safety when he selected the U.S. as his study destination because he thinks that “law is above all
in the U.S.” Thus, considering the U.S. as a safe country, international students were attracted to
select it as their host country.
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Safety issues can be used as a push-pull factor for international students’
decision to select a host country and institution. For example, Rajiv asked students about
how safe it is to study in the area where the university is located. Rajiv says:
So I asked students what is the situation there, is it safe to study there? Apart
from research opportunities, is everything good? Because safety was a big
concern for me, as I have seen many incidents and crimes in different areas.
And I have gone through the website regarding the safety measures at this
university and I have seen safety measures being taken in different institutions
too. I took information from the university website and got feedback from
students. Regardless of some incidents, I found it safe to study at this
university.
A safe environment represents a concern for Rajiv and this is the reason behind his inquiries
before selecting this institution. Li decided to follow some safety tips that could secure her
personal safety. Li says:
I have read a lot about safety issues in the U.S. in general. I decided to follow
some safety tips that will provide me with safety. The location was important
to me. I believe that living in a small town is safer than big cities.
Li decided to take some safety tips such as avoiding walking alone at night and to walk
with a group of people. The location was important to Li, as she feels that a small town
is safer than a big city.
Summary
The above discussion shows the major categories revealed by the participants.
These categories are comprised of the factors and challenges that influenced
international students’ decision in selecting a host country and host institution. In the
following chapter, the researcher analyzes the data within the context of the push-pull
model.

CHAPTER 5
DATA INTERPRETATION AND CONCLUSION
The Goose with the Golden Eggs
One day a countryman going to the nest of his Goose found there an egg all
yellow and glittering. When he picked it up it was as heavy as lead and he
was going to throw it away because he thought a trick had been played upon
him. But he took it home on second thought, and soon found to his delight
that it was an egg of pure gold. Every morning the same thing occurred, and
he soon became rich by selling his eggs. As he grew rich he grew greedy; and
thinking to get at once all the gold the Goose could give, he killed it and
opened it, only to find nothing. (Aseop’s Fables, 1993, p. 91)

Introduction
The fable of the goose, the countryman, and the golden eggs can be applied to the
situation at RU. The goose in this fable symbolizes international students, the countryman
symbolizes some officials or rules at RU, and the golden eggs symbolize the tuition paid by
international students. As has been mentioned by some participants, the tuition for international
students at RU is higher than other public universities and this factor influenced their decision to
select RU as their host institution. In fact, there is nothing wrong with “the construction of
international education as a business activity has led to regarding students as clients or
customers” (Ziguras & McBurnie, 2015, p. 43). This approach was mentioned by some
participants of this study and they did not reject being clients or customers, but they ask for
lower tuition and better treatment, especially by the admissions office. Tuition or cost issue
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serves an example for other factors, as it is considered one important factor that influences study
participants to select a host institution.
Regarding the admission office’s treatment of international students, Abd-elKader summarizes the desire of most participants of this study. Abd-el-Kader says:
I have studied in Canada and I have never experienced such [an] unwelcoming
atmosphere. Here, they were really harsh and unwelcoming. It is considered
here to be more civilized and tolerant but the admission office here was not
very tolerant. This gave me a negative impact about the people at RU. So this
made me think of another university. I was offended. In a university we
should be treated nicely and in a more civilized way. As international
student[s] we have many confusions and inquiries and we need people to
guide and help us resolve these confusions and not to treat us harshly. They
should be welcoming to us and treat us nicely and without harsh responses.
They treat us as [if] it was our fault. They should have or could have treated
me in a better way. Most international students face the same issue. So this
person was not the best person to deal with in the admission office.
As international students contribute to the academic and cultural values in the U.S. higher
education institutions and the U.S. economy in general and the university’s monetary, cultural,
and academic values in particular, the purpose of this study was to examine the factors that
influenced international students’ decision-making process in selecting a host country and
institution. The research study examined the missing links between international students and the
recruitment process at Regional University in Illinois. This final chapter provides a discussion of
the research study conclusions and recommendations. The final chapter includes reflections on
the implications of the research findings and suggestions and directions for future research.
The 18 participants reflect the diversity of international students at RU. All 18
participants were interviewed and the collected data were coded, analyzed, and structured into
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broad categories of the factors that influenced international students’ decision-making process to
select a host country and institution.
The research project was established upon the following research questions regarding
how international students select a host country and institution:
1. According to international students, what influenced international students to pursue their
education in the United States?
2. According to international students, how do they select a host institution in the United
States?
3. According to international students, what challenges do they face in making their
decision to select a host institution in the United States?
The answers to the research questions were generally fulfilled by the Findings exposed in
Chapter 4. Appendix G shows how the research findings relate to the research questions.
Whereas much of the literature in the area of internationalization has focused on issues
associated with internationalization of the curriculum, faculty exchange programs, student
exchange programs, study abroad, and relations between international students and American
students, few studies have explored international students’ decision-making process to select a
host country and institution. According to Lee (2008), “The process by which an international
student decides to study outside his or her home country is complex and under investigated” (p.
321). To fill this gap and understand international students’ decision making to select a host
country and institution, key findings emerged from analysis of the research data based mainly on
the interviews of 18 international students enrolled at RU. Appendix H shows the key findings of
the study.

151

Reintroducing the Conceptual Framework
In this section, I reintroduce the conceptual framework briefly to offer the reader an
explanation as to how I approached and analyzed the research findings. I found that the
conceptual framework appeared to represent the contributing factors that influenced international
students’ decision-making process. The push-pull theory represented the push forces that operate
within the home country and the pull forces which operate within the host country. Chen’s
synthesis model (2007) was applied as a framework for this study. The model took into
consideration the factors that influenced international students’ decision to select the U.S. as
their host country and RU as their host institution.
The discussion begins by analyzing the push-pull factors that influenced international
students to select the U.S. as their host country. Upon evaluation of the research findings, I
determined that the decision-making process exposed by the 18 international students seems to
be consistent with the three stages presented in Chen’s model (2007): the predisposition or
motivation stage, the search or information-gathering stage, and the final stage of selecting a
college or university.
The three stages described by the research participants were clearly influenced by pushpull factors. The majority of the international students considered that push-pull factors
influenced their decision to select the U.S. as their study destination. These factors are exposed
as the major core findings regarding the three research questions.
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Push Factors
The first core finding, push factors in home country, shows international students’
attempt to select a host country during the first two stages. The research participants’ decision
was influenced by push factors linked with home country and pull factors that attract
international students to the U.S. The study found different commonalities across the first two
stages. The data indicates that the research participants’ decision was influenced by push factors
associated with their home countries. These push factors include educational system, difficulty in
getting admissions in domestic colleges and universities, lack of post-graduate programs, value
of foreign degrees, availability of scholarships, and low quality of research environment.
Research participants agreed that the low quality of education in their home countries
represented a major push factor that led international students to decide to study abroad and seek
a higher quality of education in foreign countries. For example, participants from Saudi Arabia
believed that the higher education system in Saudi Arabia suffers from bureaucracy and this
forced them to seek better higher education free from bureaucracy in the outer world represented
by the U.S. The Saudi students’ views correspond with Alamri’s (2011) study, which found that
“the system is centralized in the Ministry of Higher Education, and there is no clear venue for
changes that move a milestone toward development” (p. 90).
Most study participants criticized the low quality of higher education, lack of teaching
and learning skills, and lack of student motivation in their countries. These represented push
factors for them. The challenges and barriers such as improper recruitment of university teachers
and traditional teaching methods drive graduate students to obtain degrees from foreign
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countries. For example, Ahmmed (2013) says that the education system in Bangladesh suffers
from traditional teaching methods, distant relationship between teachers and students which lead
to the monologue type of teaching, and corruption in recruiting inexperienced teachers due to
political considerations.
Participants from India face obstacles in getting admissions to Indian colleges and
universities due to the reservation policy imposed by the Indian government which forces
colleges and universities to reserve spaces for socially backward students. This policy leaves no
space for many ambitious Indian students. Thus, the reservation policy and inability to receive
equal educational opportunities drive Indian students to seek admission in areas of their interest
in foreign countries. Everitt (2014) states that “socially, India remains highly divided; access to
higher education is uneven with multidimensional inequalities in enrolment across population
groups and geographies” (p. 4). Lack of post-graduate programs, especially the master and
doctoral degrees, in home countries drive international students to seek admission in the U.S.
International students seek the outer world as their study destination because the higher
education institutions in their developing countries are under huge stress. On one hand, they are
under escalating demand as “half of today’s higher education students live in the developing
world” (The World Bank, 2000, p. 10). On the other hand, “most of the new schools replicate
each other, and programs in medicine, technology, or specialized education remain rare” (The
World Bank, 2000, p. 18).
The value of the foreign educational degrees forces international students to seek
admission to U.S. colleges and universities. International students who study in the U.S. believe
that earning a U.S. degree makes them distinguished and can make them competitive and

154

marketable candidates while seeking jobs in their home countries. The academic degree and
experience from a U.S. higher education institution helps international students in the job market
upon their return to their countries. The employers worldwide consider and value international
students’ cross-cultural experience, critical thinking abilities, and academic background they
have acquired during their stay in the U.S.
Participants said that their countries, especially Third World or developing countries,
need strong higher education institutions to connect with universities around the world and learn
how to conduct their own scientific research. Political corruption and lack of research funding in
their home countries represents a major push factor for students. Most doctoral students leave
their home countries because their universities lack research funding. This makes research
facilities and activities poor and outdated, which leaves students unable to develop their research
skills.
The lack of research funding exists in some home countries because the universities’
budgets depend mainly on government allocations, but these allocations are spent on staff and
faculty members’ salaries. The universities do not have enough budget for research activities
because they are not research-based universities. “Public universities in Africa and Asia often
devote up to 80 percent of their budgets to personnel and student maintenance costs, leaving few
resources for infrastructure maintenance, libraries, equipment, or supplies—all key ingredients in
maintaining a research establishment” (The World Bank, 2000, p. 25). Most study participants
criticized the research environment in their home countries. Many preferred conducting research
in the U.S. rather than Canada, as developing their research skills was one of the major factors
that influenced their decision to select the U.S. as their host country. Thus, the goal to develop
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research skills functions as a pull factor for the participants. International students prefer the U.S.
to Canada because they consider the “research environment to be better in the United States,
mostly because there is more funding for research and closer ties to ... technology and to
corporations” (Chen, 2006, p. 95).
The availability of scholarships encourages students to select a country for their study
destination. Many Saudi students came to the U.S. because of the availability of scholarships
from their governments. In fact, the Saudi Arabian Cultural Mission (SACM) implements Saudi
national educational and training policies to provide Saudi Arabia with qualified individuals
capable of achieving the country's goals of progress and development. They try to provide Saudi
students with the best possible educational opportunities at the best educational institutions in the
U.S. They support Saudi students academically and financially so that they may concentrate on
achieving their academic goals (http://www.sacm.org/Departments/contactinfo.aspx). Two
participants selected the U.S. as their study destination because of the Fulbright Scholarship
Program. As a significant push-pull factor, the Fulbright Scholarship is very competitive and
selects candidates who are academically strong with a clear statement of purpose regarding the
nature of the degree they intend to obtain from the U.S. and how useful this degree will be for
the home country upon the student’s return.
Some participants’ decisions to study in the U.S. were influenced by educational
consultancies or educational agencies. These participants claimed that the educational agents
whom they contacted can be followed “blindly.” Participants believe that the educational
consultancies in home countries provide valuable services for students who are interested in
study abroad.
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Pull Factors
The core findings show that most research participants prefer the educational system in
the U.S. over other countries for its academic excellence and flexibility. Some participants
preferred the American higher education system over the British or Canadian system, as the
American system is respected and recognized in their home countries. Other students were
influenced by the American system after comparing it with the higher education systems in the
Middle East and Asia. This is clear from the fact that the U.S. remains the country which
receives the greater number of international students despite competition by institutions in other
countries to attract them. Chow (2011) observes:
Though the U.S. market share of the world’s mobile students has declined
over the past decade, the U.S. remains the destination of choice for the
greatest number of globally mobile students, and has sufficient capacity to
absorb expanded numbers of international students in its large and diverse
higher education system. Furthermore, in spite of its highly decentralized
recruitment system, the United States is well-positioned in the international
student marketplace, with various pull factors attracting students to the U.S.
The high quality of U.S. education is a prime factor, with over three-quarters
of respondents’ worldwide rating the U.S. positively in this dimension. (p. 28)
The quality of higher education and educational programs in the U.S. are comparatively
good for international students. Participants feel that they are better trained in the American
colleges and universities and this has influenced their decisions. Other participants believe that
the U.S. higher education institutions prepare them to be excellent professionals in their fields.
According to Archer (2010), educational agencies classify developed host countries for
international students as follows: United Kingdom, United States of America, Australia, Canada,
Germany, and France. Thus, international students select the U.S. as their study destination
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because of the reputation of the U.S. higher education in comparison to higher education around
the world.
In fact, the reputation of the U.S. higher education, the quality of education, and the value
of the U.S. degree are important factors in influencing international students’ decision to select
the U.S. as their study destination. The competition among countries of being educational
suppliers can be called external competition as different Western countries try to attract
international students to their higher education institutions. As the U.S. stands as the most
important study destination for international students, what follows is the competition among
colleges and universities to attract international students inside the U.S. This can be called
internal competition of being educational suppliers for international students.
The participants revealed that RU’s image factors played an important role in attracting
international students. The participants revealed that being a public university makes it a pull
factor for them as they consider issues such as costs, environment, and culture before applying to
a host institution in the U.S. Although ranking plays a major part in influencing international
students’ final choice of a host institution, participants in this study did not consider ranking to
have significantly influenced their final choice of RU. Most participants selected RU because of
research availability, program quality, closeness to a big city, availability of assistantship, and
cost issues. Other participants intended to select a lower ranking university, as their academic
abilities did not allow them to apply for admission to higher ranking universities. This makes the
results of this study different from Chen’s (2007), where ranking was considered as an important
pull factor for international students.
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Participants agreed that the wide range of higher education institutions and programs in
the U.S. was a major pull factor that made international students select the U.S. as their study
destination. According to Eckel and King (2004), the U.S. higher education system consists of
almost 6,500 colleges and universities, including 4,200 degree-granting institutions and 2,300
vocational institutions. These colleges and universities provided instruction to 14 million
undergraduate and 2 million graduate students in 2001 and issued over 2.4 million degrees.
Many participants selected RU as their host institution because of the availability of courses.
This corresponds with Maringe (2006) and Whitehead, Raffan, and Deaney (2006), who revealed
that the course is often cited as the most significant reason for selecting a host institution.
Some participants’ selection of RU was based on quality of the program. This shows that
the university offers programs that enable it to compete with higher ranking universities. Thus,
the offering of a good-quality program influences international students’ final decision to select a
host institution. In addition, this provides good marketing strategies that make a good academic
reputation, which attracts international students. Hoyt and Brown (2003) and Ho and Hung
(2008) say that academic reputation is one of the college choice factors that govern the success
of institutional marketing strategies.
Most participants were influenced by RU’s facilities. Most participants came from
underdeveloped or developing countries. “Developing countries” have primitive general
infrastructure and lack modern conveniences and higher education institutions with advanced
programs, while “developed countries” are recognized as having more developed infrastructure,
such as social, economic and educational systems (Altbach, 1991; Gartzke, 2005; Larsson, Boud,
Dahlgren, Walters, & Sork, 2005; Marginson, 2007; Marginson & Rhoades, 2002; Marginson &
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Sawir, 2005, 2006; McMahon, 1992; Thornton, 2001; Zakaria, 2009). In comparison to U.S.
universities, international students did not study in well-equipped campuses or campuses that
have enough facilities for students because the universities did not have enough financial
resources to establish advanced facilities. Accordingly, international students expect to find all
kinds of facilities on U.S. campuses.
The data analysis revealed some administrative and academic factors that influenced
international students’ decision to select RU as their host institution. These administrative and
academic factors include the application process, professors’ support and cooperation, responses
to international students’ inquiries, availability and quality of courses and programs, research
funding and activities, teaching, and availability of assistantships. Some participants were
annoyed regarding the handling of their documents, as they claimed that they sent them several
times but the admissions office denied receiving them. This made these participants think of
applying to other institutions. On the other hand, the admissions office cooperated fully with four
participants and gave quick responses to them and this encouraged some of them to select RU as
their host institution. Most participants were satisfied with the professors’ cooperation during the
application process. Most participants selected RU due to the high quality of the courses and
programs available at RU. The participants found competitive programs and courses at RU as
they compared them with those at other universities during their decision-making process. Three
students were dissatisfied with research funding and activities at RU as they selected it based on
its reputation as a research university.
It takes time for international students to choose their host institutions because different
factors influence their decision. In addition to the academic and administrative factors,
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international students’ decision is influenced by price and cost of living. Participants revealed
that they made their decision to select a host institution based on different factors including cost
of study, tuition cost, and cost of living. According to Domino et al. (2006), price has its
influence on a student’s choice of a higher education institution.
Although some participants had scholarships either from their governments or the
Fulbright Foundation, the cost issue was an important factor for them because they had their own
families staying with them. In this regard, the university town serves as a pull factor that attracts
most participants because they considered the cost of living is much lower than big cities like
New York or Chicago.
In fact, self-funded students’ tuition fees are a significant factor that influence students’
decision to select a host institution. Other participants considered tuition fee rates to be of less
importance because they have their scholarships. Some international students compare the tuition
fee they paid in the U.S. in general and at RU in particular with those of other institutions in
foreign countries. They found that they pay higher tuition fees in the U.S. than Canada. This
corresponds with Chen’s (2006) finding: “Many students stated that the tuition fees in the United
States were much higher, and they would get ‘the same degrees at a lower rate’ in Canada” (p.
95). In fact, paying higher tuition fee rates can push international students away from selecting
RU as their host institution.
In the U.S., international students have the opportunity to get assistantships at the
universities they are enrolled in. This is considered a significant factor behind their selection of
the U.S. as their study destination. They prefer to come to the U.S because it is easier for them to
get assistantships than in any other countries. The study found that some students had the desire
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to study in England, but for financial reasons they came to the U.S. because they can get funding
or assistantships that enable them to pay their tuition and living costs. Other students wanted to
remove the extra financial burden from their parents and they take refuge in the U.S.
Thus, assistantships help international students pay their university fees and provide them
with work experience to help them in their future careers. Although international students find
higher education to be costlier in the U.S. than in other countries, they prefer to come to the U.S.
as they have the opportunity to get assistantships. These views give different results than Chen’s
(2007) study, “Attracting East Asian Students to Canadian Graduate Schools.” Chen says,
“Many students stated that the tuition fees in the United States were much higher, and they
would get ‘the same degrees at a lower rate’ in Canada” (p. 95). It is a fact that cost of education
in the U.S. is higher than in Canada but the opportunity of getting assistantships makes
international students, especially self-funded students, prefer the U.S. as their host country.
The use of advanced technology in the U.S. is another pull factor for international
students. Most international students believe that the U.S. is the world leader in the technology
field. Participants think that technology is being used in the U.S. in a proper way and they want
to go deeply into this field. Two participants admired the lifestyle which depends on technology
and makes their life a manageable one. These participants admire the way they can handle
paying the university’s fees, home bills, and shopping online. As an important factor that attracts
international students, colleges and universities work relentlessly to update and expand facilities
and services to satisfy student demand for the use of advanced technology (Eckel & King, 2004).
The participants revealed that some departments’ websites lack information and need
updating. Other participants admired the information on their department’s website and this
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motivated them to apply for admission at RU. Thus, a framework and design consistency is
required from all departments in order to ensure providing information for international students
in a unified and clear way. By providing information in a clear and accessible design, the
university website can be considered a digital solution for the digital immigrants and can serve as
a world shop window for international students. On the other hand, visualization can be used as a
tool that can influence international students’ decision to select this university as their host
institution. Visualization of information can make the information more simple and attractive.
According to Bamford (2011), visual images or information can be “delivered across a range of
media and formats” (p. 2). This helps in attracting more international students, who belong to the
digital age and may be considered digital natives, by communicating and showing them the
characteristics of the university in a clear way.
Most participants revealed that social media and social networking sites like Facebook,
Twitter, and blogs helped them in interacting with students at RU. This helped them in making
their final decision to select RU as their host institution. The social media served as an
interactive platform between international students in their home countries and international
students at RU. This enabled them to share or exchange information and clarify different
economic, academic, and cultural issues for students who seek admission at RU. In addition,
social media helps institutions reduce recruitment costs. According to Choudaha (2013), “With
social media usage, institutions save on direct costs such as travel and registration but also
indirect costs such as the unavailability of admissions personnel in the office” (p. 5). From
participants’ perspective, social media provides truthful views and experiences of senior
international students to new international students who are looking for host institutions in the
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U.S. Zeisser (2010) observes that social media provides a prospect to tame the essentially
unpredictable and serendipitous nature of word of mouth without losing what makes it so
cherished in the first place—its reality. Thus, social media and social networking sites served as
powerful sources for sharing information, new updates about RU, and a free marketing tool for
RU.
Caring agents are the individuals who give advice to their dear ones without any interest
except that they care about them. This theme is different from the educational agents or
educational consultancies theme, as they charge fees for their advice and help. Participants
revealed the effect professors, employers, families, and friends have on international students’
selection of a host country. Professors’ recommendations to select the U.S. as a destination were
of great impact in the initial stages.
Some participants followed the advice given by their colleagues who were graduates
from the U.S. The professors at their colleges were Ph.D. graduates and they had good
impressions about the Ph.D. programs in the U.S. Thus, professors and employers in the home
country are considered as push factors that influenced international students to select the U.S. as
their host country. The professors or employers believe that the U.S. has a strong educational
system and it is known for its higher education.
Participants revealed that caring agents such as parents, family members, and friends in
the home country and in the U.S. played an important role in influencing students’ decision to
select a host country. Some students, due to cultural restrictions, need to convince their parents
regarding their choice of a host country. Some participants followed their friend’s advice to
come to the U.S. because of the value of the American degree.
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Participants showed that friends, peers, relatives, and other influential individuals
influenced their final choice of selecting RU as their host institution. Participants showed that the
presence of friends and relatives in a certain area attracted them to the institution which exists in
this area. Some participants were encouraged to come to RU because of the presence of some of
their friends.
Good alumni are good recruiters and act as global ambassadors to the host country and
institution. Some higher education institutions try to connect with international alumni
associations and individual alumni in order to help in recruiting international students. This
influences international students’ decision-making process in the final stage when the time
comes to select a host institution. Some participants revealed that their decision making to enroll
in this institution was influenced by international alumni associations and alumni in their home
country.
In fact, some international students remain valuable as university alumni because they
involve themselves in alumni associations or form a certain alumni association or network.
Alumni associations around the world can function as a source of information for international
students in their home countries. The alumni associations help in attracting international students
to colleges and universities and they are considered as important sources of information for
international students who are willing to study in a particular country or institution. Thus, alumni
associations act as global ambassadors to the universities. Alumni associations communicate the
university’s mission and goals by delineating clear pictures of U.S. higher education and
recruiting more international students. The research participants appreciate the presence of such
student associations. The student associations assist in attracting international students by
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facilitating and providing information about the academic and social life in the city, by helping
with the application process, and by assisting new students to settle down in the city.
Since the beginning of the King Abdullah Scholarships Program (KASP) in 2005, the
number of female Saudi students who want to study in the U.S. has increased. The KASP, which
aims at improving the relationship between Saudi Arabia and the U.S.A., sends Saudi students
and covers all kinds of expenses for them. Saudi female students are required to be accompanied
by their parents, brothers or husbands if they want to pursue their education in a foreign country.
In Arabic it is called mahram (legal guardian). According to Doumato and Posusney (2003), the
mahram or legal guardian is the female student’s male family member such as father, brother,
husband or any male that the Sharia law (Islamic law) prohibits her to marry because he is
closely related to her. Under the KASP scholarship program all female students must be
accompanied by a mahram. The mahram has to stay with his sister, daughter or wife for the
duration of her study. This was the reason behind Khadija’s family members’ insistence that she
study in an Arab country; it was due to geographical proximity.
The U.S. has been seen to be an important study destination for international students
despite its distance. According to Mazzarol et al. (1997), “Geographic proximity appears to be an
important influence on many international students” (p. 34). As travel to the U.S. is considered
costly, there was no impression among participants that the U.S. was observed as being inferior
as a study destination. The location of the university is considered significant for some
international students. For others, the location is not significant as they care more about the
quality of the program itself. For participants, many factors determine the type of location
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international students look for. Some of these factors are the hot or cold weather, big city or
small town, and its closeness to big cities and attractions.
The United States’ political, economic, cultural, social and educational entities help in
attracting international students to its higher education institutions. “The United States has a
stronger image as a study destination due to its longer history as a host nation. Also working in
its favor is the overall scale of the United States as an economic and socio-political entity in the
world” (Mazzarol et al., 1997, p. 140). In addition, international students take into consideration
the culture, the environment, and the economy of the host country, as these factors influence
their adaptation and adjustment process to a new living environment. The U.S. is a country of
multiculturalism. It is a culturally diverse nation which consists of immigrants and their
descendants. This element of multiculturalism has positive and negative effects on international
students. On one hand, it makes it difficult for them to adapt and deal with different cultural
aspects or practices. On the other hand, it can be a source of ease and knowledge.
Learning English motivates most international students to select the U.S. as their study
destination. However, participants from India have shown less interest in developing their
English language skills as they study English from elementary school through college. Students
from India prefer to study in English-speaking countries. Most participants consider the English
language as a major motivator for them to select the U.S. as their host country.
Other international students try to improve their English language skills because it has
become the dominant business language and it has become almost a requirement for individuals
to know English for their future careers. Two students in this study had to take English language
courses for one year. Some students preferred American English over British English. Some
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participants expressed their love of American English; they watch American movies and listen to
American music.
Safety of the host country is considered as a significant pull factor for international
students. Travelling to study abroad is a major concern for international students and their
families. International students gave different responses regarding safety in the U.S. For some,
the U.S. is safer than their country; for others, they tried to select universities which lie in a safe
location, but others did not pay attention to the issue of safety during the selection process. Some
participants were concerned about safety measures being taken on campus; others did not show
much concern regarding safety issues. Most participants considered safety as not 100%
guaranteed and observed that crime can happen anywhere. Some participants had heard about
some crimes occurring at this institution but this did not affect their decision regarding their final
choice.
Obtaining a new status is considered a pull factor that influences international students to
select the U.S. as their host country and prefer it over other European countries. Some
international students are aware of the rules and regulations of obtaining new status after
completing their degrees. They try to be aware of the job market in order to secure a job after
completing their degrees. International students who intend to stay in the U.S. select programs
that enable them to obtain new status. The students who plan to stay in the U.S. upon completing
their programs or degrees select fields in science, technology, engineering, and mathematics
(STEM) in order to be considered as high-skill temporary foreign workers.
Political conflicts and the post 9/11 policies have affected the processing of visa
applications for international students, especially from the Middle East. This made them think of

168

selecting other countries as their study destination. According to Victor Johnson (NAFSA,
2003), the visa application process has become very lengthy, involving several denials and more
scrutiny on international students’ security background. In fact, international students did not
change their study destination due to recommendations made by employers, family and friends to
select the U.S. as their study destination.
Implications of the Research Findings
The forces of globalization have emphasized significant changes in international
education which increased and influenced international students’ decision to study in foreign
countries, as education is no longer restricted to home countries. The realities of globalization
indicate that the number of international students is expected to increase significantly in the
coming few years (Bhandari & Chow, 2008; Friedman, 2006).
The aim of this research was to examine the factors that influence the decision-making
process of international students to select a host country and institution. Participants of this study
demonstrated both similar and different responses to those recognized in the review of literature
when selecting the U.S. as their host country and R.U. as their host institution. These results
suggest that the criteria for selecting a host country and institution for potential international
graduate students are varied and intricate. The implication is that U.S. universities in general and
R.U. in particular may address those significant factors more effectively so that they can
influence the selection process among international students.
Following the findings and conclusions of this case study, implications for practice could
be useful for recruitment offices in U.S. public universities in general and RU in particular. This
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will help in filling in the missing links between international students, the admissions office, and
the recruitment process. The implications of the research findings are discussed below.
Understanding Push Factors in International Students’ Home Countries
Education systems around the world suffer from various drawbacks which drive
international students seek to pursue their education in the U.S., as it has a better educational
system. This is considered as a major push factor for international students who experience lack
of programs, difficulty in getting admissions in home countries’ colleges and universities (such
as the reservation policy in India), and availability of scholarships in international students’
home countries. Understanding these push factors will help U.S. higher education institutions
recruit more international students. The U.S. higher education institutions need to make more
academic programs available, ease some restrictions on admissions, and reach out to officials
who are in charge of governmental scholarships. According to Dill (2003), some governments
have deregulated higher education institutions to pave the way for more recruitment of
international students in the global market.
Marketing and Communication
Marketing and communication are significant factors that influence international
students’ decisions by reaching them through social media such as Facebook and Twitter.
Marketing and communication can show the powerful aspects of the American educational
system, as it has a rich area of choices for international students. Higher education institutions
need to make international students more familiar with the American educational system’s
variety of programs and the American degree value. According to Knight (2006), “Major
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investments are being made in marketing and branding campaigns in order to get name
recognition and to increase enrolments” (p 139). Social media and social networking sites like
Facebook, Twitter, and blogs help international students interact with students at higher
education institutions in the U.S. and RU. Social media and social networking can serve as
marketing and communication platforms for higher education institutions, which will help them
in reducing recruitment costs and compete with higher education institutions around the world.
This helped international students in making their final decision to select RU as their host
institution. Social media will enable current students to share or exchange information and
clarify different economic, academic, and cultural issues for prospective international students
who seek admission at RU.
Improving Major Decision Factors
The major decision factors include cost, issue of visa, transportation, and the application
process. According to Chen (2007), “The cost of education factor needs close monitoring, as cost
is a controllable factor and these international students are sensitive to the cost issue” (p. 95).
The U.S. government should work on a plan to ease visa restrictions, as travel to the United
States has become more difficult since the 9/11 terrorist attack, leading to a generally lower flow
of international students to the United States (Secure Borders Advisory Committee, 2008).
Most participants selected RU because of its closeness to a big city but they had to face
the problem of transportation when going to the city or the airport. International students suffer
from the distance between the university town and the city. In addition, they face problems when
they arrive at the airport as the university town is distant from the airport too.
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Finally, delays in the application process and the issue of I-20 represent an obstacle in the
recruitment process and give a negative impression about the university. Thus, more flexibility
and cooperation are required in this regard.
Faculty Members and the Recruitment Process
Faculty members had great influence on international students’ decision to select RU as
their host institution. Participants revealed that cooperation, assistance, and quick responses
came from RU faculty members when they contacted them. Participants revealed that faculty
members at RU were effectively involved in in the international students’ recruitment process.
This motivated international students to select RU as their host institution. Faculty members at
RU provided guidance, encouragement, and assistance to international students while they were
in their home countries. Thus, faculty members at RU can act as an extension to the admissions
office in the recruitment process.
Successful connections with alumni, student associations, and consultancies or
educational agencies can influence international students’ decision making regarding their final
choice to select a host country and institution. Hagedorn and Zhang (2011), in a research study
conducted in China, found that half of the Chinese students who were surveyed thought it was
more likely that they would be admitted by a college or university if they would coordinate with
an educational consultancy. The study also found that 69% of Chinese students planning to study
abroad would hire an educational consultant (Hagedorn & Zhang, 2011). Alumni and
international student associations can help in influencing international students’ decisions to
select RU as their host institution by contributing and exchanging their insights and experiences.
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Thus, officials can increase international students’ recruitment by considering the factors that
influence their decision to select a host country and institution.
The Admissions Office: A New Strategy
A new strategy regarding the admissions process is required. The new strategy can be
implemented by moving the application process from the Graduate School to the International
Office at RU. This will help by transferring the application process to a better trained staff who
has the background that enables them to deal with international students.
Recruitment: A New Policy
A new recruitment policy should be adopted, as most participants came to RU without
any role played by the International Office. The International Office at RU should establish a
unit that deals specifically with the recruitment of international students. In addition, the new
recruitment policy should focus on attracting international students from different countries and
cultural backgrounds to ensure diversity.
Recommendations for Future Research
As the number of international students who seek education in foreign countries has
increased, the competition among higher education institutions around the world to recruit
international students has also increased. On the other hand, universities in the U.S. provide
significant educational opportunities for international students and they compete among
themselves in order to recruit international students. Thus, colleges and universities are
functioning in a more competitive recruitment environment. Hoyt and Brown (2003) point out
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that it is significant for a university or college placing itself in the academic marketplace to
identify the factors that influence students’ final choice in order to help researchers understand
students’ choices and university marketers to improve the student target market.
The push-pull theory provided me with a suitable lens to examine the factors that
influenced 18 international students’ decision-making process in selecting the U.S. as their host
country and RU as their host institution. The study filled the gap regarding international
students’ decision-making process to enroll in U.S. colleges and universities. In addition, this
study provides university leaders and administrators with information regarding the analysis of
the decision-making process of prospective international students (Cubillo et al., 2006). This will
help them in enhancing their efforts to reach and attract more international students to U.S.
colleges and universities.
Further studies using the push-pull theory in association with international students’
decision to attend higher education institutions in the U.S. are recommended, as it helps in
understanding more factors that influence international students’ decision in selecting a host
country and institution and thus will enhance international student recruitment. Future studies
might include:
1- How can higher education institutions establish the institutional and surrounding
environments that can attract more international students to their campuses?
2- Why didn’t other international students select the U.S. as their host country?
3- Why didn’t other international students select RU or any other higher education
institution as their host institutions?
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4- What factors influence female international students from the Middle East to select a host
country and institution?
5- What are the roles of educational agencies in recruiting international students and how
can U.S. colleges and universities cooperate with these agencies overseas?
6- What are the roles of faculty members in recruiting international students and how can
university officials enhance their roles in the recruitment process?
7- What is the role of admissions offices in recruiting international students and how can
university officials provide appropriate training for them?
8- What is the influence of social media such as FaceBook, Twitter, and blogs in the
recruitment of international students?
Further research should not be limited to the factors that influence international students’
decision to select a particular institution, attract international students, or increase the recruitment
of international students but should expand to include the issue of international students’
retention. The factors that impact international students’ retention need to be investigated.
Suggested future research ideas might include:
1- How can factors such as program quality, ranking, campus facilities, transportation, and
location influence retention of international students who are enrolled at Regional
University?
2- What are the effective and ineffective strategies used for the retention of international
students who are enrolled at Regional University?
3- As most international students are self-funded, what is the impact of cost issues on their
retention?
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4- What are international students’ perspectives on faculty strategies to promote academic
success and retention?
Concluding Comments
This study helps higher education institutions’ officials become more aware of the factors
that influence international students’ decisions to select a host country and institution. In fact, for
international students the decision-making process is either simple or complicated. It is relatively
simple due to the availability of a scholarship or a friend or relative who can provide information
about the enrollment process regarding a certain academic program at a particular institution
(Binsardi & Ekwulugo, 2003). It is complicated when international students do not have
scholarships or friends or relatives to help them with their decision and they try on their own to
find a higher education institution that will match their financial constraints, cultural issues, and
educational aspirations. University officials can simplify such students’ decision- making
process by understanding what influences their final choice of a host country and institution.
In fact, more scholarly efforts are required in the field of international student
recruitment which focus on new recruitment policies, retention, and academic success of
international students. Studying these issues and adopting new policies will help university
officials recruit more international students and avoid the fatal mistake committed by the
countryman against the goose.
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APPENDICES

APPENDIX A
RECRUITMENT LETTER # 1

Recruitment letter #1 given to Research Participants

RECRUITMENT LETTER #1
Title of Study: Recruitment and the Decision-Making Process Of International Students:
A Case Study of International Students’ Selection of a Host Country and Academic Institution
Dear-------------------------------------------------------------------My name is Awni Alkarzon. I am a doctoral candidate in the Department of Counseling,
Adult and Higher Education at Northern Illinois University under the direction of Professor
Jorge Jeria.
I am conducting a research study, as part of the requirements of my doctoral degree in
Higher Education, and would like to invite you to participate.
The purpose of this study is to find out what influences international students’ final
decision to select a host institution. The study will identify the factors and challenges that
influence international students while trying to enroll in Northern Illinois University, DeKalb,
Illinois. It also offers an investigation of the efforts taken by NIU to promote international
students’ recruitment by addressing the missing links between international students and the
recruitment process. This study has been approved by the Institutional Review Board at Northern
Illinois University.
You are being invited to participate in this research project because you are an
international student at Northern Illinois University.
I obtained your name and address from------------------------------------------------If you decide to take part in this study, you will be asked to participate in an interview
about your decision-making process to select a higher education institution in the United States.
The interview will take place either by phone or at a mutually agreed upon time and place
(i.e. your workplace, public/community building such as library, etc.) and should last no longer
than one hour. The interview will be audio taped and transcribed for the purpose of accurately
reviewing the information discussed. Upon completion of the research, all audio recordings will
be erased.
At the time of the interview, you will be asked to complete a short demographic
information form. You may be asked for a second interview, either in person or by telephone, to
further discus/expand on topics covered during the initial interview.
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Your participation in the interview may help you gain additional insights related to your
being an international student. If you choose to participate in this research, I would be happy to
provide you with the study results upon completion of my dissertation.
Your participation is confidential. Two methods are being utilized in order to ensure
confidentiality: all data will be stored in a password protected electronic format and pseudonyms
will be used. The results of the study may be published or presented at professional meetings, but
your identity will not be revealed.
I would be happy to answer any questions you have about the study. You may contact me
at (815)793-7169 and aalkarzon2@niu.edu.
If you have questions or concerns related to this study, you may contact Dr. Jorge Jeria,
Professor at the College of Education, Department of Adult and Higher Education, GH 201G.
Phone (815)753-9375, Fax: (815) 753-9309. Email address:jjeria@niu.edu.
If you have questions regarding my rights as a research participant, you may contact the
Office of Research Compliance at Northern Illinois University at (815)753-8588.
If you would like to participate in this research, please contact me as soon as
conveniently possible by phone at (815)793-7169 or by email at aalkarzon2@niu.edu to arrange
for an interview time and location.
Thank you for your consideration.,
Sincerely
Awni Alkarzon,
Doctoral Candidate
Department of Counseling, Adult and Higher Education
Northern Illinois University
Researcher’s address:
565 Normal Road
DeKalb, IL 60115
(815)517-1520 (Home)
(815)793-7169 (Cell)
Aalkarzon2@niu.edu

APPENDIX B
RECRUITMENT LETTER # 2

Recruitment letter #2 given to individuals who were willing to
recruit Research Participants
RECRUITMENT LETTER #2
Title of Study: Recruitment and the Decision-Making Process Of International Students:
A Case Study of International Students’ Selection of a Host Country and Academic Institution
Dear-------------------------------------------------------------------My name is Awni Alkarzon. I am a doctoral candidate in the Department of Counseling,
Adult and Higher Education at Northern Illinois University under the direction of Professor
Jorge Jeria.
I am conducting a research study, as part of the requirements of my doctoral degree in
Higher Education, and would like to invite you to participate.
The purpose of this study is to find out what influences international students’ final
decision to select a host institution. The study will identify the factors and challenges that
influence international students while trying to enroll in Northern Illinois University, DeKalb,
Illinois. It also offers an investigation of the efforts taken by NIU to promote international
students’ recruitment by addressing the missing links between international students and the
recruitment process. This study has been approved by the Institutional Review Board at Northern
Illinois University.
I am seeking assistance in recruiting research participants of international students from
Northern Illinois University. If you would be willing to help, very little would be required. I
invite you to simply forward this participation invitation to international students at Northern
Illinois University who would be interested in participating in this study. Your participation in
this study is also welcomed.
Those individuals who decide to take part in this study will be asked to participate in an
interview about his or her decision-making process to select a higher education institution in the
United States.
The interview will take place either by phone or at a mutually agreed upon time and place
(i.e. your workplace, public/community building such as library, etc.) and should last no longer
than one hour. The interview will be audio taped and transcribed for the purpose of accurately
reviewing the information discussed. Upon completion of the research, all audio recordings will
be erased.
At the time of the interview, the participants will be asked to complete a short
demographic information form. Participants may be asked for a second interview, either in
person or by telephone, to further discus/expand on topics covered during the initial interview.
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Individuals who participate may gain additional insights related to being international
student. I would be happy to provide participants with the study results upon completion of my
dissertation.
Participation in this study is confidential. Two methods are being utilized in order to
ensure confidentiality: all data will be stored in a password protected electronic format and
pseudonyms will be used. The results of the study may be published or presented at professional
meetings, but your identity will not be revealed.
I would be happy to answer any questions about the study. Please contact me at
(815)793-7169 and aalkarzon2@niu.edu.
If there are questions or concerns related to my conducting this study, please contact Dr.
Jorge Jeria, Professor at the College of Education, Department of Adult and Higher Education,
GH 201G. Phone (815)753-9375, Fax: (815) 753-9309. Email address:jjeria@niu.edu.
If there are questions regarding an individual’s rights as a research participant, please
contact the Office of Research Compliance at Northern Illinois University at (815)753-8588.
If you know of individuals who you think would be interested in becoming involved in
this study please forward this informational flyer to them, or, if you personally would like to
participate in this research, please contact me as soon as conveniently possible by phone at
(815)793-7169 or by email at aalkarzon2@niu.edu to arrange for an interview time and location.
Thank you for your consideration.,
Sincerely
Awni Alkarzon,
Doctoral Candidate
Department of Counseling, Adult and Higher Education
Northern Illinois University
Researcher’s address:
565 Normal Road
DeKalb, IL 60115
(815)517-1520 (Home)
(815)793-7169 (Cell)
Aalkarzon2@niu.edu

APPENDIX C
CONSENT FORM

Statement of Informed Consent

I,--------------------------------------(PRINT NAME) agree to participate in the research project
titled: “Recruitment and the Decision-Making Process Of International Students: A Case Study of
International Students’ Selection of a Host Country and Academic Institution.”
The purpose of this research study
The purpose of this study is to find out what influences international students’ final decision to
select a host institution. The study will identify the factors and challenges that influence international
students while trying to enroll in Northern Illinois University, DeKalb, Illinois. It also offers an
investigation of the efforts taken by NIU to promote international students’ recruitment by addressing the
missing links between international students and the recruitment process.
Why am I being asked to take part in this research study?
I understand that I have been invited to participate in this research project because I am an
international student at Northern Illinois University, DeKalb, Illinois.
I understand that if I agree to participate in this study, I will be invited to participate in a face-toface interview to last no longer than 60 minutes. The interviews will take place at a time and place of the
participants' choosing
Confidentiality
The results of this study may be published or presented at professional meetings, but the identity
of the participant will not be revealed.
I understand that the following three methods are being utilized in order to ensure confidentiality:
- All data will be stored in a password protected electronic format
- Pseudonyms will be used for confidentiality
- Upon completion of the research, all audio recording will be erased.
Your rights as a research participant
I understand that participation in this research is voluntary and may be withdrawn at any time
without penalty or prejudice.
I understand if I have any additional questions concerning this study, I may contact Dr. Jorge
Jeria, Professor at the College of Education, Department of Adult and Higher Education, GH 201G.
Phone (815)753-9375, Fax: (815) 753-9309. Email address:jjeria@niu.edu.
I understand that if I wish further information regarding my rights as a research participant, I may
contact the Office of Research Compliance at Northern Illinois University at (815)753-8588.
I understand that my consent to participate in this project does not constitute a waiver of any legal
rights or redress I might have as a result of my participation.
I understand that this research has been reviewed and approved according to Northern Illinois
University Institutional Review Board procedures for research involving human subjects.
Additional information
I understand that there are no costs to me for my participation in this study.
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I understand that there is no monetary compensation to me for my participation in this study.
I understand that if I would like a copy of the results, I can contact the researcher by phone at
(815)793-7169 or by email at aalkarzon2@niu.edu
By signing this consent form, I confirm that I have been a copy of this form, that I have been
given a chance to ask questions and receive answers and, that I have read, understood, and agreed to the
information contained in this form.
Signature--------------------------------------------Date--------------------------PERMISSON OF USE AUDIO RECORDING EQUIPMENT
This consent form is being provided to you in order to obtain your permission to allow the use of
electronic audio recording equipment. You do not have to agree to be recorded in order to participate in
this study.
The recording(s) will be used as a means to record the interview conversation between the
interviewer and interviewee.
The recording(s) will be audio in nature. No video recording equipment will be used during this
study.
The recording(s) will be stored in an offline, secure, external data device that is password
protected. Only the principle researcher will have access to the password. Upon completion of the
research, all audio recordings will be erased.
Your signature on this form grants the researcher named above permission to audio record you as
described above during participation in the above-referenced study. The researcher will not use the
recording(s) for any other reason than that/those stated in the consent form without your written
permission.
Signature------------------------------------------- Date------------------------------------------------Awni Alkarzon, Doctoral Candidate
Department of Counseling, Adult and Higher Education
Northern Illinois University
Researcher’s address:
565 Normal Road
DeKalb, IL 60115

APPENDIX D

PERMISSION TO USE AUDIO RECORDING EQUIPMENT

Permission to Use Audio Recording Equipment
This consent form is being provided to you in order to obtain your permission to allow
the use of electronic audio recording equipment.
The recording(s) will be used as a means to record the interview conversation between
the interviewer and interviewee.
The recording(s) will be audio in nature. No video recording equipment will be used
during this study.
The recording(s) will be stored in an offline, secure, external data device that is password
protected. Only the principle researcher will have access to the password. Upon completion of
the research, all audio recordings will be erased.
Your signature on this form grants the researcher named above permission to audio
record you as described in the consent form during participation. The researcher will not use the
recording(s) for any other reason than that/those stated in the consent form without your written
permission.
Signature------------------------------------------- Date----------------------------------------------Awni Alkarzon, Doctoral Candidate
Department of Counseling, Adult and Higher Education
Northern Illinois University
Researcher’s address:
565 Normal Road
DeKalb, IL 60115

APPENDIX E
INTERVIEW QUESTIONS

Interview Questions
This research is an attempt to recognize the factors that influence international students’
decision-making process to select a higher education institution in the U. S.
Opening questions
1. Please tell me about yourself.
[Probing Question] Where are you from?
[Probing Question] Which college or department you are being enrolled?
[Probing Question] What program?
Telling me the story of going through selecting a host country and institution:
2- As an international student, what factors motivated you to select the United States as your
study destination?
3- As an international student, what factors motivated you to enroll in this particular
institution?
4- Why did you not think of another country?
5- Why did you not think of another institution?
6- Why did you not decide to study in your home country?
7- Describe the factors that influenced your decision to study in the U.S.A.?
8- Describe the factors that influenced your decision to study this particular institution?
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9- What was the most significant factor that influenced your decision to study in the U.S.A.?
10- What was the most significant factor that influenced your decision to study in this
particular institution?
11- Tell me about people, factors or an individual that had a positive impact on your final
choice?
12- Tell me about people, factors or an individual that had a negative impact on your final
choice?
13- Describe the role of the admission office at this institution in recruiting you as a student?
14- Describe how the challenges you have faced during the recruitment process influenced
your decision to select this particular institution?
15- What encouragement did you find along the way to study in this particular institution?
16- What do you recommend that this institution should do in order to increase the
recruitment of international students?

APPENDIX F
PARTICIPANT DEMOGRAPHICS

Demographics of the Participants
Name

Gender

Program

Funding
Self

Year
Admitted
2012

Home
Country
Bangladesh

Abd-elKader
Ahmed

M

Doctoral

M

Anil

Age

Doctoral

SACM

2012

Saudi Arabia

35

M

Doctoral

Self

2011

India

37

Mary

F

Doctoral

Self

2012

Philippine

27

Chan

F

Master

Fulbright

2013

Cambodia

25

Diego

M

Doctoral

Fulbright

2011

Argentina

33

Fadi

M

Doctoral

SACM

2011

Saudi Arabia

38

Farah

F

Doctoral

Self

2011

Iran

29

Frank

M

Doctoral

Self

2013

Germany

38

Gamaya

F

Master

Self

2014

India

23

He

M

Doctoral

Self

2013

China

29

Khadija

F

Master

SACM

2014

Saudi Arabia

25

Adama

M

Doctoral

Self

2012

South Africa

27

Li

F

Doctoral

Self

2013

China

31

Neelam

F

Master

Self

2014

India

23

Rajiv

M

Master

Self

2014

India

25

Salma

F

Doctoral

Self

2014

Tajikistan

37

Shu

F

Doctoral

Self

2014

China

28

33

APPENDIX G
RESEARCH QUESTIONS AND RESEARCH FINDINGS

Research Questions
4. According to international
students, what influenced
international students to
pursue their education in
the United States?

5. According to international
students, how do they
select a host institution in
the United States?

6. According to international students,
what challenges they face in
making their decision to select a
host institution in the United
States?

Relevant Research Findings
The majority of the international
students’ decision making was
influenced by push and pull factors.
These factors are:
Push factors: Education system in
home country, educational agencies
and information centers, social
restrictions, and caring agents.
Pull factors: Higher education in the
U.S., English language, culture,
environment, and economy of the
U.S., and geographic proximity.
The majority of international students
considered some major pull factors
that influenced their decision to select
RU as their host institution. These
factors are: recommendations by
others, reputation and facilities of the
host institution, university website
and social media, administrative and
academic factors, availability of
academic programs, and faculty
members.
International students face some
challenges during their decision
making application process, and
journey to reach RU such as
obtaining visa, transportation,
welcoming atmosphere, and cost
factors.

APPENDIX H
KEY FINDINGS
Category

Push Factors

Home Country: Education
and Challenges

Teaching and learning, lack of
academic programs, Visa
Process

Educational Agencies,
Information Centers and
Caring Agents

Provide international students
with information about U.S.
colleges and universities.
Parents, friends, and student
associations.

Women’s Dreams vs.
Social Restrictions

Masculine society

Pull Factors

Individualism, freedom

Higher Education in the
U.S.

Availability of academic
programs, large number of
colleges and universities,
value of U.S. degrees,
scholarships, research,
cost, assistantship,
technology, institutional
characteristics, and faculty
members.

Culture, Environment, and
Economy of the U.S.

Interests in learning
English, job opportunities,
U.S. large economy,
exploring a new culture,
tourist attractions,
geography, location, and
safety.

